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' INTRODUCTION 

Several yeors ago. in his hnal presentation to the Council ol Chief 
State Schod Officers (CCSSO), the late James Allen, then US 
Commissioner oi Education, warned that Public Law 94-142 
represented one of the "most significant' legislative acts m the history 
of public schooling '.Today, the task of implementing legislation 
known as The Education {or All Handicapped Children Act confronts 
every ipublic school distnct In particular, mamstreaming' — e 
educating handicapped students in the most appropnate space— is 

' providing senous challenges for both administrators and teachers 
The project descnbed in the following pages responds to the 
Situation outlined above Its involvement of art specialists and 
classroom instructors, including teachers of the handicapped m 
settings marked by intensive penods of instruction in both special 
educabon and the art^stands out as a central feature The imporlanceL 
of linking neq^Jsr^ssessments to in-service programs also is 
underscored ^ 

An evaluation statement found m thfe closing sectioncf this report 
offers additional infqrmaticn 

Finally we applaud, the idea of an interdiscjplinary*team 
approach, so clearly portrayed in the proposal and praise the 
creative, unstinting ^efforts of its members to operationahze an 
e^remely difficult plan Professors Anderson, McAnally and 

" Colchado deserve congratulations 



Gordon Hoke 
Associate Professor 
•College of Education 
Center for Instructional Research and 
Cumculum Evaluation (QRCE) 
University of Illinois , 
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GRANT REPORT ' 

« 

Overview: \ 

At the time oHunding in Jane, 1978 the Art lor the Handicapped 
"Grant^was one three ol its kind landed by tfie Bureau oi Ed Jcdtion 
lor the Handicapped The grant w!iich was a jointefiort between the 
Illinois Stat^ University JSUj Departments oi Art arKi Specialized 
Educational Develgpment was awarded to develop a training model 
for in-^rvice art and special education teachers to assist them m* 
coradymg with PL 94-142 and other federal and state mandates in 
connection .with the establishment oi least restnctive ^educational 
alternatives tor handicapped children Th^ grant, which was co- 
authored by Dr Frances E' Anderson, Professor of Art and Mrs Pat 
McAnaliy. Assistant Proiessor of Special Education at ISU> had lour 
maior thrusts ll; to develop increased communication between art 
and special education teachers atSuit common proBtems they have 
educating handfcapiied children ii^rt. to expand knowledge via 
hands-on artexpenences (3> to develop ways to utilizeartin the best 
sense to assist learning in the other academic areas ol reading, majh, 
social studies and science, and (4) to" familianze art teachers with 
Current methodologies m special education 
* Instruction was based on a survey oi particijf>ants stated needs in 
the area oi art and special education The training included tv>o and 
one-hall days oi instruction dividefl into two segments The first 
segment began on a Fnday evening and continued the following day 
At the close oi the lirst segment, each ^^icipant was given a lield 
assignment Alter a three- to lour-wee^fcnod lor field testing the 
content covered during the iirst segment a second all-day follow up 
workshop was held 

Dunng this second segment, participants reported on their fiel<^ 
expenences and additional instruction was provided Participants 
earned one hour ot graduate credit for completion of the two 
workshop segments Workshop segments^ were held at fojar sites 
throughout the state Chicago. E St Louis. Spnngfield and Peona 

Participation at each site was hpnited to twenty-five special 
education teachers and fifteen elementaV art teachers in- areas 
where the number ol art teachers did not reach stated limits, regular 
ciasspoom teachers at the elementary level were included to fill out 
Ihe enrollment Efforts were directed toward having teachers 
representing population distnbuhon ol the six major handicapping 
conditions ol special chilcjren In every site there was a good mixture 
oi teachers having responsiJ::^ilities lor the education ol children who^ 
hav^ a variety of.handicappmg conditions 

This workshop monograph will include selected held reports and 
photographs ul art work executed by special children Irom tlxe classes 
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taught by the .particip^ating workshop teachers Some landing for 
dissemination of this monograph is being provided by the National 
Committee *Arts for the Handicapped 

Background: 

Dr Anderson^mitiated gontacl with the Dep^ment ol Specialized , 
Educational Development at ISU ^the Special Education Department 
IS a partoi the Department ol Specialized Educational Development at 
ISU subsequent references m this report shall refer to this department 
as SED) to discuss a possible cooperajive grant proposal between the 
Arf.and Special Education Departments TFi&>S^cial Education 
Dep>artment at ISU hns had a very good» record> ol successful 
grantsmanship in the federal sector It was very beneficial to be able to. 
work with the SED Department and its stali because of tKeir pnor 
expenence in generating and implementing federal grants The 
'administrative red taj^e can be overwhelming especially for the^ 
novice who is^imtiating a grant proposal It was therefore a^reat help 
to work with stalf who had had pnor experience m*generah<ig and 
implementing federal grants^ 

Ad^itipnally, a good rapport already existed between the lacuit_ 
who wrote the grant This rapport was due to pnor pipfessional) 
mvolve'ments and common concerns in best serving the needp'^ 
handicapped learners ^ ^ 
» From the beginning specific tasks were\divided to maximize the 
time use and specific expertise of the staff involved Admmie<rative 
support was crucial at several stages, initially in encouraging the 
authors to wnte the grant «nd later in providing some matching 
.monies when the mitial grant budget was cut * 

' ' ' 

Nepds Assessment: 

, . Once workshop participants were identified, they were surveyed 

to assess their, current level xA mlormation and knowledge about 
special education* terminology and art processes The survey 
consisted of nine pages of questions (see Appendix B) Thes^ 
questions were designed to attempt to identify the participants | 
knowledge of artistic processes and the role ol art in the education ol 
handicapped children The Heeds assessment also attempted to 
identify problems (if any) that the art and special education teachers 
were having in instructing handicapped learners m art v. 
The questions posed fell into seven*areas as follows 

1 Kngwledge .of art processes most appropnate at the 
elementary andjntermediate level 

2 Perceived appropnateness of these same art processes to the 
participant's specific-classroom cumculum 
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3 Knowledge oi special education terminology * 

4 Problems encK>untered m teaching art to mamstreamed" 
handicapped learners and problems encountered m 
teaching art to learners with -specific handicapping 
conditions 

5 . Support for and acceptance of the placement of 
handicapped children in ^ regular classroom ' 

6 Experience with teaching handicapped children 

7 Frequency Ot integrating art^ith the academic areas oi 
"^reading, math, science ana social studies 

Initially the survey was^ used to guide the stail in planning and 
org(?ni2in<j the content ol the workshop Additionally the needs 
Assessment became the basis tor a post-workshop evaluation 
questi^onnaire 

Th^ pnncipal investigators are still m the process oi completing 
an evaluatior^ ol the participants responses on the needs assessments 
However much of the information is presented in this report In a 
perusal of the open-ended questions abdut specific problems' 
encountered by teachers in the art education of handicapped 
learners, several trends emerged With respect to the art teachers, the 
responses reflected a general frustration oa the partol teachers partly 
because of problems such as * 

1 wUh 36 to 37 regular students in my class— there is just 
no way to get around to all the children let alone the 

* mamstreamed hand4capped child" 

2 My schedule does not permit time for giving individual 
help— lliave 7 classes a day> 36 minutes per class and I go to 
four schools*" , ^ 

3 The age range m my classes is too great— I have one group 
ranging from 6>1 0 years and another 10 15 ye^rs It is almost 
impossible to plan for this range ^tmterests and art abilities " 

4 No on^ has explained the specitK: learning problems ot raiy^ 
LD children to me and thgre is no time to get inis 
information ' 

5 "No specific training m special education " . 

6 'Not enough classroom space 

7 " I do not have the nght art materials " 

Mostol these kinds ul responses fall into the "administrative, category 
and these were problems which could not be solved in a workshop 
training segment such as was being planned 

Other responses indicated Ihe following most pressing problems 
which teachers were encountering 

1 Basic problems with children lacking motor skills— scissors 
skillswerejnostoUen cited— madditioa having a wide range 
ol motor abilities represented in the same class made it dif- 




- fjcult la plan artactivities for the c^ass which held interesfand 
which all the students could complete * " 

2 'The short attention $p<ans of the handicapped learfters were 
often cit^ as a problem / 

3 Lack of time, manpower and expertise to mdmdualize the art 
activities for the speciaUearnex were identified as problems 

4 * Problems with'^coipmunicalibn were Cited These problems 

included students who had difficulty in following directions 
and in comprehending the ^activity or task to be 
accomplished ^ * ' ^ 

5 Lack of motivation was also often cited as a problem m 
teaching 'the handicapped learner 

6 Lack of information in relation to the handicapped learner 
was listed as a problem 

7 Lack of knowledge of art medi^ and art curricula specifically 
geare3 to the needs of the h'andicapped learner was cited as 
a problem ' • ' 



Key Components of a Successfiil Training ModeL^ 

Good Communication ' ' " * ' Y 

* Plannmg the instructional content meant basing the instrucligrf 
bn staled needs of the participants dunng the frrsl segment' As the. 
Result of this feedback, each workshop was moc^ifiedtoaccomiyiodate 
these expressed in process needs Utilizing feedback was essential 
because ^ach site, was unique and each groi^of particjpantj had a 
different composition and different nepds 

There was also a need to have a good network of comrpuhicatioh 
between ^administrators 'of local special education districts and 
individual teachers Publicizing the workshop and gettijig teachers 
identified and enroll^ w^s one of the hardest parts of the entire 
project Personal con^^acl^via telephone were made by the principal 
investigators and press releases w^e given to a aewspjaper at each of 
the four sil^s However, only one newspaper printed th^ information ^ 

^ Having a supportive 'contact person in the admmislrativ^ 
structure Of the school system at each workshop location v/as 
invaluable This contact person was crucial in generating interest in 
the workshop and m encouraging teachers to enroll It was also very 
helpful to ht)Id the workshop in a site that was the home base for at 
lealst one of the participants 

, Important aroundworic^has been I^id at the present sites The 
principal investigators feel that if they^^Vetumed 4o these sites they 
would have greji^ter cooperation and^greatel- interest from local 
teachers because of participation with*the project this past year 



Enrollment ' ' . • 

,»Frum the ix^gmmnq a L.urTiphc<stQd university enrollment 
prL/vedure v^ls ^ prublem All particip<snts hdd't;>^ enrolled in the 
' ISU .Gradutate School Il> earn t^ie; hour.ol (graduate credit The stdi 
pressed ivr <s simplJied^^rpcess and were <able io have the transcnpt 
requirement ^^eived-lur workshop participants dunng the Spring 
term H^j^ever l|:ie either rie<^ssary admiss4pn5> lorms were s^ill very 
involved 6ut it wa& nc^t possible to changre'any of these procedures 

It did help h Jve site enrollment and to take the participants 
di> a^group IhrOugh^the prpcess In the future on-site enrollment is 
recomnieiided provided participants* could be identiii^M/^h^ 
..ommttted tw the project well in ^dvj^nce 61 schedufed jn^t^^tion 
These. v.omm it mentis would insure a lull complement oi {^artlcipfints 
The needs, 4hesfe jparUv^ipants could be ascertained pnoi to the 
* wyS^hup and fj^ldns could be rtiade io ac-eommodafe these? needs* 
Earru'ng g"totsludte credit wa3 important to ipost oi1he pAriicipants and 
U dls'j added un^entive iri terms of cc?mpldting^thefi^iaas^nments 

\ I\flemerrf ^weat'hef influenced e'nrojjments at ^the 
work^hup Future wurkstiups should noibe scheduleddunpgtjanuary 
and ed^j^ February Table I provides 5 bre<kdov<rn o/hnal workshop 
enrollments' ' v ^ 



^ . - TABLE I . . ^ 

Art for the Handicapped Worlcthop EnroIIxaent by Sii^ 

^ • ' ,Woilci{iop Sittf 

CKic«go E. St Louu Spqngfitld P»ona 

Numl^or EmoHod ^' 

Art ' / 9 

Special Ed ^ 17 

El^irrentary l^d ' ^ 1 

Total Number- / 27 ' 23* 37 38N' 



2 / f 13 7 
^/^* 23 , ' 30 



Number dompUting §oth Segmetfu 

'7 *^ 



Art ■ -'7^2 1^ 3 

,Speciar£"d' 12 ' ^L2r 19 9 

EiemenMry Ed 0*5 1 • 1 

TotaJ^ftmBer 'l9 19 32 ,,13 
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* / Upiintil <he week before the \^fc<rkshQp only ten had pre-eArolloji 
Ms Dons C^soa Art Coprdinator for E St Louis, recruited an 
^ additionpol thirty -four who signed up to attend— but tor a vanety ot 
reabop,s this v^as final enrollment the night oi the first workshop^ 
segment, ^ 
Inclement weather effected the enrollments at this site and only 
. sixteen attended the first night An attempt was made to schedule 
|[. .a fifth workshop However a survey of participants who had pre- 
. enrolled resulted in only four affirmahve responses indicating 
willingness to attend a rescheduled v<prkshop " 

Workshop Sites 

- In each city a central site was located so it was not neces^arylor 
most participants to dn velnore than lifty miles to the worktop A p;e- 
enrollment list was mailed to participants so they could carpool if they 
chose It was very helpful to have a participaht^hose classroom was 
in the works hop *site, thus elrminating problems with locking and 
unlocking facilities These local participants also provided assistance 
in locating 6udio visual materials, coffee pots and ihe extra matenals 
that occasionally were needed at th^ last minute The host teachers 
also helped m directing participants to nearby restaurants » 

^With respect to physical 3pace, it helped to ijave three or four 
rooms rather than on^ large roocn This a rrangefnent enabled the staff 
to spread out the art activities loto Ic^ur distinct stations and to 
reserve a separate room tor lecturd, discussipn When.one ol the staff 
was leading the discussion or lecturing, the other stall members could 
-5et up for the rtext scheduled activity and/gr clean *up without 
xlisturbing^he rest oi the schec^uled activities 

N 

^ Workshop Content and Organization 

One of the key success ingredients was the rjiake-up ol the 
workshop instmcbonal team One member already knew the other 
two members and had vsrorked with them in other capacities, so there 
vyas afready a mutual nespectandrapportat work Clear delineation ol 
roles and tasks alscr helped immensely in organizing the workshop 
content and in h^ndUftg the actual instruction Reslx^nsibilities were 
clearly assigned and assumed vyithalithesitahon In the course of the 
acti^ahpstnlCtion when pr>e staff me jjjfc^as leading the instruction 
for o(§^RDrton of fhe, workshop heJK SM^ clearly the leader and 
authonty d^inng thdTt segment MaSw^fippKis were made after staff 
disc\Jssion but at the same time, Frances Anderson assuqied the lead 
on the pjoJect • < _ ^ * f ' * • 

^ <^6ecause ol the^content c<5 vered and the indtvidliahzation needed, 
the staff operated most -effectively and efficiently •with a ^taft/ 
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pdtrtiapant ratio onp to six On several occds^ns there was a 
need tOr a lourth.stali member and the ^spouse 5! one oi the^talf 
volunteered, providing invaluable assistance ' ^ 

Durmg the workshop the participants v^ere assigned to^eams^ 
thai in each small group there was one^rt teqch^r along vfi&i several 
special education or classroom teaehars In ihis way, the participants 
were able to assist one another Xf\\h unknown content and ^ 
, immediately communication barnj?^ began tu disintegrate as these 
small groups v/orked together on a^igped tasks ^ ' 

. Schedules and Materials^ 

It was mportanl io have a well-or(?anized sct^jsplule so that every 
time slot was planned th^ teachers appreciated having prepared 
handouts arid instructional materials which they could take home In 
this way the teachers did not "have to taife extensive notes on the 
lecture/ discussion since they could reier to the handouts and make 
additional p^sonal comments when they telt/these corpments were 
needed The night before the planned hands-on art activities.^ every 
participant was given an instructional booklet Activities in Art wntten 
by lose Colchado This booklet was often cited as a valuable resource 
It presented ail the activities that would be covered the next day in a 
simple focmat with clear lilu^traiions 

In 6rqanizmg the hands-on art activities it helped to have four 
dilierent stations and within each station, to provide more activities 
than participants could complete This kept them involved and made . 
provision'tor those who worked at a lasteppace The participants had 
to malte a choice and wOuld learn from one another by observing other . 

.processes being done The participants were divided i»to fourgroups 
and each group w#6 assigned a. staff member Ihe groups then - 
circulated ihrough the art stations A staff person was assigned to each 

.group to help with any problems and to^eep Ihe group progressing 
thro<jgh each art station Quite often a participant wanted to sp^nd the- 
whole time^ on only one or two activities Such in-depth art 
involvemerit was n<pt the intention oi the workshop Rather, the goaj* 
was to provide ihe mas^imum art learning possible out of the many 
dilierent achvities in the tunealloted At the close of the workshop day. 
participants were asked to list any art activity that they did not 
^ complete which they wanted to do Asrepeat of these activities was 
planned dunng the follow-up workshop segment 

Initially it was anticipated that providing the participants with an 
opiion such as going to lunch or doing more hands-on art activities 
' could save some workshop time In reality it was best to schedule 
specifically. for hands-on ,art activities and not provide otheroptions 



FinaUy iWas he\^\^ to allow for time shpFxsgeIn the publtshed^ 
daily workshop schedule If^ discussion required more timk that time , 
could be made /iv^ilable Additi;^nall?, it was very positive 
psychologically to end the workshops at least ope-haH hour earlier 
than onginally scheduled People seem to feel better li they can leave 

^l\.p^^^}^^y ^fter.giving up an eatire Saturday lor ^ * 
^ workshop'Coifee breads were on importa^it aspect of each workshop 
dar^ese breaks provided lurther socialization opportunities and 
resultecTin improved commuaicatipn Between the participants 

Evaluation' • . ^ K 

Evaluation of the work^shgp s^gments^took several forms Outside 
evaluators on thfe project were Dr. Gordon Hoke and Ms Shirley 
Kessier* o( the Center for Instructional* Research and Curriculum 
Evaluation at the University of Iljinois Dr Hoke and his staff were 
heli;Sful in providing a third-parJr\ critical eye dunng the 
developrxient of the mstrucUonal m^slenals as well as an external 
reality to interpreting the participants' responses on several 
evaluation forms Plans had incl^^ded an on-sjte visrtationbiJ^ Hoke 
but bad weejther prevented thi^ th^ ^ 

Feedback information was ol^^a^ne^from participantjat the close 
of eacf]- segment m terms ol a short fouf-que^on open-ended form 
The w^^rkshop staff made ^jppfopnate shifts in the workshop schedule 
ahd in mstrjjctional content to accommodate participants needs at 
each site 'Dtus'the specific -schedule for the second workshop 
segment changed from site to sit^ according to the stated needsof the 
partiapants \ 1 , * 

Additionally, at' thfe close of the* second segment a longer 
evaluation form was used to assess inf^qrrnftion obttfined dunng the 
two and one^half days of workshp^ Wruchon. ThiS long form 
included the same questions^as the pre^workshop needs assessment ^ 
about kno>rIedge of art processes,^ appro^fij^tertess of t))ese.art 
processes to specific classroom gurncula and knVrledge of special 
'education termirtology Participants ce^ponses on tVe pre- and post- 
workshop questionnaires were, comg^tfred A mean dcoi« for each ot 
these three areas was c^omputed and these scor^2r^n;>^sented in 
Table n ^ ^ ^ • " 
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TABLE II ' 
Mean Scores of Participants' Respoxu^ 
on Alt for the Hartdtcapped Worluhop 
Assessment of Knowledge of Special Education Terms and 
Knowledge of Art Processes and Value in Curriculum * 



Workshop SiUf 

Chicago * 

Pre'Workshoj7 
Instruction . 

PostV/orkshop 
Instruction 




Sp«cu! Art 
(Muc Sco» 152) .(Max Scor» lli) (Mu Scot* 1121 



^9660 

136 12 



6120 

9962 



6140 
8075 
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E. St Louis 

Pre-Workshop 
Instruction* ' 

Post-Workshop 
Instruction 



83 52 
9564 



4366 
7614 



5885 
6800 











Springfield* 






• 


Pre-Workshop 








Instruction 


10203 


6366 


64 73 


Post-Workshop * 




10017 




Iijstruction 


12182 


86 24 


Pepna 




r 




Pre-Workshop 


9056 






• Instructidn 


' 5570 


6290 


Post-Workshop. 








Instruction 


12061 


96 38 


8369 











A perusal oj Ihese me<in scores ihdic<ites thai there were increases in 
each area and at each site * * 

* Participants v^rere also asked io write anonymous c6mments 
regar^inix ^henf^ workshop ej^jenen^e The comments geRerally 
indicated a high levei^ul satislak^Uon anda leehng oi accomplishment 
Some rftade t^uggestiun^br impruvmSlfhe workshof) Followfng are 
some exarx>ples ot comments , 

1 I- have never been involved in a nlore interesting or 
satistymg course (A Chicago area Art teacher) 



1 / 




2 1 felt the section where we shared our held assignments was ^ 
most bpneficial We teamed many more interesting tdeas 
(A Chicago area Sp^aal Education teacher) 

3 Twenty to thirty minutes is ample time for a lecture More 
time IS needed for doing projects " (An E St Louts Special 
Education Jeacher) 

4. "Actually doing a project gives you a much better idea oi 
whether or not your student could do*it It also gives you the 
knowledge necessary to teach it and incentive to do so (A 
Peona area Special Education teacher of the Educable 
Mentally Handicapped) 

5 Many of the handouts were excellent and Ijirould probably 
use Ihem if and when I have to giye an in-service or attend 
one for my Reaching area' (A Chicago area Special 
Education teacher of the Educable Mentally Handicapped) 

6 I espeaally hked the speciaUermmology section As an art 
teacher ma ny ^ these were strange (A Spnngfield area Art 
teacher) 

7 The art teachers were very helpful in^ solving how-to 
problems (A Peona area Special Education 'teacher of the 
Educable Mentally Handicapped) 

8 No hands-on dunng lunch^ (A Spnngfield Special 
Education teacher), 

9 I learn most by interaction and discussion with my 
colleagues Get great id^a^s—share joys— gJad to know 
others have same kinds of problems I do (A Peona area 
Special Education, teacher of the Learning Disabled) 

10 I'm taking Arf for the Handicapped at (name deletedJ 
Uni_v_ersitv. and your prog ram j n one dav. hfl<i cov^r^ more 



than the entire quarter' However the (name deleted) 
University course is worth 3 hours credit and yjoursjs worth a 
great de^l more' ' (An E St Louis Arh teacher) - V 
11 Trie workshop *was supercalafragelisticexpialidoshious^ 

(Airi St Lows Elementcity Education teacher) 
X2 "I have enjoyed being here (even with all thesoowj and have 
felt the information has been invaluable for working with 
•specwl children ' (A Peoria area Special Education teacher 
oj the Learning 'Disabled and Educablp Mentally 
^ Handicapped) ^ 

13 I had some doubts about the use ol art in relation to reading ' 
handicaps I am now quite excited and want tojry a lew 
things' M /?eoc&n7 /eoc/Ser^ 

14 I fell the workshop wasexcellent, it ismuch rtiore motivhting 
to teach with art rather than do straight drtll workC (A 
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*SpnngheId^rea teacher of the Learning Disabled/ Behavior 
Disordered) 

15 "... (I wasablej to learn how arfactivtttes can support my 
curnculumr reinforce it (A Specjat Education teacher of the 
Learning Disabled/Behavior Disordered) 

IG I thoroughly enjoyed this workshop I am more motivated <o 
do more art activaties now I have a better idea ol some easy- 
to-do projects that my students could handle (A Spnngfield 
Special' Education teacher of the Orthopedicalfy 
Handicapped and Educable Mentally Retarded) 

17 I thoroughly enioyed the workshop ,and being involved in 
the classroom project— and so did my class (A Peoria area 
Elementary Education teacher) ^ 

18 The adaptations of art activities really helped lo locus better 
on the handicapping conditions the slides made it much 
edster to visualize these helpful suggestions, than just 
reading about them (A Springfield area Bilingual teacher) 

20 It s been a gc6d expenence I ve learned many ^things that I 
can take b5bk to my classroom and use arjd it's been lun ''(A 
Peoria area^ Special Education teacher of the Learning 
Disabled) ' * 

21 I did not like all the paperwork in r^istenng (A Springfield 
area Art teacher) 

22 It all ielled together to form a mo^t satisfactory expenence It , 
was most helpful lo meet and discuss issues with special 
education teachers (A Springfield area Aft teacher) ■ 

23 I enjoyed the workshop— I feel like I am coming away wilh 
more confidence in rrry ability to teach art (A Chicago area 

' Special Education teacher of the Trainable Mentally 
~ HandJcapp^ * ' ; 

24 Most useful were th^ art projects, discussions with other 
teachers and the handouts— especially the bibliography— to 
know where to go for help (A Springfield area Art teacher) 

25 Thoroughly enjoyed the class, and have a lot of new ideas 
and^ii new^appreciation of the handicapped person " (A 
Peona area Art teacher) ^ ' 

An evaluation statement by ihe outside evalualors follows this report 
The reader is referred to Ihis statement and to the introduction of this 
report both oi which were wntten by Gordon Hoke of CIRCE 
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Summary of Key Ingredfiente in a Successful Training 
Model: 



In summary] the following hve pomts seem to have been crucial 
toJhe uniqueness and success o{ the tr^mng model 

.1 V/orkshop instruction was b^sed on dat^ collection Irom 
identified participants 

2 W<5rkshop instruction took place m the held at different 
geographic locations 

3 Workshop ihstructjon had a buUt-in field testing component 
. which facilitated implementation of contejal and skills 

acquire dunng the first instructional workshop segment 
Participants not only were encouraged to field test ways of 
integrating art and other academic learning— they reported 
on this field test both in verbal and in written form 
Additionally smce participants were all enrolled in a 
graduate course «s a part of the workshop, they had added 
incentive to field test and to report on their results 
4. Workshop mstcucbon had a built-in 'follow-up component 
The workshop model provided a ih^ee- to four-week period 
for implementation and then additional instruction was 
given 

5 The workshop staff not only was wilkng to face the 
T~ consequences of an alsTgned" Tmplf menfalion. they "also" 
considered the implementation an integral part of the 
workshop concept The staff planned to be accountable for 
problems which participants might ha vein attempting a field 
test of matenal 



Nute Additional mlormation ^bout lhiS,pro/ect may be lound m the Art For ^ 
The Handicapped Grant Fina! Report BEH Grant Number G007801463, 
Project Number 451AH80660 July 28 1979 • 
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SAMPLE SCHEDULE ' 



Art for the^Haiidicapped Workshop 
First Segment / 
f 

Friday Everting 

530-6:00 ^ 

Enrollment, Registration* Small Group Assi9mnents,Introductipn 

To introduce staff members and participants to each^ other _ ^ 
To iamihanze the participants with the schedule and activities for.the 
evening 

6:00.6:30 

Small Group Activity t 

To enable the participants to become better acquainted and to form 
V cohesive groups 

To enable the participants to expenence one kind ot^rt activity that 
requires htUe time, few matenals and much creativity 

* Given newspapers and masking tape, the part ci pants will 
construct a newspaper sculpture 



6:30-7:30 

Art and Academics 

To demonstrate ways in which art tan iaciiitate learnings in math and 
reading 

A slide lecture shg>wing art as a learS^fig facilitator and ^ 
motivator in the academic areas gf math and reading wilV 
give the p>articip>ants informatfon and ideas on correlating 
the§e areas During the hands-on expenence on S'^tuiday, 
the participants will demonstrate their skills m correlating 
these areas ^ 

7-30-7.45 
Coffee Break 

7:45-8:45 

^Handicapping Condition*. ChaMctenstici and Educational 
Implication^ 

To^ familiarize the participants with three high incidence 
handicapping conditions 

After viewing ^ five- minute segment ol videotape, .the^ 
particip>antfi will list five charactenstics of that handicapping 
condition The participants will compare their list with one 
prepared by the instructor After viewing a second five- 
ininute -segment 'of videotape bf the same children, the 
participants will list three educational implications o{ their 
handicapping condition The participants will compare t|ieir 
list wilh one prepxirecf by the instructor 

a'45-9.30 
Prdview o£ Saturday 



Saturday 
a30-8:45 

Introduction 

To famihanze the participants with the schedule and the activities tor 
the day 

^ a45'^9:45 ^ • 

Art and Academics 

Tp demonstrate ways in which ^ri can facilitate learnincjs in science 
and social studies^ 

A slide lecture showing art as <i learning fac^itat^r ar^f! _ ^ 
motivator in the acadomic areas olscienco and social studies 



" 22 



Will give the participants information and ideas on 
correlating these areas Dunng the hands-on expenence the - 
participants vsall demonstrate their skills m correlating these 
areas / * ^ 

V 9:45-10:30 
Special Education Terminology / ^ 

To tacihtate communication among participants and to familianze 

participants with Special education terms 

Given^ a worksheet on special education terms and * 
deimitions, the, participants, m small groups, will match 
worcis to the correct definitions The groups will discuss eacK ' 
word and definition and add to the information given on the 
handout 




10:30-10:45 
Coffee Break 



10:46^1:16 
Haiidt-on Experiences ^ 

To provide the p<^rt:apants with a vanety d art expenenc^s and a 
opportunity to relate these art expenences to academic learning 
Given a H<anety oi art matenais and book^ directions, the 



pa/»uipdats Will ^^xnplete several art activities and wn+e^a • 
snort paragraph relating each acUvity to an 'academic 
^tearning^iri reading' ma^h, sconce and social studies 




1:1 5-2- 15 
Lunch 

2 15-3-30 
Reports on H^ nd& -o n Expenences 



Atier '>mpl^tii-ig the hc>nds-oH experiences and after wnhng the 
^parjqrapt-i relatm^ fne art activities to academic learning the 
parti ipai^ts- ^iii .urwene in snjah gcoups and share th^^ir experiences 
and id^'a? ^n. orrelatiun '^10 minut^^sj*Each group will choose one 
rt*prespritatwV.irt acUvity and learning Irom each academic area to 
prns^^nt \ ) the ^ntit^ ch^^^ during the hnal 35 minutes oi thepeiiod 

' - , ^30-4:30'. 

Adaptahoni . A 

T J taaiiliinzb the paj^tu.ipjnts^ith various adaptations that can be 

rna i*^ \> - PHiibie i.hildrea with handicapping conditions to participate 

tally in arf **xp^rien^^st , ^. ^ ^ ^ ' 

Th^ participants ^lU demonstrate ^heir el^iils m adapling 
)\-tivif>Ms and materials for children with handicapping, 
r ondKiOQS during their tield assignment 
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y - * ' 4:30-a00 ' . 

Fi«ld A<«ignm«nt i 

To explain to the participants their field assignment and to give them 
an opportunity tQ begin to lotrnulate strategies for implementing their 
assignments 

S 

. 5.00-5:30 
EvaluaUfi|> 

V . . 

• SAMPLE SCHEDULE ' . . 

Art lox the Handicapped Workshop * ' / 

Second Segment • ' 

♦ 

^ Saturday 

9:00-9:15 
Introduction ^ ^ 

To lamilianze the participants with the schedule and activities ior the 
day ^ . ___ " 

. 9-.15- 10:45 

Low Incid«nce Handicippmg, Condibont: Charactensticft and 
Educational Implicationi . ^ 

To tamihame the participants with three low incidence handicapping 
conditions ^ 

a 

After viewing a hve-minule segment of videotape, the 
participants will lisj five charactemlics oi that handicapping . 
cortdition The participants w^H^ompare their list with one 
* prepared by the instructor After viewing a second fwe^ 
minute segment ol videotape oi the same children, the 
participants will list three educational implications of their , 
handicapping condition The participants will compare their 
list with one prepared by the instructor i ^ «• 

ia45- 11:00 
Coffee Break 

# 

11:00.12:45 

Fiild Reports 

' To enable the parhjapants to learn hom the expenences oi others as 
they share their field ai&ignment activities and results 
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The participants, in small groups, will relate to e<ach other the 
Insults oi t^eir field assignments givmg the following 
Informatioa 

1 de^cnption of the art learning situation ^ 

2 how it lacilitated a concept learning 

3 the handicapped child(ren) in the g^bwp ' ' 

4 adaptations that were made 
, 5 the outcome(s) 
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. ia4S-2:00 
' • ' Lrnich 

. ' ' aop-aao ' ♦ ■ 

Tfie instructors will respond to theoutcomeso! the fieJd assignment^ 

♦ ^ 

^ 2-30^4K>0 
'Caie Sttidies ^ , 

To ««Kord the paniaF^nls an opportunity to discuss common 
ai^ladaptive behaviors ^n drX learning situations and to provide the 
♦partiapants with a ^vanety .ot strategies for managing and/or'' 
changing these behaviors. 

• Given a list ol problem situations that might occur in an art 
learning exjienence, the participants,jz\ small groups, will 
discuss each situation and deterrnine one or more' ways to 
"alleviate that situation Convening again into one large 
group.. each small group will descnbo the management 
. techniques 4hey would advocate for particular behaviors* 
• • * * 

. 4:00-SK)0 • 
Evaluation and Graduation 

Each participant will complete an evaluation form, give it to a staff 
member and receive an "award" 

> 



■ /"♦ 

ERIC 



^ ' ' ' 

27 26' V 



A Sampler of 
^ ^elected -Field Assignments ^ 

The iollowing held assig^mertt reports were prepared by participants 
m the Art ior^he Handicapped Workshop Senes It has been very 
t diHicult to make the final setection^ ol those reports to be included in 
this publication The edii;;^^ regret lhat it was not fusible to include all 
the repgrts written by the parhciparjls Therefore an attempt was made 
to provide a cross-section of reports from participants in each site and 
a cross section of results in terms of an integraled art and academic 
learning approach with a \vide age range of students who have a 
vanety.of handicapping condibons For legal reasons, all }he authors 
ul Ih^followmg reports have deliberately changed the names ol all the 
cl;iildren about whom they^have wntten 

Although the workshop senes was geared to teachers* at the 
elementary level v<hen space permitt^, enrollment.was opened to 
teachers at tt^intermediate and secondary levels Thus tiie reader 
will encounter reports from teachers at these levels as well The editors 
ym were overwhelr^ed by the positive results of the pgrtici{>ants reports 
on iheir field assignment^ We are certain that the reader, upon 
completion, wilUhare our enthusiasm. / • 

— Frances £ Anderson and Pat McAnally, Edtt<^ 
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AN ART ACTIVITY 
WITH AND FOR THE TRAINABLE STUDENT 

" Unda I. Mornson 

Teaching Area: Art Including the Trainable 
Mentally Handicappe^d 

This report iS a witness tu the creative abilities ol the young trainable 
mei^lally handicapped child The art teacher describes an entire 
class s reaction^ to this art proiect involving a sensitive 1d1 end, ot 
academic concepts (shape recognition, basic iacial parts) and 
creative^ problem-solving in the construction of clov/n faces 



As an art teacher in Springfield Illinois. I v/ork v/ith a wide vanety 
of children as do alUhe art.teachers I have taught not only normal' 
students, but I have also worlced with children who are deal heanng 
impaired, behaviurally disordered, multiply handicapped, educablf 
mentally handicapped and trainable mentally harjdicapped I have 
chosen trainable mentally handicapped children loi'my report lor two 
reasons First I have such a large number of these students (a whole 
school) and second^ I want to dispell the unfortunate ideas people 
have about these children In my readings about r^rded childrsa I 
found ihis quQte that I leel speaks to this problem very well It is taken 
from an interview with Dr Richard Koch, Director of the Los Angeles 
Regional Center for Mentally Retarded 

II only we could get across to people that the retarded are 
more normal than abnormal and that they have feelings of 
love and hate and \oy lust lik6 normal people A retarded 
person simply thinks more slowly than a normal person 
The gix^up of children I ha ve chosen lor this report is from Douglas 
^ School in Spnngfield Douglas is a school devoted entirely- to the 

trainable merJally handicapped child The students ages range Irom 
hve to twenty one years The art penods are one-half hour, and I travel 
from room to room With my matenals When I get to the room, the 
students are all r^eady lor art This helps eliminate the settling-down 
minutes that ^ccur when children change rooms, so more of the art 
. penod can be used lor art itself 

lust as art is very important for the normal child art is also very 
important luv the retarded <^hild and maybe even more so^In working 
with these children 1 try to do lessons whicTTteJate very much to the 
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child and to what the child experiences^ Gross «nd hne motor skills 
are also imporlant oind are stressed m most lessons Lessons which 
focus on-a particular sense are nery successful and these sometimes 
stimulate another sense But most of , all I want the students to be able to 
expenment with variqus art techiji^jues and to feel- good about their 
work These positive ctft e^penences are ai/incentive for them to 
repeat an activity or to try new oiies , 

For this report I hSve chosen the youngest group of students They 
afe five to eight years old. and fhe^r mental age is two and one-half to 
(our years old There are nine students m the class lone was absent on 
the day we did the lesson) For this group I try to keep the instructions 
simple These simple directions always permit roo^n for somecreative 
branchmg out by the students ^ ^ - ? 

CREA^A-CLOWN "'^'^ 
The matei^afs used m this project were 

18 ' X 24 ' white p^per (pre-cut in oval shapes) 
" scissors 

glue /small bottles) 

tape ^ . ' ' . 

corrugated paper v'anous coIoYs 

slyrofoam pieces* * » ""^^ 

yarn ^ • ^ 

■ paper scraps 
tissue paper 
cloth \ i 

straws » . ' * ' ' 

burlap . ♦ ^ ' ^ ^ 

any scraps available , 

\ * « ' 

To $tart the lesson [ held up the oval shapefand^asked what it wa's ^ 
The class had work^ bn^hapes t)reviously. and they soon decided 
that atfirSt it'looked likl'^ ciide After tloser inspection, they decided 
that it was:On oval P was the hrstone to dome up with the name (With 
. this initi?il stepl,reinbrced,shape rec9gnition > We then talked about - 
thmgs that we knew th^t were shaped Jike an oval Eggs, footballs, 
faces and Easter eggs^were named I told them that they had guessed 
^ correctly we were going ^ make a face' I th^n \o\<^ them it was going 
to bo a very special face, a clown 

Next^y/e talked about if and when they had ^een a clowa and 
wha^ cjowns logked hke'I asked what clowns did^and someone said 
that they were silly We agreed tkpt clowns made us laugh I stressed 
that if we made a goodtdown. v^e would know it if people laughed at 
our pictures I felt it was ver7 lmpS:/r4ant to mention (his point because it 
usually causes hand feelings v^en art pictures are laughed at I even 
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stressed that a mistake could become a part ot the picture because 
son?etimesclown^liad hne&lniunny places on their laces K knew the 
reason that cloWn laces looked different paint We talked about what 
kind ol iaces clowns have and how they used bnght colors in their 
costumes and e/en on their iaces It was then that I did a review on 
parts ot the^tace V/e all counted eyes and came up with two counted 
noses* and* pouths one each and mentioned two ears also I 
mentioned that *here were otl\er parts oi a head and after some 
thinLng we decided hair chins and cheeks quahfiW too I stres^ 
that even though the clowns iaces are iunny, they have all Ihe things 
that each ot our laces has We then talked about hpw their noses were 
usually larger and the eyes and mouth were painted differently 
Larger-size cut shapes are easier for these students to manipulate I 
toid them to remember that the oval I gave them was bigger than their 
head * whereupon we hod to hold them up to our iaces to compare') so 
we had to make the things really big to fill up the space In working 
with this class on cutting shapes before, I have noticed that some tend 
to lust sniR oft tiny pieces so I wanted to stress cutting large shapes 
I then bpough t out my scrap box which is iiUed with odds and ends 
that are leit over from other projects I showed them what was in the 
box and asked them to pick out one thing to. use for eyes The 
diiierences in weights and textures interested them'and was a help in 
seeing hoy^ the materials were very difierenf I went irom,child to child 
and let them choose the hrst material I then passed out scissors 
accompanied with a s,fr<5ng cert^inder not to cut the oval When they 
started cutting, thp eyes those that were cutting small shapes were ^ 
encouraged to try cuftin^ larger ones I distributed the rest of the 
materials in pile^ that two or three could share They could then start 
on the rest oi the-iace After the cutting, the arranging began P cut 
coaugated paper eyes R saw thai and tned the corrugated paper for 
his nose K took a stja w and started stringing the styrofoam on it and 
said It wds teeth Thre impressed three others and they tnedil too. with 
a few alterations ^ 

li a student was aaangmg (he face in only a small portion of the 
space I would encourage hin^^orher to u^ the whole paper When a 
student would^et bogged down a review of laces and facial p^rts 
would helb the child discover something else the clown needed 

The glue ^was then handed out to those that could use it 
jndependenijf^nd 1 ,wenl around and helped those who had trouble 
with gluing We then went back to making the other parts of the lace 
ihair ears glasses; When we hntshed our projects we hung them up 
and laughed atour funny dow*ns The results were very pleasing The 
student? we!re'very proud oi their work and I was glad to see a wide 
variety oi faces on their clown^ ^' 
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This clown face was constructed by a five-yMr-o!d 

trainable mentally hand tcapped giri The activi ty pro vjd ^ 

ed 6pportunities to reinforce counting skilk Jacial 

vocflbulary shape recognition and to teach the concept 

of clown The art teacher added this appropniie com- ' , 

nient T^ho else but a clown vould have a qteen nose''''' 

Through this lesson some very valuable skills practice was done, 
e^peaally in review of shapes and parts oi the face In thearea oi eye- 
harrd coordination I felt the cutting, gjumg and pLaang q1 objects was 
also good practice And P proved better than wrds could that 
Gompanng their faces to a clown s works Lke our bespectacled R his 
clown was^omplete with glasses AncJ S, for a change, showed real in- 
. leresl m>ying to cut while completing her clown- It is one o| her best 
effortsfto date I feel that jt was a very successfd!' lesson m thai the 
children both benefited'from it and^enjoyed it ' 
' Some other activities that I have seen done would be a good tfe;in 
to the clown lesson On^^slhe idea ol o flannel bo«rd with an<?vai 

- ^ ^ 
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on it The vanous shispes to make the taces were placed beside it The 
children then arranged and rearranged the shapes to make diJlerent 
taces Painting laces with chalk would also be iun .arourt^ 
Halloween V/ith thiS activity no one would have to buy a costume and 
the students colder ones protably; would en.oy painting eacn other 
and seemg^ their art work walk around' i ^ 

/ r ^ 

' Resources 

Mr Gene Huston teacher ?nmary Trainable Mentdll/ Handicapped, 
Douglds School 

Art and the Handicapped Child Zaidee Undsay. Van Nostrand 
. Remhold Co New York J972 

V/tih^brook A 'Report On How It Is And Whrit Doesn t Have To Be 

That Way Giraldo Rivera Random House New York, 1972 ' 
The Handicapped Qhdd The White House C9nlerence The Century 

. Co New York 1933 
Pamt A Face Booth A Very Special^Arts Festival Ilhno» State 
Umve'rsity ^ormarilhnojs 1978 " ' 
Art to*: the Hand :;^ppedV/orjcshop PalMcAnally Frances Anderson. 
Jose ColchJdo Illmojs State University 1979 
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STRING AND WOOD PRINTING 

Amy Chikaraishi * 
Teaching Area. Special Education, Phy«ically*Handicapped 



This report js a gocd example gf the adjunctive learnmg that can 
occur when a child is highly motivated The visual evidence 
graphically jiustrates the control wh*ch the student gained through' 
hist successive aVempts at pnntneaking This pnntmaking activity as 
descnbed here integrates art with reading, vvord recognition, ieit-nghi 
prdgre^ion across the page eye-hand crordmation and pre- 
vocational skills (task comp^^tionjlyx^ reproduction oi a model) 



Ror the past six years I have been teaching physically/ multiply 
handicapped ch>Idren in a special public school pr9gram which is a 
cooperative with the echool districts in Lake County illinois Presently 
the children in my class range from seven to eleven ye^rs ol age with 
tntelleciual functioning ranging irom readiness io (hird grade Four oi 
the^ children are ceret?ral palsied/ three oi which are Severely 
physically impaired (non ambulatory^ but academically working at 
grade l^v^l The other cerebral palsied child js moderately impaired 
with some learning problems and a heanng impairment One child is 
micrccephahc and also has m^tumal seizures Another child in my 
room has a degenerative disorder 

Z iS one child in my class who is a special concern oi mina He is 
an eleven yearH::^!dboy originally presented into our urogram with the 
*dia<jno3i3 of failure to thrive and developme/lal delay which 
includes such characteristics as speech and language deficits <he is 
lunctioningatahv^osix yearleveb, tactil^efensiveness, social and 
emotional djflicultres in dealing with himseli in a group, moderate^ 
^^rd^rdation \working al kindergarten through hrst-grade level; and 
geMfal muscle weakness 

Z recently received psychological testing, the results showed that 
he was functioning at a low educable mentally handicapped level 
Sjnce he is eleven /ears old, the team decided thai fxarts ot his • 
curriculum should be p^re vocationally oriented Since he needs 
much reinforcement in his academics and ifi his visual attention to 
tasks- the goal's are broken into two general areas 

Academic ' v 
* . « reinforcing^cognilion of color words (red, orange 

yellQiftCp-^reen) from his reading seines in a meaningful 
' way 
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b reinJorcmg good visual attention (hand-eye coordind 

bon and visual attention in a group) 
c rembrcing left to nghtWe movements across the paper 
at a gross level for sensoh^ input for reading 
/ Pre-vocabonal 

^ . a completing tasks with little adult supervision 
b copying a given model • * 

PROCESS To eliminate the excessive visual sbmuli and the 
frustration oi competition oi a group, the following activity was done in 
the morning by Z alone 

Preparation: ^ ^ 

l** Pieces ot red, yellow, orange and green string were pre~c>**^ 
and placed on a cleared table The string was pre~cut du^(to 
Zs tendency to perseverate Onthe table there was also a roll 
of masking tape and a model consisting oi a wood block 
wrapped with the string * * 

2 Four scraps of ^ood with sanded edges were placed m a 
paper bag (to reduce visual stimuli) The edges were sanded 
so he -could take his finger *and trace the edges for tactile 
sensory input to famihanze him with the whole block and 
^ visually attend to his movements One of his color words-was 
,pnnted on each block, where the first letter of each word was 
underlined with a green line to serveasa visual cue to start 
Activity: ' 
Z took one block out of the paper bag He traced the edges of the 
. block,poiWedtothecolor word and read the word Then he was asked 
what he thought he should do 

Group activity Since most of the children are very physically 
involved, we used small pans with raised edges to avoid excess 
scrilbhng of the blocks of wood m the' paint ' 

1 We did not have printer's ink do we used a small amount of 
• .tempera and liquid detefgent The colored stnng also 

corresponded to the paint we used and provided visual cues 
to keep the colors separate and to promote group shanng 

2 I demonstrated the process d pressing the block (nOt 
scrubbing it in the pamt) using a flat hand The use of a flat 

^ ^ • hand iS recommended by physical and cxrcupational 
therapy programs 

3 The children were given large sheets of ne wspnnt (18" x 24") 
and allowed to expenment with the media To incorporafe 
one objective from our social work group, the children were 
encouraged to share the paint and to take turns using the 

^jdferent colprs 

( 4 iive mmutes the children were asked to choose two 

colors to make rows across their paper 
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4 5 Finally we discussed wh<3l color would come next in any 
sequential patterns which m)ght occur 

Results: ^ 

I told Z pn^or to the lesson what we would be doing (beg^use his 
"auditory rrjemory is his strongest area oi learning; I^also hoped that 
this wocrld enabhi hi^ to participate in the group more 

^ ^ Individual WoiJc ' ^ 

Z read the color words Jrom the blocks wrth no diihculty and 
immediately proceeded to wrap the corresponding colot^ stnng 
around the wood V/hen asked why he chose that color oi stnng. Z said 
that was whatihe word told him to do Initially heiust wound the stnng 
like a thread un'a spool but then examined the sample and unwound 
his v^ork It was much effort for Z to wind the stnng so that he covered 
each Side at least once because he twisted his hands and arms, not 
realizing that he could rotate the block ot wood to achieve^ the same 
♦ resu|i<H^1began expenmentiAg more with each block and on the last 
one he was rotating the blccl; with httle difficulty 

He had some difficulty taping the loose end oi stnng to the blocks 
^ When he finished he |ust stuck the taj^e in the middle ot the wpod with 
no regard for the loose end Shortly afterwards he cpmpiaine<^ that the 
stnng was coming ofi When asked what we could do to maKe it stay, 
he remedied the situation with another piece of tape 

* 

^ Group Work:- 

Z wanted to get the paint reaciyJof'the class but had difficulty 
since the color words pnnted on the tempi^ra bottles were all In capital 
letters and he has only read thetn in lower casejetters, Althtiugh he 
can recognize all letters ui the alphabet, there was notr^nsferoi skills 
He unscrewed the tops oi the F>«ints to find the four coltars that we 
would be using Alter I poured a small amount oi paint and added the 
detergent into the pans, one ol the i^hildrefi asked why we were only 
usmg a little ^int and detergent As I explained, I noted tlifat Z was 
stanng at the i^eiLng and playing with the tape on his wood block 
Dunng tl^e initial expenmentmg Ume, Z did nCt cross mid^hne Since 
the paper was perhaps too large a space for him. I cut tlie paper m hali 
Z wanted me 'to ask another child to change colors witli him I 
reassured him that he was capable oi doing it himself He proceeded 
to ask one oi the rpore accommodating children in the clias^to make 
the exchange, which w^s done with no difficulty He was then 
erKx^qraged to fill the paper with a pattern which resulted in #1 Zleft 
the group; complaining oi ajieadache and asked to do It the next daV 
for his mdiviciual seat work 

The rwBXl ddy Zasked to start on the pnnling He sad that he would 
get everything ready ^ 
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ResulU: 

1 Z reod alt the color words correrctly from the tempera bottles 
Without dny aids 

2 He prepared the paint and detergent mixture as I had even 
though he did not seem to be paying attention 

3 Given paper with a green go line drawn on the leit and the 
.red s^op Ime drown oja the nght, he kept in rows and on the 

ri^xt sheet he began to expenm^nl with color 

4 Finally he copied a pattern changing planes irom ihemol^^ 
xti the vertical' plane, lo'his f^aper, on-Q horizontal plane,,v/iUls 
no assistance or supervision 
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These pnnts were made by ^nd^vQn ye^r cidboy whoisenroUedindossbr 
physically handicapped studeiyi^' This pnnt-making activity integrated art 
With reading readiness and prevocational skills The pnnts show the boys 
progress in gainmg control ol his motor act;vity and hts understanding oi 
alternating patterns 



, Resources. 

Arts for the Handicapped Workshop, Illinois State University, 1978- 
79 

Ayres, A Jean: Ph U^Sensoiy Integration and Learning Disorders. Los 

Angeles Western Psychological Service^l974 
Litwin. Barba/a. Pnncipal/Supervisor of the Physically/ Multiply 

Handicapped Program of Lake County. * 
Mills, Dyana Occupational Iherapist Registered, Physically/ 
^ Multiply Handicapped Program of Lake County 

Shlraga. Su«a.Occur?^stionaI Therapist Registered, Physically/ 

Multiply? Handicapped Program of Lake County 
WlttholL Carol Social Worker Physically/Multiply Handicapped 

Program of Lake County 
Yepsea Deborah, Speech ^and Langvjage Clinician. Physically/ 

Multiply Handicapped Program of Lake County 
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ART AND THE SPECIAL CHILl^ 

Martha A, Kichinko 

Teaching Area: Elementary Ait Including 
* the Blind and Visually Impaired 

In this report the elementary art teacher adapted one of the Arl {orthg. 
Handicapped Workshop activities lor use with upper pnmary visual! y 
impaired students In this instance each student was given the same 
number ol prepared cardboard shapes, thus eliminating the need to 
use scissors ^Anderson. 1978) and still providing the maximum 
ireedom ior each student to construct his/her own unique sculpture 
Later in the report suggestions are made lor ways oi integrating the arl 
activity with riding readiness and mathe5|gtics activities 



I have always believed that art has its extrinsic as well as its 
. intrinsic values and that it is the task of education to develop the total 
child It has been with great interest and enthusiasm that I have seen 
the recent developing emphasis on usingthe arts in equal partnership 
with what has been traditionally thought ol as the "basics' m the 
sc hcfifceu mc ulu rrt 

I teach art in a large, urban element^^ry school which houses 
kindergarten students and students in.grades two through six There 
are also several classifications of special education students housed m 
the building behaviordly disordered special needs pre-school and 
blind and visu^ly impaired students The >nncipaL classroom 
teachers, specialists and support staff are cooperative enthusiastic 
and child -centered in their approach'lo education 

Because I lea^^h each class and thereforeJ'each child only once a 
week my expehmental art aqtivity had to be more limited than if I had 
daily contact with the children involved Because of other pressing 
commitments. 1 enlisted the help ol the impaired vision specialist in 
carrying out the art activity 

The students involved in this art activity were three boys 

X IS a blind fourth gfader. age nine, who has been mainstreamed 
since he was m (he first grade although he has attended art classes for 
^ only two years In the room a is necessary for an aideip be with him. 

^ orSae does the activity in the vision resource room He. has no 

academic problems, but he has poor gross and fine motor control My 
specific goals m this, art activity for X werp to develop tactile^ 
kinesthetic awareness fme^motor control form discrimination and 
siie discrimination ' *< 
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Y is a njne-yearold fourth-grade visually impaired student v^^ho 
has been mainstreamed smc:e hrsl grade He has no specific schrol 
problems cither tharl a sometimes (allenng seli-image and sometimes 
recurnn^^&t^ci^lizalion problems specihc art goals lor Y in this 
^activil)! were to develop eye-hand coordination, hne-motor L.ontrol 
Size discnminaton, form discnmination and awareness ui parts tu 
whole relationships » * ' , 

Z is a twelve-yearold special student who, lor lack ot proper 
placement elsewhere in the district, is assigned to the vision resource 
room one- half day and learning disabilities room \he other halfday 
Up until thi5^year 2 has-been in either EMH or TMH classes He was 
described to me as having minimal creative abilities and having had 
little opportunity lor creative achvities Because ol his unique 
placement he does not attend art^classes-M)! goals lor Z in this art 
activity were to encourage mn to develop a creative approach to the - 
activity and to develop hp ability to follow directions and to 
concentrate * 1 . 

tThe art activity that S chose was geometric shape slotted 
cardiix^rd sculpture, similaa to the*activity presented at the Art for the 
Handitapped V/orkshop Each student was given twenty five slotted 
pieces \f corrugated cardboard five rectangles, five tnangles, five 
__squares.ViyAj^r3f^>^^^ hve.sm^U .circles Directions given 

were qfimVnal only now to <^onnect the shapes using the slots and the 
su<^gestlor^that it would be a good idea to decide in advance if the 
finished sculpture'was to be tall tverticalJ or long (honzontal) 

Unfortunately, t could not be present while the students were 
involved in this activity but both the specialist in education of visually 
impaired students and the aide kep^notej>^d reported these results 
to me - * , • , ^ 

At first X (th^ bimd nine year-old boyj had difficulty in finding the 
slots and ah'aching one shafje to* another Aft^r that problem was 
pvercome. he approache^i the activity with interest and stayed with 
' the process'approximately forty minutes until^he was satisfied with the 
results He named his sculptures Pluto MfSLE', and MarshiaCar' 
Jihis spelling') I think he was especially enthusiastic because this was 
a synthesizing process and most ol hts previous expenences with 
sculptjjre have been of the modeling type 

Ytthe nine year old visually impaired boy J had a little trouble with 
balancing his sculpture but stayed with it and was proud of his results 
which he titled The Wind Ma<5hine He was obviously pleased with 
himself and with his accomphshn^t 

Z (the twelve year old nojvcdtegoncal student) had difficulty in 
understanding -the directions^which^were given otally andjherefore 
only observed X ifid Y (or the first few minutes Alter observing, he 

* 
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^ figured out what to do and iomed the activity He stayed wilh this' 
activity ior thirty live-to forty minutes, ihe maximum amo^unt of time he 
had sp^nt on any one task this school year 

Thesb three boy s^enioyed telling me about their sculptures when I * 
was Iree to cfo io check with them They asked that I pfan more ort 
* ^ctJtties for them ^ ^ 

^^ue comment that the blind child made was lhal only Z could ' 
. reail/ see the^s^ulpiures This was nciade in a matttrof-f act manner 
y .and HOt with an^lament 

Y said that he-ceally wasjn t worried about his sculpture falhng^ 
•apart ahe balance problem) because he could^tart over^again This 
implied more self-conhdence than Y usually exhibits 

1 was'^iold thai it was unuswtal for Z to stick wit^h the activity dnd se^ 
AJ^ifouf^h to completion The impaired vision specialist and her^aide 
were irapressed with the results o( Ihis activity and offered lo carry out 
I any others that I might want to develop.. 




These 3i'^tte0i ^ardjxyird 3hape sculptures were mad§ by lower left, a visually 
impaired nine year-old boy middle, a non categoncal twelve yearoidboy. 
nndlnghtanine year-oid blind boy -Each student was <?iven the same number 
pie-siotl^fol shapes and encouraged to produce individual sculptural 
statements Tl^jf^art actn^ity van be inte<5rated into readmg readiness lessons 
^ahapo recognifionl'and m^hematical activities ^ , 



Mdny modifications which would make the activity relate <;losely 
to math concepts seem possible For the teaching oi Iractions the 
visually impaired student could be asked to sort the shapes andhgure 
the proportion ol each to the total number of shapes It would be 
possit^e to see how many varieties oi sets coald be made with the 
shapes involved If only different sizes oi the same shape were used. 
. the student couldbe asked to arrange the sizes from smallest to largest 
,(or vice-versa) and to use them qA the sculpture in that order ^ 
♦ I am indebted to Alice MiHer impaired vision specialist ior her 
belp in thia expenment 
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, VOCATIONAL EDUCATION ART PROJECT 
' Greg Ammann 
Teaching Axea: Biuineu Education Including 
the Learning Disablod/Bohavioxally Disoidexed 

This report was wntten by Mr Greg AmnnanD. « business education 
teacher ot secondalTY students at the Jllm<jts Soldiers and Sailors 
Children s School JSSCS> Although Mr Ammaxin was not a teacher 
ol primary or intermediate special education students^ he vyas 
included in the workshop i.Occa|ionally. in other sites, there was 
interest on the r/srt ot prospective partcipants who were teaching at 
the inteunediate or secondary level When we h^ space in our 
workshops we opened up the enrollment ig include these teachers) 



As we discussed the lield assignment with teachers at the workshop 
Site. Mr Amriiann tnitialiy was doubtful about being able to plan an art 
activity which could appeal to his secondary students and which 
would relate to his teaching area of business education After 
discussion with the art staff at ihe workshop, it was suggested that Mr 
Ammann might plan a poster activity centered around Vocational 
^ Educati^ Week The results were indeed amazing Mr/Ammann 
ir><iorporited several oi the workshop art activities in^c his poster 
* proiect Additionally Ihe student whose work he discusaed was willing 
to corfte and personally explain her work to the workshop (Participants 
during the second segment Unfortunately, Rita. Mr Ammanri's 
student could not providS this face to face explanation due to other 
cottage commitments 

t 
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I am the business teacher at the Illinois Soldiers' and Sailors' 
Children s School dSSCSX Normal Illinois I work vnth learning 
disabled and behaviorally disordered children twelve tq eighteen 
years ol age ISSCS is a residential treatment center under the 
supervision ot the Department of Children ancjl Family Services and 
operates under a positive peer culture program 
Student Background 

For this project I cho^e to center^my attention on Rita Rita has 
been at^lSSCS since November 20, 1978' ✓ 
Reason for Referral ^ 

Rita 3 stated goal i$ independent living At the present timeshe 
•does not possess the skills or motivation to suc;^ed " 
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Rito was feeling soiry lor herselt becau^ she was unable to 
succeed in independent living She had no suitable place to Uve no 
job or possibility oi hnding one and no source oi income or emotional 
support She dropped out ol school and could not return until the 
secpnd semeste/ - . * 

Rita IS a person with a low self-concept She has problems 
coramunicating with unla miliar people and often prefers to give up on 
a Situation rather than try to change it After several yinsuccesslul 
placements Rita was referred to ISSCS ' ^ 
Progress Report:^ 

Rita IS seen as a potential positive leader in her group, at times 
confronting others in a pos^Sve way and at other times becoming 
easily aggravated tending to handle jproblems by /elLng and hitting 
Rita will withdraw from the group when upset rather than talk about 
her feelings She shows difficulty in expressing herself verbally 

Rtta iS at the hfth-si;cth-grade instructional level, although she-was 
^ enrolled in ih^.elevenih grade before dropping out of school She is 
very sensibve about this and finds it difficult fo accept help in schoo! 
from group ftiembers that are younger than she is ; 

Rita hds the following problems assigned she is inconsiderate of 

nerseii and othe^. she resists authority, she is easily aggravated and 

she has a low self-image I. 

I ^ 
^ Statemenjt.of GoaIs 

The following ob)ectives werejobe achiel^ as a result of^his art 
project 1^ 

A The student will^'ey^lop bettery§ocializati6ii-cooperabon 
^ skills as evidenced by voluntarily working in a small group 
on the art i>rQject *\ • . t / 

B The student wilT U^&vf through withv^hfeentJip ^rt project— 
gathering and assembUoQ ri^ateriala..^v/liilM working in the 
smalfgrouf, and Ij'jO^v^Sf^ <i^^f?^P^ to peers* 
C The student wiU'enhayy<^ her se!f%iage by voluntarily 

giving- an oral report m frOTi pf herpeers 
D .The student will ^w^pp-^'befller understanding of cashjer 
skills 0? evidenc^ ^yMr, oraj^report m which shk will 
^explain^ her group s*'%5^prolect 7 , ^ 
The art prof^ was .set '6^ for a tigi^ period of one week. The 
assignment was io create posters ^icn would be used to promote 
Vocational Education We^^unng this week, which is setasideatthe 
end of each schogl yea£Mh^ students have experiences in ,the 
following area^ gardening, landscaping. Canteen* carpentry, cooking 
and a field trip in which roath. science skill&are stressed The cottages 
rotate day to day^into each area ^ 

Rita was in the group lo make tbe canteen poster The pjAople at 
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the canteen w<-*rk as eithej waiters, waitresses or behind t^e counter 
The waiters^ waitresses must take tlje orders, total the bills, and collect 
the &cnpt mone-y The people bebnd the counter must double-check 
the bill totals and amount ot scnpt money and give back the nght 
amount of change 

For this art project Rita s ^ir^up made a collage in which food and 
money are shown Magazines were brought In and we also used tin 
ioil on poster board to make the collage The girls wrapped Ihe ioil 
aro.und a p^ece oi poster ho^id, dre)w designs representing dollar 
amounts vn\h dull pencils atid thea colored them m 'with, magic 
marker These designs were added to the collage To title their poster, 
block pnnhng was used The titles wer^ engraved into sheets of 
styrofoam and then rolled with ink and pnnted onto the posters 
iJifhculty was^ertcountered in the pnnting process Many did not 
understand why the letters had to be done backwards Somfe required 
only a verbal explanation Others engraved th'fe letters forward and 
pnnted before it b^ame obvioUs 

Rita worked well the first day dlthough she isolaited hersell Irom 
the other two girls in her group Tjnisday was spent collecting pictures 
and cuttmg them Some also started the tm foil designs 

At ihe start ot the second day Rita again started on her own, 
beginning work on a piece ol poster board I suggested to her that she 
should be with her other group members She agreed to jofn the 
others They began gluing their pictures and seemed to cooperate , 
well 

The next day they hnished their posters and were ready to title 
their work They cutjhestyroioamtosizeand lettered the pieces y sing 
a dull pencil One ol Rita s^group members had had some expenence 
With block pnnting so this process went well for them There was a 
problem* when it came time lor the actual pnnting to be done They did 
not make a test pnnt and their iirsi attempt wqs on the poster itsell The 
pnnt smeared and the letters were illegible Rita s hrst reaction was to 
quit and throw it out The other two girls con vijiced Rita that ihe poster 
i^ould be repaired They, covered the mistake with more pictures and 
c^|t another piece oi poster boajd to title This would then be attached 
to their collage ^ 

began the next day withfjnnting aqain This time each group 
tested their pnnis first, learning irom the mistake Ritas group had 
itiade the previous day The posters were completed on this day 

. I asked Rita il she' would like to give an in-class oral report about • 
^er group s poster and she agreed I asked her li she w5uld be willing 
to corne into ihe worljshop and talk about the posters She was a bit 
skeptical I told her <l was completely voluntai^ She agreed to do this 
but I asked her aga*n the next da y to assure iKal she didn t feel she was - 
being furoed She was a little nervous so I loid her that itdidn thaveto 

* 



be long just a minute or so. and that T would help her with it She 
a^Sfreed and I made the arrangements to have her be present bamng 
any difficulties 



Canteen Posl^ w« made by Rita, a teejv^e girl with learning 
disabilities and behavior disorder? wc^ng at ihe 5th 6th grade 
in$tnict>onaI i^vei She ased collage and pnnting$killstodesig« a 
po$»or to promo*e_ Vocational Education Week 



Reiulti ^ 

Obj^ive A, The student will develop better socialization^ 
cooperation skills as evidenced by voiuntanly working in a'smail 
group on the ^rt project 
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Met Except for the first doy, Rito worked with the group mia 
cooperative manner throughout the project 
Ob)#ctiv© a The student will follow through with the enbre art 
project— g^thenng ond assembling matenals while working m the 
smoli group, and will give on oral report to peers 

Exceeded Rit? did not give up on the postei^ when the 
pnnting mistrike was mode, although this was her first 
react on. She wos convinced mot it could be repaired and 



presentation in front of the workshop 

Ob)ectav# C The student will enhance her self image by volantanly 

giving an oral report m front of her peers. 

Exceeded Rita is^ scheduled to give the oral presentation m 
front of the workshop, a group of adults with whom she is 
totally unfamiliar A successful experience here should 
greatly help to improve her self-concept 

Objecbve D: The student, will develop a better understanding of 

cashier skills as evidenced by her oral report in which she will expl^n 

her group s art project 

Met In Rita s oral presentation she explained the operahon of 
the canteen, including the duties oi both the waiters/ 
waitresses and the people behind the counter 



^Relerral report to 19SCS, Susan White, Social Woj^er L Field 6*fece / 
''iSSCS Progress Report to Susan While, Area Social Worker Feb^ary 
13 1979 , ^ 

Resources --^ 

Ms Liz Goenng. Language Arts Teacher 

Mrs Carol Leisch! Language-Arts Teacher 

Mr Bud Jenkins, Math Teacher 

Nte Debbie Akea Art Teacher 

Ms Susan White Area Social Worker 

Ms Manan Sheehaa Student Social Worker 

Professor Frances E Anderson. Workshop Coordinator 

Assistant Professor Pat McAnally, Workshop Coordinator 

Mr Jose Colchado Workshop Instructional Staff 
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SUDEMAKING/CONSUMER EDUCATION 
AND ENGUSH: 
AN-INTEGRATED ART ACTIVITY 

Conni Schlee" 
T««<ihin9 Azeo: Special Education. 
Secondary Educable Mentally Handicapped 

In this report the teacher dej&cnbes two adaptations oi basic slide- 
miSking activities that she integrated with her Consumer Education 
»and English classes The classes reactions to the project underscore 
the vaWity of thiS approach, which does not emphasize sophisticated 
art skills but rather a maximum involvement in a process that has a 
high chance of success. Some art educators might question this 
ai>proach However the editors feel that it is essential to have htgh 
involvement and to provide an art activity that is positively reinbrcing 
to the students Making slide lifts does provide tfiis kjind of Kigh=- 
involvement vsnth a Jow nsk (and a minimal amc^nt of rehned art 
skills) The key in this kind oi approach is the way the teacher can 
e,ncou;"age students^ once having learned ihe process, to go beyond 
and to begin to combine vanous images jnto^a more unique artistic 
statement However even 'with this mitial art activity, many (design 
deasions must be made by the students 



I have>^ways been mteresjed in taking additional ^ucahon 
qourses became J stimulates my interests and I do a more effective 
job in the classrapiTL When I read the bulletin about this workshop, I 
signed up becaube I thought I might get some good ideas to motivate 
my students I waj a bit disappointed when I was' told it was geared 
specifically for elementary teachcf*^ At this point I was notabout to be 
discouraged and continued Ihe ,workshop,*hoping I could hnd sOTie 
infocmation I could utilize at the high school level ^ 

I feltjhat nearly al! the art activities to whtch vye were exposed 
X were msome way adaptable tohigh school special education classes 
I espeaally like the theme of gearing the art activities to fxjrrespond^ 
With teaching the basics, reading, science, math and social studies 

The project I chose to try with my classes was making slides from 
magazines, caialogue^nd newspapers We had been studying kindg^ 
of sentences quesbons, statements, commahds and exclamations m 
Englisli class Wo began the process with the idea lhayhe students 
could choose a picture, make a slide and theri wnte sentences to go 
with jhe pictures a n^flilenhfy the sentences by types. ' 
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The proiect turned out to have many other positive aspects than 
Just wnting and identilymg sentences The on^Sspett with wh^ich I 
was most piea$ed -^^s motivation The students were really excited 
aboHt their slides. Interest truly ran high We made the sUdes dunnc^ 
hlty-minute periods ithr«e difierent classes) The ioUowing day the 
students wer« very anxious to see th^ slides on the screen Many of 
'ihem did not turn out very well buVthestudents seemed really epccited 
'about them any^wav^ They were very proud of their ability to make 
slides We did the pro;ect in three classes [two English classes and a 
Consumer Ed ucation class; and the students insisted on seemg all the 
slides trom all the classes 

It was a great experience m loUowing directions and sequencing 
^or the students One oi the most Irustratmg tasks for Ihem was 
. separating the contact paper from lis backing One oi ijiy classes has 
some racial overtones which surface infrequently in verbal hos-. 
tihties but are gen'erally there iiT ieelmg This activity was a good 
• experience in interstudent relations The students iorgot race and 
petty iittjethmgsthey did notiike^bouteach other Ofiegirl alonerin 
c^ss with 'only one inend suddenly became useful' to ejpryone 
because she was the only one who could quickly separate th€^on tact 
paper ircm its backing For the first time everyone was interacting 
positively with her li a student would get an especially good slide 
made, the group would gather around th^st person and start asking 
questions about exactly what that person did to get hi^/her slide to 
turn out so well They wer^ helping each other and laughing together 
without discriminating about anything 

The loUpwing da y we viewed all the slides as a group and reacted 
to each oi them Then each person claimed his/her slide The students 
ot the English classes went ofi to wnte sentences, stones or paragraphs 
about their slides Some became creative and made up, stones and 
others repeated experiences they had had No one would volunteer to 
share his/ her wntten work with the class 1 was allowed to read some 
oi the stories buUho^i^id not want me to read th4ir names However 
when we started getting? some positive feed-back about the stones, 
they were interrupting with Read mine next' I 

The Consumer Education class used the slides as a take-off for 
wnting ads V/e were studying good advertising and questionable 
advertising Som^^hose fo make examples ol good advertising *vhile 
others decided to show bad ones Again, everyone enioyed the art 
expenence and was more interested in the academic tie in 
expenence because ol it All wnting was >udge<ion an individual 
basis according to ihe^particular student s capabilities 

My room has two large tables so v/e were able to handle Ihfe 
physicai need ior table space easily It took me a while to hnd where to 
buy the clear contatt paper and slide mounts I brought in my own 




iron and magazines irom home I ei^ioyed the project as mach as my 
etudents/'v ^ ' 

The stones and advertisements which the students wrote follow 
The> are reproduced exactly as they were wntten to retam the flavor oi 
each student's expressive writing Because it was not possible to 
reproduce pictures ali the slides which the students produced a 
bnef verbal descnption precedes ^ach student's story ; 



A Picture of a Blue Jay , i 

One day I went ^o a camp ior five day^ with all my Inends We had 

lots of fun and good food V/e went summing and hiefmg'*^ 

Two day befor it was over I saw a baby blue jay It was sfuck in the 

mud and had a broke -ving and cowld not fly out of the mud - 

I went down where^the bird was I got it* out of the mud and fixed it 

a nd a f nend of mine ga ve me her hat to use tor a nest W^gaye it bread 

and water / 

Then the day came when wehadtolevea camp and the Wue jay 
We told the cdmp manger about the baby bird He said that he will 
takex^ire of it till it can fly We said goodby. we U be back to see you 
next summer " - 

T^ieEnd 



^ 'A Picture of a'Gun ^ 
This iS about guns People uses guns to Rob Some uses thfem to 
kill and hunt bu^uns are against the law. Some people carry guns for ^ 
protection, they use them practice at targets, guns are relly dangerous 
some people without a permif Some people steal ihem^and sales 
them * 



A Pictui^ of Lucille Ball ^ 
Uitille Ball is an nice oldiady and in-hjer younger days she was a 
pretty Lttle red head and she still is a red^iead She i&nrtore like a 
Comedy Movie maker and she makes and made pretty funning 
movies And I like all her s^iow^ 
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A Picture ol a Guj/ 
This gun was used iruelfieder The m<in used this gun to kill ^e 
president they put the rfion m pnson ior 50 to 100^e<irs But the man 
brock out oi pnson 10 years later and a cop shot him and kiJl hinp 



A Picture of a Business Man * 
It look a like fee works *nia big office and he at a meading and his 
b^ss i& talking about all the people not doing there work like they* 
shuuld and h^s oti in another world he might be ihinkixig about Ihe 
otiest game he has toplay with his boss tonignfaTnd if his wile will have 
dinner ready he be all hnish by the time he get there and have 
some <w.uftee & something to snack on so his worry s are-over he won 
the chest game and now he s happy 

^hQ End ^ 
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A Pictuf^-^efa Woman and two Children — 
This 43 a lady-^th two children and one of her boys^hav^a. 
dii&ea^>e "w^ali'svariei lever and she (hing that he with sufler^sone kitWoi. 
bnan damage from it and she dont no how to tell her husband about it 
So she iS going ti^ wait untill she gets the resits from ^he lest at the 
hospital to tell her family and husband 




This slide liK anSthe'oneon Ihe next page werenx^^leby fourteen- 
through c-ighteen year oid youngsters who are (^ucably mental 
ly handtcapF^d Each student was asked to makb a slide, then 
wnto a ^'orror 4dvf>rtisfment to go with the^itde 
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A Picture of Super Man 
Hey Kids , i . ^ 

Wouldnt yo^ like to be a strong as *upe^man^ Well now you can 
^ with Supermans new new vilam pills Mothers super vitam pills carrys 
all the vilam your JcTd will even t>v^r nee<J 



A PictureV)l|j3i-Sun 
I'm a sVrnbol of summer " * : 

I nse in ihe ^oming and keep ill hoi outside I hope summer 
hurnse and comes to you can go swimming and get to nde Bikes ^nd . 
forgo on inps to Leave spnnghelHTo'^ e while 



1 

Resources\ 

Art lor the Handicapped Workshop Senha, 1978-79 Illinois State * 
University \ 
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THE PROUD DINOSAUR 

Linda McDonald • . . 

Teaching Area: Special Educationi Intermediate. 
Editoable Mentally Handicapped 

Althuugh task analysis kbreaking down instruction mto its simplest 
unit and then teaching th^child iili a sequential step by step 
approach) is An oUen- utilized method in speaal education 
classrooms art educators may not be as iamiliar with the term or the 
process In ihis report, task analysis was a very success! ul approach to 
instruetinq an intermediate group oieducable mentally handic^ped 
students *n how to clraw on aluminum foil This account also 
dern^jnstrates the powerful impetus a successful art expenence can 
be to encourage verbalizati^ and public speaking *%■ 




In working with educable mentally handicapped sfcidents. I have 
otten I5und them to have poor seli-esteem The poor selt esteem oiten 
breeds ?Ke anger and frustration that can lead to the disruptive 
behavior that is so frequently associated with an educable mentally 
handicapped 3tudent Therefore, I J:>elieve it to be essential to give 
each student a successtul.and rewarding learning expenence upon 
which *to build Art is a most satisiytng avenue thrdugh which to., 
'^provi'de this successful learning expenenpe 

Since I teach in ^ self-cgntaTne'd classroom in a regular grade 
school I need to have art projects which can be fairly easily 
supervised and implemented Although my students range in age 
irgm ten tu thirteen, their mental abilities are approximately those of ^ 
typical five- to nine- year-olds It is very important that I do not insul^^my 
students by asking them todo baby work , al the same time, I must not 
add to their problems by asking them to do projects that are beyoncl 
their abilrties 1 have lound that task analysis (breaking down art 
<!\ctivity into the smallest stej:>sJ has been the key to assisting my 
studen'ts in Uomg an art proiect ^ol course task analysis works equally 
well in many other areas; li the studot^TTare instructed in a very 



usually -/ery pleased with themselves and their pro)ects 

For example while teaching a science unit on reptiles, Mound 
that my students were not gaining a <3real deal Irom the'text alone sol 
decided to incorporate an art project (the Art lor the Handicapped 
Field Assignngient was a great incentive) My goals were to have e^ch 
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student show three major chardctenshcs gf ^ reptile in their drawings, 
to develop better line motor coordination, to improve spelling, wntmg 
and grammar skills, and to strengthen speech and language skills All 
of these goals were met by twelve ol m y student^ and at least two were 
met by the rem«iin|ng four students 

The art project that I used'was one that we did af the Art for the 
Handicapped Workshop It consisted of drawing a picture on 
aluminum foU and Ihen coloring the picture with permanent colored 
markers The iirst thing I did was to review reptUes and the three 
characteristics that I wanted the students to depict in their drawings, 
which were scales, backbone and lungs We discussed ways to show 
these traits* i e , if a reptile was drawn m water thechild could draw its 
head above the water to show that the reptile has to breathe air with its 
lung^ Secondly. I had each student draw the reptile of hiS/ herchoice 
on a sheet of paper the same size the foil that he/ she wcuild use 
later ^ 

Alter each student anc[ I checked his/her -drawing to see if 
he/ she, did include the three major characteUstics. I did a step-by- 
step demonstpation of how the foil pictures were to be made The 
stujdents were then shown how to blunt the tips of their pencils so as 
nbt t6 tear t^e foil Then I passed out the sheets of foil and a student 
passed out the pieces of smooth cardboard. The students were 
instructed io place the cardboajxl m the center oi the^sheet of toil and 
were told to fold one s;de of the foil a* a time over the edge of the 
cardboard I wentrt6 eack stddenl to ^heck the loil and tape it down 
Some students h^id not pulled the fpil all the way to the^dge of the 
cardboard CI will avoid this the next time by giving more specific 
directions and by checking after each fold is made.) 

Before the students started drawing, each of them used their" 
blunted pencils to make a line on my sample In, this way students 
coufd test how hancl to press their pencils into the foil-covered 
cardboard If they npp^dlhe foil, they could practice drawing with 
less pressure before they started on their own project^, Providing 
practice time and a chance for tnal-and-erroT learning i sometimes 
overlooked in the acquisition ol fine motor skills The students then^ 
drew tHe reptiles onto the foil After we again checked to be certain the 
three features oi reptilfes were being emphasized in each drawing, the 
students colored their dra wings with permanent markers and^ in some 
cases^ titled theif work. 

The "results of this project were most gratifying Not only did each 
stu<^ent haire a piece ol art of whicli he/she wa^ very proud, but also 
acadeinic progress was made There was not one torn piece of foil m 
the entire group oi drawings and every student rauld name three 
major characteristics ol a reptile The following day ea'ch student 
Is^e with much Assistance) wroje a short report on his/'her reptile 



Aiter <i jjr^t^conterence with me about thei^ papers e<adh of the 
studentsi3ferlii5>Ves©nted his> her report tbfclass Standing in front 
oi their peers agd speaking w^^s somethingwi'^it some of the students 
hqd never done sucoSsstully ' Havinrg the^dAwings as a "prop" 
seemed to give t^em the selt-confidence n^e9&ary to agcomphsh 
' -this , * X ' 

The drawing thdit I am including as a vig.aal sairTpfe was done by 
T Henry, a thirteen-year-oli^ student whu is partially sighted reads at1he 
l^jjAimeL level arid h^s a senouS speefi:h and language problem Henry , 
^as sTfery ptro\id oi his drawing and receiveti a great deal ®f peer 
approval as 'a result uf it J believe th^t the' praise apd his o,wn pnde 
* gav$.him the oQurage to gi ve his speech about his dinosaur Although ^ 
not all oi ihe word^ were understood, everyone was amaz^ thai 
Henry could put 'so many w^srds together at one time His closing was. 
->{J|^*^nosaur has a very td^ backb6ne. He iB a very proud dinosaur " 
Then Henry smijed, thVsmile of a^ery proud young man 




Att^r ^tu^^y.^i^.■3 r^ptji^?^ tri sciCnce books in a him and thr3ugh discussiojtis 
af in+«f»'mecl'c'*« £MH class djev.' *hy;r o .:r. rcJSsba crJt-i! *#rGtc a report ar^d 
pr^'^^ntt^ it rjp^Uy t i th^^ dns^ This picture i$ by a twelve" /earmold male artist 
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DREAMS. HOUSES AND 0;rHER "MAKEABLES" 

' ' Sandra Elser Ciminero 

Teaching Aiea ArtlncludingthePnmary Multiply Handicapped 

As thiS repcjrt unfolds the reader is given insi^cjbi into the imdgmatee 
thought and th^ creative problem-solving that a group oi child^n 
wilh a vanety oi ^rthopedic and multiple hondioaps produced IJiis 
crMtivity is manif^tedin the ways art m^tenab were used and in^e 
ways house designs were modified for specihc purposes The nchnefes 
oi the outcomes is a strong testirftony to^he high artistic intelligence 
quotient this group oi children possesses Theteacher^ own creative 
approach, we are certain was itself^ catalyst ior this class and is a 
model worth emulating Innovative ways in which this' house-' 
constructing activity was integrated with social studies and language 
arts are presented 




«sie and John are going to live on the hrstHoor Amy and Jim 
are goin<J to live on the second floor Question Are these people you 
know'^" 'Oh no the people are makeabSes'^ The attitude ol 
makeables was an integral' part oi the creative atmosphere that 
• prevailed as each child became motiyaled, capiwated and amazed by 

hi^/her own creative gfowth dunng the activity The activity in which 
they were involved was the creation ol their own dream ho^ise 
, Whenever possible, an art project should become ai& integral part 
ofthe total expeneniiAfthechjId's world Education is at its best when 
motivation beo^mesself initiated This particuiarproject and situation 
provided such opportunities Integration took several lorms The 
industrial arts teacher X;a me onto fhe scene with the construction oi 
inlenoT furniture He assisted m cultir^ wood sci^ps or adapting 
them t9iii the certain purposes of each child Thisailov*«fc the houses 
^ to be assembled ^ a shorter tsme since art is cj##y o^^^fiity-minute 
penod a week The homeroom teacher gave her lull support to the 
^ activity by incorporating the houses into ^.lass instruction in science, 
social studies and English, which' will be mentioned m more detail 
1^, later 

« A problem thai is irequent with young muttiply-handicapped 
children is the^'^pace problem. Because Jhey are coniined to 
y\ whedchair^or are iriefiiuienl iri Ih^r movement through space, they 
•are sometimes sluw, lu develop spatial relationships Therefore Ihere 
are two aspects to my uunuern^* the integration approach into a total 
educational experteri^.*^ and thedevelupmenlol theconceptui space 
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which is buih up throuq h t wo diiierent lessons The iip.a\ results of both 
lessons displayed the^'use ol sculptural ^^ce 

Ongmatiy. the students were introduced to wocd sculpture and 
were pre'sented wjth the option oi making representational or non 
representational sculptured through the manipulati^^n of wood 
- scraps What does this form suggest to you'^ How can you make this 
into something'' and' or How could you put these t^ieces together to 
look nice? At this time they learned to assemble individual pieces, 
creating a whole new object and also learned toqlue wccdandto wait 
!or it to dry They had the option oi decK>rahng the sculptures by using 
markers and/ or glutng fell and beads to them One outcome a 
wopden hcjure witli cfOttlifjes Uo depict a handicap;, was done by a yet 
. mci>i!e boy with muscular dystrophy 

The concept oi the Dream House dealt wiVv the idea of a 
functional sculptural space lor architecturdil space) I did not 
particularly want t"heir houses to coniorm to the house imagfe' with 
which they were familiar Rather I encouraged the students to build a 
structure that could encompass any element of invention that their 
mmds could produce • 

In the stimulation period we discussed the possibility ol making a 
sculpture in which to live thus the house was conceived of as a 
s<^ulpture 1 had a fairly diverse collection uf photographs dejpictmg 
almost every kind oi house ior sheiter; that exists houses on poles 
<^above ground or wat^j. igloos lighthouses, windmills, mud houses, 
cave houses traditional and modem houses etc^ We pointed out the 
unusual characte'nstics m these examples and before long the class 
had developed some interesting ideas how they wanted their 
houses to look The students were^^ncouraged to think of their houses 
as their dream house 

Each of my six students had a college volunteer to follow their 
speahcations and to Sid them m areas in which manual skill was 
involved that was beyoncl their capabilities All cutting of cardboard 
,was done by adults with a papei'cutter orscwsors but the cardboard 
washrst premarked by each child a^-cording tah^s. herspecifications 
Pre^cut shingles and rug switches were available alopg with floor 
tiles, assorted wallpaper assorted lubes, felt scraps, cardboard tape, 
glue, sciss'jfs markers paint brushes etc They had all sizes of boxes 
* from which to chcilfie including round oatmeal boxes The houses 
were assembled with glue and tapp Jhp vr^untpi^p? were helpful m 
♦.^.^^^^holiding the cardboard m place while it wasbemq taped and mgluing 
the inaccessible places Ope ui my jobs was to provide the roving 
exacto knife which cut open windows and d^ors lhat the children 
drew on their house? They put a lot ui thought *rjto these elements 
Cardboard stnps were bent tu form stairs Soon s'^me of ihe comments 
were 1 m going to put a windmill on my house Well I m going to 
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put a 'lOQkout^nght here and you can see all the way through my 
hpuse . * ^ 

- There was no element ol copying preser>^ among the children 
They became so involved and excited dunng the process that ideas 
flowed spontaneously anti did not have to be borrowed from each 
oth^r The houses showed great vanety Each house'was built using 
the boxes in different ways and each house had different Sizes and 
shapes ol windows and doors AbOut'half of the class included 
shingles and stairs Prot>lOTis were solved wi\h creative ingenuity 
One such problem arose with the*question If there are n<5stairs how 
does one get up and down*^ The solution will be descnbed later 

The following section will give the age and handicap ol each 
child along with a^esonptionoLtheir house and ^oy problems they 

^a^ed Finally, what each oi them had to say about their hous^ill be 
presented « . , 

y< Peter isasix year-old witn cerebral palsy Heishemiplegiconthe 
left side and has extreme vision problems His house has three levels 
and an A-line roof One tall red and one tall white chiijiney emerge 
from the rcof top Two uther chimney^^ke ihrough either side ot the 
shingled rool and are positioned in different ways He mcluded^a 
^kUdmAi at une end of the*house at the top, and the bottom level 
functions aahis garage His main pr^i|b]em 13 that he must look closely 
at everything he does When Peter shows you his furniture he quickly 
and excitedly flashes each piece in your face and exclaims. A rocker' 

^ A counter' A slide' A cupboarcf^ I glued them together' You love it^ 
This IS a slide and a curve over the end of the stair? for the p^ple 
When a visitor vame in. he exclaimed. See that three-layered house"'' 
It's 'mine' I painted it' Blue, yellow, white, red^ I made up my own ideas 
I mad^ the windows and I pven made a deck and a door to go out I 
want to show 'you a problem A door op^ns out in the air^ la second- 
floor doorj Maybe someone could parachuteand fly down When^he 
lands, the parachute laods-on top 0! his head I want to -make a 
parachute H^w do you do it'^ Mrs C I have a great idea' Maybe we 
could make a fence out there 

Michael issix yea^s old with cerebral palsy He is a mild spastic 
qua^nplegic with severe speech involvement Unusual charac- 
tensUcs of his house include t wo ^long^ tubes which poke out of 
either side of Ihe A line roof, which he explains are telescopes ^You 
rnn see th^ mo:>n^ His TV is drawn the ceiling so he can watch TV 
in bed There iS a long lube extending the length o! the roof Unstde) 
whik^hisa secre! lookuut. an especially beneficial addition since all oi 
bis buddies ;vill live in thi^house^th him' He,has two large picture 

' windows and even added a hanging chandelier downstairs 

^Mary is seven years old with C^rebtal palsy ^She is confined to a 
wheekhaif with ©post^^ quadnplegja She explained that her house 
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was ior a n^h that presentl y h ved at her grandlalher s but that her hsh 
would probably live in the kitchen of this house She jricluded a 
drawing on the wall which she explair^ed That s a picture on the wall 
See, 1 wanted a picture on the TV screen *o I could pretend I was ^ 
watching TV But I couldn t metal screen; so I made a wall paintmg 
instead -She also drew in detail on some oi her furniture 

Freddy is eight ^nd one-half years old and has muscular 
dystrophy-Duchenne Type HiS three-level house is attached to a 
round oatmeal box and supported by a stick There is a doorway 
between sections He chose to paint some 6i his iumiture ^ 

David IS a sjx-year old with cerebral palsy Althougn he is a 
spastic quadriplegic he is^abie to move slowly with crutches His 
house IS unusual because his second floor opens unto a different side^ 
from the first ilvor He, covered some of his furniture with fell He 
explains. I put ^ailpaper up here so you don t havejorotUntothe wall 
and go back to your bed This is a bench with a sliie it s also^ 
double stairs It s many things Although he painted his hou^e red 
white and green he calls his house a white house' 

.lerry is nine years old and has mild cerebral palsy He has 
quadnplegii^ spasticity associated speech defects and some 
mental retardahon His love of dogs probably stems from a 
responsibility tJr L.anng lor the tamely s pets and *s reflected in much of 
the art that he d^es Therefore hiS hvjuse was made for Mr and Mrs 
Dog and the^r tw^j kids Porky and Fritz They have to climb on top of 
the mailbox '-jget tnemail nost^itsi They )ump o ut the window to gel 
down They have tucLmbthehousetoget up there His house is wiiat 
heuallsa rainbow house*^ because he used multi-colored markers to 
make lines S':?VAgghe? u^rcles. squares and scribbles Included in the 
design is a multi culured target on one side at the top of the house His 
two-story house is completely enclosed and accessible only through 
lour large irregular shaped wirrdows un the first floor and one large 
windc^w in the shingled roof which leads to -the second floor One 
window has a ^^ard^'oard latuh on i\ Another wmdow has a wallpaper 
shade Outs.de he included a wire .basketball hoop attached to a 
wooden sti^.k un the wall Jerry hkes to hurry through everything, and 
therefore he wa^y the hrst d:>ne But he did work diligently for a long 
time . ' - ^ 

All 'six h juseb <^ire extremely unique and reflect each child s 
personality verv su-.rp<;shilly Farh ron<;tpicMon refl^C^s much 
thought and pnde 

Motivated by thr children s .-enthusiasm and ^ ^ense of 
accomplibhar.erit their h^meto^m teacher developed her social 
studies and »anguag*^ c ^rriL,ula ^around thy houses In the cla^room. 
rhey would ^tudy th*^m.elwfis in relatito to their family and. their', 
houses mak*- jf rr*^ b ^ k wht^h would include their house compare 




This iS one oi the ver/ unique houses constructed b/ Aclass 
oipnmary multiply handicapped children ages six JQ^ntne, 
y^rs Tne class studied various types of housing and 
shelters before fc^mifiing their Own ^/ork Thi^ ^rt activity 
wois also int*^grated ^ith language arts social stud.es and 
industnal arts through a team approach in which the ar> 
t^achf^r v^ork*?d ver/ c!o$ely ^ith the industnal arts and 
sfxrCi^i '^ducat/jTi classroom t^ac^ner 



*■ the difleren\,es and ^>*milantiea wahiD the structures ol the houses, and 
generally become more aware ol who they are^ LatA in^ihe social 
studios class they ^^pv^ifd l<^orn th<? luudlton ol their house on a large 
map ForlhiShnalaspev^t large sheets oi paper w«re laid down a^^d the 
^ students decided_ Where Ihey wanted to place their houses then 
property lines weredrav^n reads, sidevvc^lksand^^treetsig/iswerealso 
drawn the/ were encouraged to relat^Jiheir houses to other housed' 
and to a community In language ihey were to tell about thejr houses 
in sentence^ ^and wnte a pCem abo^t Iheir^ houses (le'arnmg to 
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descnbe something) Because oi the integration and the great 
enthusiasm and spomaneity on the part oi everyone m vol thrs has 
been a successiui and total educational expenence foijjlhe students 
and the teachers 

The greatest reward ol teaching is being a part of a child s 
spontaneous enthusiasm When a child chants. YaK yah yah, we 
have art today* ail the wa y to the art room, or when another excia.ims 
Mrs C this IS my day' you know it s all worth it^ 



Resources 

Most visual aids I used were architectural taken from vanous 
magazines which I Iceep^n my resource file Others were pictures 
irom Informative Pictures Publishers. Grand Rapids, Michigan 

Booklet, Colleen Afoores Far/ Castle, Museum of Science- and 
Industry Chicago 

A History^of Doll Houses, Flor^ Gill Jacobs, Scnbners N Y 1953 

Inside the V/orld ottAmiature^ and Dollhouses, Bernard Rosner and 

lay Beckerman David McKay Co\ NY 1976 
sAll About Doll Houses. Barbara L Farhe, Bobbs Memll N Y 1975 

Antiques kn Miniature, Katharine Mornson McQmton, Scnbners N Y 
1970- , S . 




I ^ THE BEAST IN THE BATHTUB 

Donna MiII^ 
Teaching Area Sp^a] Education, Learzung DuabUities 

This report illustr<3tes the results oi integr<3ting art with langu<3<;e arts 
In this case, a construction achvitv emergeci from the reading ot a 
story Not only was the group required to listen carefully to the story 
and include speahc details, but also the students had to workcloseiy 
in a team to solve their construction problems (Teamwork is not 
always easy for a group of learning disabled students > Finally, the 
special education teacher suggests several other waysoi integrating 
this newspaper sculpture activity with reading skills 



I am a learning disabilities resource teacher serving two schools 
each day m Spnngfield Illinois I chose to do my project at the 
mormrj^^assignment Wanless Elementary School, which is a 
^ kindergarten through sixth grade center The school population is 
almost four hundred sluderils with approximafely forty percent ot the 
children Imng in or around the housing projects I think this fact is 
necessary to note because aside from the perceptual defjcitson whjch 
' \ concentrate, I aisc^ha ve to remember most oi these children lack the 
expostire to many o! the basic childhood expenences which 
contribute to a. successful school career This knowledge sheds a 
different li^ht on the*way i can effectively teach 
^ Eighteen students come to my resource room each morning The 

maiorily of tny groups average from two to four student^ per session, 
but the group that participated ^n the expenm€fnt consisted oi hve 5th ' 
and 6th grade boys Our sessions last for .forty minutes and we me^t 
daily Three of my /oung men have senous receptive and expressive - , 
language problems With these problems they may have difficulty 
following directiqns, understanding what is said to them or expressing 
their Own ideas and feelings piey all have ^me degree of visual 
memory problems (remembenng what they see or read), and all have 
^ leading levels ranging from mid second grade to low third grade 
" These belovZ-level reading skJl;* add motivational problem to their 
other Jeammg problems 

I wanted to find an activity ^hich would motivate these boys to 
read promote /erbatftation and recaU jletails relevant to the art 
project I wenl k ihe ^^hcol library and found a ^horl i^tory wntten by 
Kathleen Stevens entitled TTre Beo5/ m ihe Bothtub Bnefly, it was 
f 
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<sbout^aix)y wholved with dn imagmlry dragon like? beast 3fcey took 
baths together had pillow tighls^anci palled tricks on mWer,iji|^ 
tather The author; gave hints to fhe beast s appearance *n diilerent 
segments ol the story For instance we found that the beast was large, 
but not too large to ht in the bathtub Lke all gcxxl beasts he was green 
had a space between his irt- nt teeth and had a large scaly tajj 

After reading the story ^ which wa^ weiUiked by.all the boys;, and 
working on vocabulary I disclosed their secret mission They as a 
group were to buud thiS beast Matenals whi^h they were allci^ed to 
use consisted oi newspaper masking t^nd scotch +ape green tissue 
paper tagboard green markers and glue The only requirements I 
insi^^ed upon were that the b^ast must fit the descnption m the story 
and all tive boys must work on ?he construction of it (Of course I 
aUay s had some oi me oid dreaded paper work visible on^ny desk as 
an extVa mcentitve *o participate ) 

A^s -'hey began working on tHe project Jthere became a natural 
division m the group Two boys with more leadership qualities began 
to iorm the body with crumpled newspaper and masking tape The 
other itidre boys became detau people^ who took instructions irom 
thet>osses cut tap^ made scales and roled newspaper for the arms 
and ieqs and head As a group they worked well together 

The oniy^role I wanted to play /;as fnat ol the resource person I 
would help ii it ^ere absolutely necessary h became evident to the 
group that I would not tell them what to make or how to construct the 
beast A couple oi toys constantly kept astcing me questions which 
required a decision on my part My onl / respoijse to them was Don t 
c35rf^ffirme. corfsrult your team 

As the boys devek-pc-u more confidence in their situatKt^ I was 
ofiia4:ea with two things how Lttle they needed me. and the problem- 
solving techniques they were acquijng and usiiig effectively If ihey 
ran into a structural problem they would consult with each other dnd 
Choose one oi the suggested techniques For example the boys were 
stump^^d on how to attach 'the tail to the rest of the b^ast Almos'i 
everyone had his own idea Finally they decided on a combination 
oi the best ideas The tail was stufied with newspaper until it was stiff 
Then using or^ of ♦ho boys as a model for the^beast they 
experimented with various ways ol attachment They finally built out 
the bacic ot the beast and taped the cone shaped part o! the tail to the 
attachment This made the beast sturdy enough Jo support iJs^S^ 
weight This proi^^ct provided the necessary environment to enfi^^^ 
that type ot Coniidf^nce ^)nd tlocision making ability ^-'^^ 

Atth«#endo1 >n*^ vveek the boy^*had constructed a green beast 
with two *v/r^ arms ^iiong \<yfi wilh scales ^ rather lopsided'head 
with homs and tiny leel In the beginning the beast was able to stand 
by itself buLiis^ >A^nt on he needed further assistance from a 
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Thi4 newsp^p^r sculpture is a chawct^f from Kathleen » . 
^ 3ltt .^cr's short ssory The Beast m the Bath fi^^is activity in- 

stofy to include m the. 
sculpture resntorcmg body image dbnstructing . ^nd 
problem solving on fhepartota teamo! ftfth^and sixth grade 
leanr^trfg disabled students* 

Aside from the decision m^iki^abthties I already mentioned, I 
was also pleased with the group s interaction and support oi one 
anothers ideas They were congenial al all times and there was never 
any name call.ng or arguing Thegroupwassopleased with their end 
result that they wanted to tour the school and taSk about the beast they 
had biiU As a follow up activity, we plan to tape record the story for 
the classrooms To do this we will need to vyorkon oral reading skills 
and expressive reading 

» 
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This project was accepted so well by my students iaculty and the 
rest oTIft^^fchooi populoition that I have decided to use similar idea^ 
v/Uh other resourcegrbups The motivation which is generated cannot 
be explained, butmustbeexpenenced Ihopetd mfect otherjaculty 
rfiembers with my enthusiasm for tyrhg in art with the academic 
an^as— not only with the special childjbut witfi the regular child The 
•possibihties are endlessj^ * • 

' ^ Resources ' 

* Boatman Mrfe Debra Qassroom teacher wtio contributed the^fireen 
tissue paper ^ \ 

Colchado. Jose D Aotivittes m Art Development Copynght 1978 
Stevens, Kathleen Th^ Beast in the Bathtub Cticket the Magazine 
for Chldre^. pp 50-3,' 1978 
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/ REUEF PRINTING 

Rena Sereno 

Teaching Area Art Including the Elementary Learning Disabled 



The airt teacher m her report descnbes a mainstreamed situation 
which is becoming the^norm in many elementary art cJasses She 
makes a strong case for tj}_e benefits which ^rt has in helping the 
learning disabled ^udent improve hiS/ her perceiving, attending, 
communicating remembecing and sequencing abilities This report' 
, and the acconnpanying visual are an' affirrr>ation oi the creative 
abilities ol the learning disabled ghifd and the gifted instruction oi 
his/her teacher 

As an art specialist I teach at Frame School in Naperville Illinois, 
in a Kindergarten through^hfih grade building with a pupil poput4ti£>n 
of six'hi^ndred and thirty-two Art is taught one penod a week irrcrl??eTP^ 
equipped art room A iorty five-minute class is scheduled ior hrst and 
second graders while third fourth ^ndhlth graders ha vesixty-minute 
lessons All learning disabilities students are mainstreamed In 
^•addition two special disabilities, teachers function as resource 
persons for these stutients, providing specific help 

The charactenstics ol the learning disabilities child, I believe, are 
not cjiss^milar to many children except that behavioral deficits are ot 
such p/oportion that academic performance is adversely affected My 
e34penence m the art cl^s has been (hat when these children are 
helped to overcome their listeriing, attending and communicating 
difficulties, the qualit]^'of their creative expression is outstanding In 
fact art <sffords them the opportunity to improve perception, 
knowleolge anc/'sblls in a direct way^ , 

There are nine learning^-disabilities studertts mainstreamed into 
my dii class from (our sections d fourth grade- each with twenty-seven 
students Since school has c^pened, w^-have concentrated on a unjt on • 
line and fehape experjnenhfig with hnc and sound space, texture and 
contpur *fhis is our first^ extended project and it deals with relief 
pnnting , • \_ 

The particular child on 'who/n I wanted to locus is a creative 
individual who often has had^problems in listening to directions and 
attending tg the le&son'' without distraction I will call him George My 
goals fur him are hg^e him learn the art process oi relief pn nting and 
to have him successfully complete all parts of the project 

• . ■ ■ ■ 6C \^ 



. ' , Aiter discussing rehei printing and drsplaying pnnts from/ , 
' previous years toentice the students, I showed them the inkmg plates ^ 
the tubes oi mk and ihe brayers they would learn to use At th*s point 
Georges interest was aroused On the blackboard I wrote the three 
m ain p^ s ot the assignment Part I the original drawing and the 
original drawing with all lines 'and shapes raised with stnng^ 
- toothpicks tag board or rivers of glue Part IL the crayon rubbing in 
many colors and Part III the two-color printing 

The drawing was on 12 x 18 mcb heavy (eighty weight) paper 
and mstfuctions were <^iven to keep the subject matter large and 
smple George started his drawing rather small but when reminded 
, that It would be too difhcult to put glue on something that size^ he drew . 
" his subject, a dinosaur larger White glue wa^sj^nsed in pointed 
piastic bottles br easy application and all other m^itejjals were piaced^ 
m containers on each table George was eager to complete the gluing 
and put his original on ihe drying rack because the real fun was the 
rubbing and pnntmg in the iollowin^ weeks To be s\ire the students 
had raised all the lines and shapes they wanted to print I asked Will 
a pencil Ime print li you roll ink on it"^ ' ^ • jt ' 

In a subsequer^t lesson the rubbing was accomplished edsilf'and 
qu.ckly alter a simple demonstration on light weigh! paper with broad 
Hat crayons making an exact copy oi the ongmal George performed 
this task*without delay • ' 

The printing portion oj the unit started with my demonstration 
Organization *vas essentiairespecially at this poinf All materials and 
tools had to beat hand ready.to be dispensed jSix pnnting areas were 
set up w^th ink Uight and dark colors), inking platesand brayers The 
pap^ ior pnntmg, in this case a package oi twenty assort^ 
Fadeless ccters. was set upjor easy selection' The demonstration 
*was periormed eiiiciently so that all could see and Hear George was 
right there eagerly attentive Each student had to select the color of 
paper and Color oi ink br the hrst and second or final pnntmg 

George chose his paiper and was first in line for inking his initial 
color There was no evidence of his usual reluctant attitude He 
deiimteiy was interested intryinghishandatthebrayer Hemkedand 
printed ^ithoutany lurther attention When I checked again, he was m 
ime for a second cplor In his haste to inkagain, he had chosen a color 
the^jame as hit> paper I wuid^eiisjehe was uftawareol the duplication 
in color 1 walked by him and asked, Whafs the color of your paper 
George-' He looked down paused, t^^n suddenty exclaimed ^; 
Wow' as he quickly went ofi.to select a more suitable conlrasting 
color tor printing 

Phntinfj^xtended over two class periods Each time George wag 
eager to rim in the clean up He would ask to clean a specjpp color o|j^-' 
inking phte anfd bray^r He had not previously shuvy^n^ucrh interest 

ERJC . 



u-/ .i* L'i K jr. / //jt.hfd 'ne others 



1 • ,-*r 



if* ^ *n :r sy n'-' pr . G-^-^r^e 



ERJC- 



67 



• ■ WHAT JOYFUL LEARNING! ^ 

/ ^ , Rhonda McDaniel Downs 

Toiching'Ar^a: Special EducaUonf Intermediaf e - 
. ^ ' ' ^ , Hearing Impaired 

' * 

Although the worii^p was fmtiGU y limited to th^ foimary level, when 
space permitted, we extended the.enrolhnents to ^ani^r high level 
teachers TJhis report is the result of ®ne such junior high level heJd 
assignment * ^ t ^ ^ ^ 

T^is a^;coant h hne^xample oi the power art has to iacihtate learning 
vocabulary In Ihiasituatioric the classroom hean ng-imp atred teacher 
teamed Dp with the art teacher dunng a science-r^ated unU This 
rep9Tt<iiid the following one by the arijeacher demonstrate the virtues . 
which a teajn approach can have m a classroom It is also signiiicant 
^that on the HmsjS &i this one exj^Shmeht, ' the special education 
teacher iS asking the pnncrpal to alter the art teacher s schedule so 
that ntpre ot these integrated art and acaderrwc lessons can occur 

I am part oi a team-teaching effort ior a saence program Kour. 
special education teachers and one science resource instructor have 
pwt tedfeihera special curriculum lor eigtth- and ninth-grade students . 
whoKJW The bur classes have been combined inlS ^ 

groups placed according to^abilUy* levels ITiese students ihclude 
mailed hea^lfig impairediHI), dearieaming disabled (LDL educable 
mefitaUy handivfapped- (EKih). and behaviorally disordered (BD) 
students These students range irom having gifted abilities to being 
non readers The bur teacl?ars each take a group who achieve at 
hfisicall^ the same level and adapt mat^nals br that particular group 
My scien;;e class consists rOi twp deaf students (needing ,total_ 

* commimicationJ. two hoanng impaired students, bur LD students and 
one BD student ^ . / 

A major probfem w^ItP^my^rgup^has be^en developing sentence 
vocabulary Recently we have been dtti4ying the weather jar\d words 

Jike ^peajtive hurrudity"",^turatipn^',^and psychrometer^ The very 
size of these words scared my students' The art teacher^ Wanda 

,Riseman. and4 de<-jded to fry to-give the students some typo gl yisual 
fmage withjfeiiich they could associate their vocabulary words Art 
itsell provides a motivating factor for most 6i my students- as tHe art 
teacher haagood rtipport with them We wanted to motivate thp 

^Lidehts in, the study <ii weather and present science as sqrpethmg 



^ other than big worp!^ and experiments V/e also wanted to impSDve 
■self concepts and individual feelings c^woiih The one BD student has 
^ several physical as v/ell as social disorders He has displayed vanous 
0 types of behavior from being aggressive to being partially withdrawn 
Lively he has started resFxfndmg well to some physical reassurances 
and praise i wanted to see if he would present his iinisjied product m * 
fron* >i the i^roup s^that he would have some verbal interaction with 
them We shall jcall this student H for this papers purposes 

Firs* V / Jndalalked to the students about symbols and how we use 
them ever/ day She used examples that^they wo4ld recognize like 
red for stop a stick person ^ith a ski/t for a girl and non-verbal traiiic 
signs Next we took a lilt ot the vocabulary words on which my class 
had fc^en workii^g br the past two vv^eeks We wrote one word and its 
dehnition on a slip of paper Then we passed the hat Each student 
pirkei ^ne ^ovd and dehnitiOn V/e asked each student then to make 
a oymbol for that word V/e wanted hjm or her to explain what that 
word meant to the other students wi\h only pictures Some students 
. ^took right off on the project and came up with some beautiful ideas on 
tt;eir >wn Some students required prompting and a few needed 
suggestions Irom us on how they could demonstrate their word 

H sat ciuietly until I approached him Then he simply put his head 
down We began talking about his word (psy^phrometer)— what you 
did^ithit vvhat it measured how if worked ^^.-hatitiookedlike HestiH 
could not !prm a mental picture ol his word Finally Hound a picture of 
a psychr^meter from our. reading^ He began working as soon ds I 
walked ^way When he was hnished. he threw the picture before me 
()nd sat back down I studied it for a minute and then I asked him how 
we turned It 'Without a handle He gave me a sheepish gnnand started 
to .add a handle Then he seemed dissatisfied with his results and on 
his o'//a hegotanother piece of paper and began agam^ The fact that 
^ H took enough time and pnde to start over is reward enough He 
usually has a short attention span or dcJes nothing at ail. but he 
, completed his project without any more encouragement 

We collectecTlhe art projects and the neVl daVi had each student 
stand up in froniTJf.the class and show his/her picture to the other 
students Thene was a It^t ol alj the words on the board We had each of 
ihe students wnte down what he thought (hat picture "represented 
When it was H s turn lo show ht^ picture, he acted disgosted with the 
whole thing but one could see a hint ol self pnde peeping through 
, Next we had each student get up agaia only this time they had to 
talk ibout theij: drawing ^They had lo explain what their word was. 
what It meant ho^ it was used what it looked like and anything else 
that would het make the others remember (hat picture with ihat word 
This activity i^rced the students to \.ommunicate with their peers- 
even Iheideaf students 1 ohly interpreted at the end of their pre3->^ 
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entction to m«ke sure tljat everyone understos<l their speech iind 
signs Hw^s-eiftbarassed to talk about hiS Picture but he did reply with 
prompting tasking him questions about his drawing and nodding a* 
his answersJ When everyone had talked^about his or her picture we 
mixed up the pictuies and had everyone number their papers 1-12 
Wah the vCK:abular;y words hsted on the boa^d they had to match the 
work with^ its picture Tke results were temfic' Ten of the ^even 
students got 100 '6 unoiudtng H> The only exception was one stOTent 
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A behaviorally disordered fifteen-year old student drew this 
p.ctuf**'^:! a p&ychrome?ef 'dunng an integrated art and 
^ri4^nc^ >>^isor* T^e ch'^^ was specifically working 'on 
-afcular/ arid ways ot visualizing particular 
w ^rd.H thai /^or** ^s<!,gnHd th th**jn* 
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who refused to p<art"icip<ate and did not ev^n turn in a picture He got a 
67 ^ on his answer sheet 3oeveninlhiS3ituatiori leaminqdidc;;cur 
I am thoroughly pleased with the results and 1 have already had 
requests from my students to^^o more zi our science words with 
pictures' Vie- are presenting ihis experiment to our building 
principal ^n hope that somethin^g can be set up next year where the art 
teachers can have a penod set aside to acTas resource aides br the 
i. students with their acai^emic subjects V/hat joyiul learning^ 

Resources 

RtsematiL. Wanda Art Teacher at US Grant Middle School 
y Spnngtield IlhnoiS 

Springfield Area^Aft ior the Handicapped V/orkshop Frances E 
^ Anderson Jose Colchado Pat McAnally> Januar/ 12 13 and 
February 3 1979 ; , , 






LEARNINGXAN BE EASY 

Wanda Riseman 
Teachiny Area. Secondary Art Including the Leanuny Ehsabled* 
Educable Mentally Handicapped^ Behaviorally Disordered 
^ ^ and Hearing Impaired 

As explained in the preceeding report, this account js by a middle 
school art teacher v/ho enrolled jn the Art for the Handicapped 
Workshop knowing that the matenal would not be geared to the age 
level oi her teaching This account ts evidence of her concern and 
commitment to her Students and to her own field of specialization Th^ 
^ editors lelt it would be of special interest to the reader to see how two 
i teachers could team up and work together solving some learning 
problems lor spepal needs science students The fact that this 
approach worked so well is a testimony to artasa motivational tool tsnd 
to the commitment and expertise of the two teachers involved We 
applaud their efforts and their results 
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Regardless ^^f my personal philosophy that art ^ould be treated 
as something more th^sn^a ^parate entity m education, I have been 
lorced by the ngidity of scjieduling at the middle schbol level to deal 
With it basically that way For years I have campaigned lor resource 
time to integrate art with other subjects, have been promised it but 
consistently a heavy stufient4oad prohibits such an innovation at my 
3cho9l All a^t classesiare elective .with learning disabled, educable 
inentally handicapped, heanng impaired, deal and behavioraliy 
disord&T^ students mainstreamed into them, V' *^ 

' An 6?nnching and challenging opportunity occurred this school 
year with the amval of a class of four d^l students to our school and 
into on*>t my class<^ With the help ol their teacher I was able togam 
some knowledge, olfsign language so communication is^ possible il 
lirrated I watched wilh-amazement as they developed skJ!;^ in aria 
communicated visually'with great facility • '^^ 

The Art for the Handicapped Worksholp gave jVie th^,inpentiv^ to 
investigate, whether visually depicttn^a concept m another subject 
j^uuld make iearrting more meaningful lor the deaVand at the same 
time be a catalyst for communicatiors with other students with heanng 

Their tocher (also a worksl\pp partopa^t) nas a remedial 
s*?ience i:;lass which me^s dunng m/vprgpafation time Jtiscomposed 
o| learning disabled, behavioral^ disordered, heanng impaired and 
deaf students The difficulty'*^ understanding science term? is a 
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commonly shared problem so we clecided to tackle it in the lollowing 
manner 

We hrst talked <3bout symbols as woids names ixid signs that 
stand for someone something or an idea I t^n introduced visuals oi 
international traffic symbols and the students related what the signs 
tell us to do through Jihe use of visual symbols and the absence of 
words 

Tl::feir task was then introduced to relate an idea to the rest of the 
class by usir^g a visual symbol or piclure approach Each student 
then ^elected a science term and deftnition out gi a hat and great 
secrecy was encouraged Scrap paper was furnished for planning 
and then their solution was to be put on an 1 1 x 14 piece oi poster 
l>oard u3ing markers (or color whendesired Without instruction to do 
so they scattered throughout the art room very protective ol their 
secret mission ^ 

Sue one oi the deaf students received a slip of paper on which 
was wnttea Evaporation the <;hanging 9I a liquid to a gas At first 




This vi<iual example of Evapor<5tion was drawn 
by ^ 4qe doM giH The drawing wc$ done as 
p^ri of aV$Jion m which stucJentsde^cnbed visual 
tho m*ianir>g of different ssjjentific {ems 
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she looked perplexed, compldined thai it w<as too hard then ali oi a 
sadden signed tome thalshe had a goodidea picture consisted 
oi a tea kettle oi water on a flame t^lh puiis oi steam the a*r above 
Clearly ihe scientiiiC concept made sense to her She worked quickiy 
and asked for another tenn and confidently began anew 

At the next class meeting we attempted to evaluate the success oi 
the project With a wntten test based solely on matching the terms to the 
appropnate pictures The results were simibr although sughtly 
higher than past sub>ectve tests 'A'e were not satisfied Each student 
seemed to Have a woj'king knowledge oS his. her own term 45111 the 
Njthers^ teruis were somewhat eiusive We decided perhaps the visual 
eiforts should be shared verbally as well Sor more complete 
communication 

Sues speech iS understandable although she has a profound loss ^ 
and naturall/ rehes heavily on visual mean$ to learn She did well 
e /en in the h^st evaluation attempt with oni/ lour errors bat the more 
complete second approach yieidedrher a periect ^core Perhaps the 
rrost positve outcome ol all cf^s the improvement ol S^es self- 
::onfidencein usirlg her speech She wassoproud of Sfer work that she 
shared il without hesitation 

V/ith the second method ol evaluation the class results were 
Ampresswe too Oi the eleven students m the class, ten had perfect 
scores and one had a D- Ironically the student whodid poorly was the 
only class member who did not complete hiS picture Could it be that 
his lack oi participation in the total class elSort resulted in his 'low 
ath^e^ement^ The evidence is too scanty to make such an assumption 
b^l the inrfijlvement pnde and feeling oi common purpose felt dunng 
ihis activity was an exciting expenence lor me The students have 
asked lor more and needless to say more sessions integrating art and 
science will be planned lor thii '^rotip Their response was 
enthusiastic and ihey felt special in a positive way One studerU 
commented That was the easiest A'^ thaQ^evor earned' ^ 
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THE FOUR "R'fe" 
(READING. WRITING, ARITHMETIC AND ART) 
PLUS SCIENCE 
Mary Chilton 
Teaching Area. Axt Including the Mentally Retarded 

In) this report the ort teacher descnbes ways a book-moking activity 
chn make learning and remforang nlath, science, reading and 
expressive wnting skills fun Additionally, this group of students 
further developed many 6xi skills through their work on the project 
These skills jnc^ded pnnting, folding, cutting, measunng, designing, 
identifying basic geometnc shapes and stitching As the reader may 
^already know'th^ art" skills are important to other academic 
learning as well 

• * * 
' \ 

• 

I teach art to middle school students in Geneva, Illinois, a ioveiy 
suburb about thirty -five miles h-om Chicago In our school we have 
two classes of children with varying degrees of mental retardation 
These children are drawn from an orea consisting of five school 
distncis known as Mid Valley Speaal Education Cooperative My 
proied was done^m the seventh-<jrado room oi Ms Colleen MacKay 
The fifteen children range in agfe from twelve to thirteen and have 
ablibes around the third- to fourth-^jrade level 

These students were working on creative wnting and 
composition skills They needed a place to put their personal thoughts, 
so we decided to make a bookJet The skills needed were' many and . 
vaned^This booklet would provide an opportunity ao^elp reinforce 
the classroom activities with measunng, courThngr following 
dlrecttons.^and shape and color discnmination 

*The two books in which I wasmost interested weredone by 'Q, a 
thirteen year-old with low third-<jrade ability who also has visual 
perceptual difficulties^ and by IC" a thirteen-yeor-^old boy, IChas a 
ml!d form of cerebral palsy ir^ddition to mental retardation 

The first day the class came to the art joofn. both K and Q were 
very rK^ceable K was extremely excitable, was unable to sit still and 
was very vocal Q was quite -a talker was restless and seemingly 
unable to settlp do^ to work Her lack of audited discrimination was 
evidenced in her iriahlity to comprehend and follow direction^ in a 
larje group activity The fit^t thing we did was to make name buttons 
to wear in class so I could become better acquainted with the children 
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On his design K^made iuri oi ca toy m his group I did not want to 
encoura:?^ K ^ 4nU ^-wCidl fc^hcavior so I did not make his buttt^n 

In th^ next art class we began to discuss the many choices that 
had be made starting with theselectionoi wallpaper tor the booklet 
cover Next the ;rhJdren had to measure the wallpaper so that the 
:ardl>.^rd u^ed hx^Uii^Tung would ht correctly Q had great difficulty 
if. loiif^w^ng the^e directions ThiS was a problem for her all along the 
^oy Ahernneasunng and ioliing along the Rnes we applied glue and 
'pressed ThkS ^as especially dJticult ior K who is quite hyperactive 
and wan+3 ♦o be ;n siX places at, once doing seven things Hts 
l>?rai,.orai"pa**ern oi •i^vt^k outbursts and h/peractivity caused 
ddinite negative peer reaction ^ 

The nexts'ep was iun ior all but a problem tojrQ who again had 
froabie With directions V/e used geometnc shapes aftd Lnesto make 
^urioix^k pnnts ^ti.ch t\ere used tor the inskde ^overoi the books The 
:;hiidren expenmented with co»or and shape before making their 
jru^ial ae^:n3ion ".a what use Q mixed the#colors on the trays and 
bio'^/^ while vthers needed the pure colors Needless to say they were 
upset and did nv» hesitate to iet Qknowoltheirdispleasure However 

0 ^<3ts ♦Ke ^ne dis^o;ered that she could ma4ce new patterns by 
^ wisjjng her vn the paper This exciting discovery gave her an 
opportunity O demonstrate her abilities and to shine a little From 
-this time on Q began to show more interest in her work 

The '^iass as a whole aiso showed a detinVe improvement in social 
>nreracl.'jn They shared coiors and stnng bl^^ks and then all pitch^ 
in to do a $upt?r .ob cleaning up 

//h;ie the pnnts Aere drying everyone got busy with spellmg in 
^^rder TO plan the titles ior their b;x>ks After some practice, eachfchild 
wro+€i his/her titi*- arfd his^ her nam^Ain his/ her book The next 
discussi'^n .^uncerned a decoration lor the title page Everyone 
de^^fcded^Afc^al he/c>he wanted and proceedecl to use markers and 
colored pencils to compfete his/hex ideas 

At thiS time 0 really b^icame interested irwi'oing a good job Now 
3h^ watuhedandcheciced whhthe teacher to be sure she didnt make 
jn*5tai;es K a^' ^ iem^nstrated remarkable seli -control as he drewKis 
h* u^*? Aurtin^js. He very cafeluUy planned just the nght places 
ior the red accents _ > 

U^yi ^he '.hiii^n had tc^c^unl owt twefity pages lor their bock, 
iu/i them and ha7^ them punched Their last choice was a color oi 

1 irr* that matched a i^ontrasted with their bcok. They b«d Jo thread 
lh*^lf ne*-iif^ the b^-/k together and then tie a knot and bow Much 
to my surpnse K whupad earlier made Jun ol thcfee at his table, nyw 
was anxiuus to help H^^eiped others to thread the yarn and held his 
fifrg^r .n -e^-LT^i Kn^tsl He stayed at his work area didn t bother his 
i^ei^jht ^rc* and gSLthe \b d ^ne -all improvementsover his previous 



"■^^^W^v-^^^fc,,'^ 




These books wero made by two students from a dass for mea* 
tally retarded children One oi the students *s a ihirteen-year* 
old 'yirl with visual perceptual difiicuities Theotherstucfentis a 
thirteen-year-oid boy with a mild cerebral palsy involvement 
(the house with two chimneys) This project provided oppor 
Junities for va nous activities measunng gluing block pnnting 
spelling wntmg counting and sewing 
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behavior Meanwhile. Q was better able to follow the directons given 
her I iound lhat she was beiter able to comprehen4 the activity when 
given individual attention and help Sh^ sbll hnds it difficult to function 
when faced wilh many distractions and voices 

This wa$ a successful project We were able to develop math, , 
science and language skills by means of a creative experience which 
made learning fun<:? ' ^ 
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ART AS A POSITIVE ENVIRONMENT ^ 
FOR THE LEARNING DISABLED < 
lean T^rnminga 
TMching Are« Elementary AxtJncIuding the Learning Disabled 

Thid report focuses on some ol therposihve osp^ts of having learnmg 
disabled students integrated into'o regular art class We suspect a 
key factor in this ^uccessjul integration is the good rapport between 
the art anci special education teacher Here, the art teacher relates the 
results of a vei7 successful integrated art and social studies unit 
vfhich her sixth-grade students studied heraldry and created their 
own crests and related sack puppets. These two speafic lessons were 
imaginatively prepared by the art teacher from two b^ic artistic 
processes covered dunng our Art for the Handicapped Workshop 



Teaching elementary art in two Cicero public schools affords me 
the challenge of exposing four hundred students to the wonders of 
creativity and expression ^p^ese students range in ag? from hve to 
thirteen years of age ^nd includfe one group of intermediate grade 
leamtng disabled children who are presently integrated into a sixth- 
grade, ajl class Pnor to this year ihe students m the learning 
disabihties class were a group unto themselves and I had them as a 
special class for three years. Accordingly then. I ha ve had a chanc^to 
assess their progressoveralongpenodoftimeand will include such 
observations alx)ut T and J, the two learning disabled skid^nts 1 have 
jchosen to inclutie in this study. 

T. who iseleven years o!dand in the*sixth grade. hasevidenceda 
major defiai m visual ruixlality IspacioLonentation and sequencings 
Infortnation secured from tfie special education teacher jeveals a 
gross motor visual conceptualizatioji probfem, hne rDotor-poor body 
image laterality problems, and a slow auditory motor response 
Soaally* it was noted that T was ^low io process social cues andl 
although not Verbal nonetheless was a participant Ihtegration wa's^ 
-recommended m physical— education rtik^sic, art and possibly 
majtheryatics It was further stated that T needed an auditory teaching 
emphasis My observations «ee T as a very in^aginalive, eager, 
mdustnous student fifiHy capable in all art media. 

J 13 ten years of age aqd in tK^rhfth grade. Records on J indicateda 
fine motor laterality problem^ inconsistent reversals and visual-motor 
difficulties Hop too, has a poor body image and poor spacial 
awareness LkeT. /has a^problem interpreting social cues J s auditory 



J channel appears toi>e the stronoest and it was recommended that he 
/ ^be integrated into art, physical education, musio ^nd library My 
observations s^ I as a somewhat timid, yet eager participant 
Aithaugh J evidences some diiiiculties with manigulati9n of matenals 
\eg , cutting cardboard, pinching clay^ he nevertheless completes a 
^fo;ect with good results and is highly motivated in each task Both T 
and J are integrated t(it^^ff7Y>.^th-grade art class which meets lor 
ninety miniutes once a week, and they participate in the regular 
^umaulum * ^ 

Included in that present cUmculum as a result oi the Art for the 
Handicapped Workshop. I selected two particular art activities for the 
entire sixth grade.Marker Drawing On Foil and Sack Puppets The foil 
proiect being shc^Wy and professional looking with its sparkling color, 
appealed [o me/and, therefore, J felt it would ^Iso appeal to the 
students It is a sj^ccess onented project— it looks great whatever the 
design" Besides that, the idea of this technique cornbined with a 
personal crest is unbeatable' Accordin^gly^ the pfo)ect was presented 
as making one s own personal Heraldic Crest' (like knights of oldj. 
shuwmg important facts about one s'own hentage. personal activities 
and desires The class Vas encouraged to design their own crest to 
depict ancestry, pareot ocoupatton, lavonte activity and so forth 
Sketches were made on newspn nl and after approval cardboard and 
heavy duty foil were given to each stuclent Sketches weretransferr^ 
to the foil either by re-drawing (with pencil; or by placing the sketch, 
atop ol the foiled ca^board and tracing ovef the lines ol the design 
Once the design lines were etched into the loiL permanent marker^ 
colonng was applied as desired / • 

EverystcWent hi?d a successful project T and J were no exception 
T s crest jevealsihe sn^gkes he likes to catch, his mother s work activity 
of sewing paper into Ijooks and his uncle s telephone lineman job T 
planned his space well a considerable achieveme'nt considenng a 

* rpapr deficit was noted in h*s spaciai onentation and sequencin<TiVe 
step-by -step process of developing the art project^certaifiJy served ^o 
reinforce proper sequencing— discussing possibilities, planning an 
idea sketching that idea on paper, secunng matenals prepanng 
cardboard \with the foil shiny side up and folded over the cardboard), 
taping, transferring t^e design, to foil colonng in areas, drawing 
texture lines on design and, finally, explaining the symbols to the 
viewer* T -has shown remarkable progress in his art work since last 
year when shapes were random, not contained, ar^d when color was 
applied in blotches, not controlled T was enthusiastic and industrious 
in Ihis project, completing the example enclosed as well as a second, 
finished crest to take^home along with material to make a tH!Hl' 

J too eagerly approached his project He ch6se to make his crest 
'likeihat ol the old English knights (a display was on the board) He 



t 

labored over his sketch of a be^r copied itom a larger photograph 
However the bear apparently couldr) t be contained in the ^pace oi 
Ihe knight s shield so it was omitted on the^inai work- Nonetheless, his 
spacial awareness probfem received a positive. fcw&t from planning 
ihe use of a given space and the^expenen<;:^of drawing small detdi,is 
benefited hne-molor practice, which J apparently needs Like X I took 
home materials to complete a second crest 





Two sixth grade lea mmg disabled students designed these crests as the result 
^! a unit ^n drt ^rd heraldry The particular combinatibn oi art jnatenal$ (i e , 
f^nTi'3rienl^m'3rker drawing on silver ioil> was especially suited to the so^ioi 
studies unit and was a strong positive motivatio^ai factor 



The second pro;ect presented to the class was Sack Puppets This 
project IS a good introduction to the c^Jncept oi the third dimension 
and emphasizes^reaii Viiy ll ^su^Ifords experianca^ wUh^ variety-oi 
media sVch as paper pipe cleaners- leR yam and cloth, and it uses 
many teohniqiues lYicluding i^utting, pasting, bending wire, drawing 
and problern-solving regarding placement of|parl3 i 

In addition, while puppet making requires thinking and 
planning, it also altords the element ol spontaneity as development 
occurs The ninety minutes oi ojass hme flew by as students enjoyed 
creating their puppets whtchincludedSesame Street characterslBtg 
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B-^rd Ccoiae Monster^Tfawaitdn d<3ncer%.and drummer .yarn hula 
- skitfs sv/ayingJ, blue-j^ned 'teen-agers, witches angels beavers, 
-bunnies, and a j>hinvng kn>ght and ^vsr;ng^d dragon'^he knight and 
the.dragon Vere I s and Ts and I'Jnanaged to rescue Ts dragon from' 
b^ing -slain *in ord^er to iO":^lud^ the^rjples Acting out httle sbts adds 
{o' motivation ior creetjiing tht^uppets in the first- place Of course Ts 
dragon hpving wngs as well as arms and legs, probaBly could have 
gotten a^ay on its own This puppet evidences remarkable symmetry 
m^lac^ment d^dy parts T asked me to cut the pipe deaners^he 
^se^ied ^ wiri^utters or heavy scissors needed here; but he did €f-J 
bis 'jwn assembly complete to the deep red. iire-spitting pipe cleaner 
wxr^ihg Mm the mouth ^ 

I s Cnigh?j:)upf^t sport;? |ilver armour complete with(Iielmet and 
viser He asked m^'to cut the cardboard to support the shield I also 
^^gesiedjheCJardljoardtof the top^partoi the helmet whichf covered 
/^j^ ioii From the Ma;^iCer Drawing on Foil project I remembered that" 

* he needed a peraanen/'black ma^-ker to make 4he eyes, nose and 
other lines ol the. vjsW to stand out I had placed the arms lo good 
proportion and reSdy tor action With a,sword m one hand ^nd ji shfeld 
in the other ' . ' ^ ' ■ 

One a'dditional important benefit Irom the puppet project was the 
social interaction it created Each student enjoyed shgwing^and 
shanng his creation to uthers, resulting in positive conversation A 
i:om{>hment from'on^s peers is most rewarding * , 

In summary then, the two art^projects tned were vory positive 
e>tpenences lor the students and tor myseil Ih view of the fact that T 
and j <?re included m a group of twenty-twp children, ihey work pretty 
^ ihuch on ^th^kr uwn except for the observations* suggestions a;^d 
assistance'" given to all students^ and I rank Vnong the most 
pijxiuctive and enthusiastic members uhhe class It hds been e?^ci ting 
'to-sae both oi them gaining control over their '♦fidiviciual visual and 
perceptual prubl^ms Beliiaviorally, tto they litnntotHe regular class 

* relating very weH with th^r peers in conversatioirand action ' / 

That T and I have jjia6e such line progress over the past three 
/^ears >ts most ^^^rtainlY due to their dedicated speciaj educaticm 
teacher She h^s fJl^co^^aged a 900^ ?apport witTi me arid that has 
undoubtedly been oji bea*eht tu the children That »am^ ^arm rapDort* 

* also exists t-^-tw^n the c^hildrpn and mi^ell HopeiuUy I ve hefped^ 
them 5^ their w Jrid a lit^cibetteMiirouigh art a^d^ter all^that s what ' 
educ<ition is all a^ut ^ ^ ' 



Resources 



Mrs* ifathleeaMcCauley. Special Education Teacher. Lncoki School 



CiceroAl! 

Mr GeorgejCapper Pnogpal Lncoln School Cicero., II 
Activities iff Art by Jose ErCoIchado 
Large display mural of E Jghsh crests, magazines, pictures 
Completed examples o( project to be done^ * 
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THt: INVISIBLE HUMAN BODY * . , 
^ ' Stella Davenport 

Teaching Area. Language Arts Includmg the Learning 
Disabled and Behav^orally Disordered ' 



In this report the teacher presents an exciting vdnation on the^e- 
Sized portrait Because the act^Nfity relates directly and concretely to 
th^ individual student it has an added motivatonaHactor Througfi' 
the activity, the student mast research the internal body parts and their 
positions and proportions as well as build on his cutting gluing and 
*^awing skills Thus ihe activity iS an ingenious integration of art and 
science ^ 
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As a language *arts teacher J work with a group of students 
between the^gesol eight andthiile^n^The children with wKom I worS* 
have learning disabilities and i^ehavier disoixiars 

The purpose^bl this project was to provide a student. John (not his- 
real name; the opportunity ifc use a'rt as a means to st4dy the human 
body John is nine /ears bid He i^arge lor his age, has difficulty 

. .laking Iriends lacks locomotor proficiency and has poor eye-hand 

coordinatlbn His^woUc habik are poor anHTie is incontinent (after a 
physicalexa?nination a was deternfined the latter is emohonal and not ^ 
physical) \ ** 

My hrst goal m working with John was to find a time when the twQ 
ot uscouldbealonetoworkontheartproject He hadread the chapter 
in the third-grade health book and was very excited about ^tart^ng the 
project Once A was started he was very eager to spend any iiBe time ^ 
working on it -Ve did most of the wortfdunng re^sses " 

My second goal was encouraging John to think big' and 
improv^ his cutting skills Earlier in the school year he had difhculty in 
getting his scissors to cut paper (.1 tned the scissors and ihey worked 
pertect>y; therefore activities using l^e scissoi^ are fceeded 

Another goal was to have him create something uniquely his 
own This creation I hoVed ijpuld leid to an understancling ®f the ^ 
body parts and their functions ' Y « " *^ 

In the Art lor the Handicapped '^forkshop ^n E*St Louis leaves 
and melted ^rayuns w^re sealed between waxed paper So/using 
waxed paper construction paper of vanous color? cnagic rnarkers , 



<ind glue. Johp made^liai own invisible body similar the one m the 
* health text 

I cut two sheets ot w.dxed pap^r longer than John s hei^P?^hd 
overlapped !hem ab6ut an mch A hot iron wa^ used to s^'bl the 
overhpp^ -srea thereby making one sheet of paper wide eno Jgh-lor 
us *o tr^ace around bis body with a tjlack marker 

Next the body par1s,were cut and glued inside the outline ci his 
^ kv>dy Usuoll/.^everal dra A^ir.qs oi each orxjan were made A»^h€ugh 
'ne rn^d he constantly -omplamed about his dra//ing ^^:ilis His tirst 
M^-^'^JiTQS usually .ve'-e m^ch t'>j srriall to use ^approyimatfjly one htth 
^^iSJC^^^ realized this .^rhen they were placed within the outline 
on trrSf waxed paper 

I .ould see that he needed more guidance so instead of giving 
him ajarge sheet of construction paper he wasgivenapiecejhat was 
. approximately the s/2e needed foi;the organ He then tned to make the 
organ as big-^a^ the ]5aper This technique yorked much better 
although he had to beconsiantly reminded to try to make it as large as 
the p^er 

AI times he beoarr^ frustrated V/hen this happened we would 
s^.p a minute ^clc-.kqt the example the text and talk about howh^ 
mig^jt draw Jt r ^ ' , t ^ ' ^ 

V/hen>??r/ jrgans .vere drawn^he managed to cut them out but 
found if xjifh'.ult to :;ut along the lines, drawn Near the end hi the 
^pro]*^ct'he happily -ommented on his. improved ability with the 
'sQS$or$. • * 

TKe body parts fbram, larynx stomach, lungs heart ^pancreas 
liver gall bladder large and small intestines, kidneys and unnary 
bladder J each cut from a differeni color ol con^ruction paper> were 
glutsd m pla;:t> Red and blue magic- markers were used to draw m 
vt-ms and artenes on the legs and arms 

The entire shee^^of^ waxed paper was theg covered by two more 
stnps of waxp^i paper ^ hot iron sealed the paper together and iohn 
h'id hi5 ^wn mvf^ible body * 

A stthW example of each color of construction paper was glued to 
Iin*d paper and the nanne of each organ wntten beyde it to identify the 
body*par1g Cutting these small pieces of construciK^n* paper was 
exWmely dilhcuJ^nd when he became frustrated, resorted to 
Teanng mstead of c«ttmg 

Thf project helped John s sell-concept He proudly told other 
Wren who were cuaous that we weredoihg someihmg special and 
Voutd tell them aboUt it later Others questioned him about the project 
and 4us pleased him It did enable*me to spend time ^one with hifn 
and give him the attention he seeks Hopefully, this pro;ect improved 
Iohn 5 ability to use a s^ssors and made the study of the human body 
more meansngful, 
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-^OY, WAS I SURHRISED! " 

Bonnie G Watts 

. Teiching Aiea: Special' EducaticSn, InlermeSiiate 
Trainable Mentally Handicapped 

m * 

In thi$ report the speci-al education teach'er describes the results ol a 
less struc^uced approach to an art activity wjth a group oi trainable 
mentally handicapped children, ages ntne' to twelve It is a Jme 
documentation of a freedom withm hmits ' approach and the way this 
approach can ^park spontaneous expressive language m oSildren 
We commehd the teacher for h^r willtngness to try this approach- 
one with which many teachers may not always feel coraiorlabie.Tne * 
results of this approach speak for t^^mseiv^s. 



As a sp^ia! education teacher traifiable mentally handicapped 
(TMH) level, I teach at Douglas School ;5pnngfield Illinois It js a 
^ public school which serves a population of around eighty-eight.f 
^ mentally handicapped students— ranging in age from tjve to twenty- 
one years old The IQ levels of our studentsxa^ge from around iifty to 
fifty five to anywhere below tkis The ffculty consists ol seven 
teachers, and each has a sell^ontamed^^lassroom m which 
socialtzatoa self help language skills. bast<rreadiness skills and ail 
daily living skiUsare stressed We^fiave a traveling art teacher one day 
a week, a traveling music teacher two^days a veek, and a traveling' 
» • physical education teacher who 19 m the building eacMioming tor 
two hours We try to incorporate these various dasse? into our regular 
work since each speaal . class is not provided daily # 
My classroom 1^ comprised of ten TMH students ranging m age 
from nine fo twel v& yea?s old Besides having low intelligence, some of 
my students also have pfroblems controlling their fine and gross motor 
skills (difficulty walking, keeping balance, difficulty eaUng, cutting, 
pasting, colonng) and pnot^lems conirollmg behavior Unabiiity to 
control feelings of frustwtion. etc. Ihus/fhey act out' by hitluig 
spjttfng throwing {jhairs) 'Mos^jjUay^ have retativeiy short 
attention spans and somj/Save jnintelfigibie speech aJL times 

Many times we doQIl^ro3e$:ts throughout the year Generally 
tHey, are .things done to r^Ktorce skills we are stressing -color 
recognition colonng traang. cutting, gluing, sequencing size 
relatJonsRjps and shap^ r^ognition 

* 
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B^^4U^f^ ♦Ktr .nsigh* c><3ir.ed trorr. our tirst Ar tzt ^he 

^ur wor/.sb^.p s^ss or. by placing our groups on another placet he 
'3»r,/^c-'i , js '0 ore^^e ^ cr*^Vure ^s-.rrg neA'sp<5p^r and our 
irr> ig-.'^J*" ''•r^^ oru> ciisrAp^'-J^s iw^J^ts vrere nme ^n^ : own 

^^/^r ,ouidi5urv r. gi-erA wr.d 'ions Surpns.r^ly ^al: g'Oips did 
v-r; Tr.er-r-re I :jeo.a43 'o ♦r. mis r/pe ot 3r ^-/n n:^y 

TKt.^ Z'^ny Zy-j Ujc^ ifeodt:: m/ s^a students A^tendar^e due 
♦o A^^cinner pro / ded another riasor. *o explore a rew .dea' I ♦nW. had 
♦rTe students re^e.. the s*or/ ♦ojpach otn^r so I ccuid cie*erm*ne.'^neir 
r*jfr*rntion ot ♦ne M*e I ^^en ^el o so^.e famu ar and some not-so- 
♦am.,,ar ma^erai? on ♦wo Vables These mcluded all colors oi 
' oriS^rac%^np^pe*' a.. o:*ors olfconstructjon paper.sqaares^hat ^e^e 
1 y 1 ^ipe cleaners g.ue I scissors yam. smdll paper pl**es 
crayon^^ pen-iis 3ncl'/^hi*e st/^'V^m chips Then the class re /lewed 
^il rr.e p c* ^res "J jin.rr.aistrorr TneZan/ Zco Instructions ^-ere then 
gu^-n ' a^s ^.-r arw ma h„ ♦nings^Dr^tne 'atle make tneir 
favor/f/ jnirra. *n Nne zoo Thfey .could use an/ combination of 
ma^enals+hey ^s^ed Toi-&t*herriha>/eacomiiletely self donepro:ect 
1 M» at m/ -l^sic ' / 't -h-? w.av -jand did no* iCOK at any oi'*heir w*k 
\*h>,e tb;v wor<*r.d V»*na' Aondefiui^re^uits^ 

Th*? g-- a* ot ♦n*? pro eo'* //as ♦g deferminffretention of story details 
and * ' \r>rT^^$e j^er/ion ?pani It was also *o reintorce students 
mdep-erden^ ^se ot a.^ tr!e '^r nr>V*en4b av dilable and to reintorce fine 
"mo^or?Jb.:r?^Tlre ar^ 'jcnvirv ai^o neiped t'rreinforce their concep^^f 
body shapes and tgure ground r<&lations Another goal was^ to 
♦ ncour^iig^ 5 *r*^r apofcjch ♦o t|jie''ari exp^nence on trie part of 

=itud^nT<; //no up *o ♦nis j(me had b^niamihar with a more structured 

^ • 
app^a^h * 

Tn*> 'nterest 't'/*n o^ thv ,hildr«-n wjs quite high I had set aside 
t nv ti/^' m.nVos *his iCs^c^n mciudmg s*or/ time, Af^er a ver/ 
inv..;^ oixtv J*/M m.r i%>3 I had call the activity to a halt to clean 
up go hor^^^ The chiidren-were /ery excited about their pictures 
Th^' rtign*->r tun< tiomng stud/^nts tri9gered the use ot some 
mavr ^u^n p.pe c*eaneri> yarn et. lion^ student -;ould\ise an 
;)rl /natenat anoip^r would wont to One wanted *o make a rabbit 
several then madi rabbits -all m their own way though ♦Thus all are 
*'n< !' ^.^^ *o orr-i: )r*^ /anous m^^hod^" , ^ 
^ in p tur- A & t t)v ♦r*.^ and all uther ncjm^. ha /e b-^y^-n cnanged) 
mad^-arabtit a fcig nbbit i';r the zoo He? got whiskers and ears 
^nd ^w^> V^r* t^.r arrot3 p^-ople giv> hirr. ' Bobby ^^as the one to 
Stan the i»3bcit ♦h^^mV 

\ 





I 







Thevs tv^ru zvo animalir w©ra» crwted by o twelve yeor-oid d-^trvab.e ^;eri^5ii y ' 
h^dicapped bo/ Jop/ dnd a (wive /ear v>id I>own s syrldfome^iin ib:;'*:/,Tk^ 
The boy renv?ric*^ about hi? vrorit He $V->^ whiskprs ^nd /und n%obacj 
teeth for ^arrci*ip*>cple give him Thegiri&fliidthisflb^utfierp ctur*^ ©pi^fc;! 
V/^tts big free b^g qyfi .*eedm>;' rabUi Obv:ousi/ the art activif^ tngg^^i^ 
spontaneous larvgua>? ' » 
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In pic^ur^ B Mar/ first drew ^ rabbit locked ovj^r ar.d sa^ Botfbj 
had pipe vl*^ar.*^rs and srrtall p^per squares and pr^ce^ed :icll 
ner ratb.* up Pabbi* -Vans -bg ^ree— b.g giri feedr,5'r3bt.^ 
Mar/ ^as /^r/prc-idotherworftand wa^orieol'iieiast :^r*:?st:!i%.3h 
' in p*c:*ur^ C Lmmy mad^ a cat To descnbe hi$ wofk Tf^rr.jr / said 
Th»s is^a Aritn ears and whiskers Here s the sun ^inur.g »o the 
/^,o^ circle ar.d a 5*ar red yarn^ cause its tne fcegt picture I, e o'er 
Jimmy s a ra'her iiiga functioning Vuaent ^n/n/ rocr^, ana /»as 
/er; p.eased ^^^^h Ls c;j^at en Ijmm> also d.d p:ctjre 1*5 an 
e.'-phant .^.in ':o o g a nose— arjfil loo lat He A^as not /^r/ pleased 
^/n Tas p.c^^re and thu^- d.d no* want i* hung ^ 
P»c*ure £''was done by Ricky— a boy ^ho nas a /ery short ^ 
a**enti^n span anad*:hcui*y v/i*n tme^^nii^^orskLiS He i^o'^^c^e:i iOn^and 
hara ♦cc:ea*e ms U tunt r js ne called nis p*c*u:e He /^^as VERY 
prou^ ^ ' . . 

P.c^^re ? *vas dene E.t..«/ She wen* .n*o q,'ea* de^a** op '^nere 
V r raLiV-^*" ^-er rign^ r.and corner —was to .i^e unt, he 5ots *o li /e 
.n 'he kg Easter basiie* in tne 3<v *v.th all the eggs he can eat 

* r-.gi^ • rr>^.fl ^ha* ca*s and rabbits ^ere NOTm the s:or/^bu* 
B-'.c^/ d^nng *ne s*^^/ ne wanted cats and rabbets tor ♦ne'zco 
A.i: rr.y i'^jiaen^ *s s^^mewhat a fc^ha-icr p^cDlerb^vas atsent 
^n*s da/ &^cc/a"dl*mmy aret^c oithe higher functioning students 
in fiT^.s^ area' bu* ail the children seemed to do quite A^ell on this 
p:.er* ^ ^nng s'or/ *jme the next da/ theclassch:^seto:eteji *hezco 
^♦'^'7 jSing *neir pictures and their own *vords The ?*ory ^as 
to*au/ changed but the concept oi animais in cages and people 
(tolt.ng the ^oo %vas retame^i . 

fe~TOn^^tus40QM--fe^me d ' iro m < h i 3 ics son, I found that by 
str^^HyiPf g 'K^ parameters ol an art iesson and providing taSiC sk-ill 
*nstr\JicfK,;ns my trainable mentall/ handicapp^ed students can 
s-'me«wira'\Tea*^ /e and produce enioyaWe works m their cwn hg^^^t 
A ♦j-,^ J* hav,\3 a *otalfcY structured lesson I dehnitely am anx ous*o tr/ 
^*t..> iga^n w/n tx^v class • *^ 



"c/i h t-xirrf j*'f>'*vil ir. "-di/.duii "^'^''^mfen' AiN^f-rt; d»il*'r' r jr^-jj,' 
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Resources ^ . 
• Art for the Handicapped Workshop Dr Frances E Anderson Jose 
Colcbodo <3nd Pat McAnally 
B^rdwelL Norman 77je Zorr/ Zoo^ 1963 ^ ^ 

Colchado lose /lc»^///e5 in Developmental Copynght iW7& 
' " p^rfy Childhood ' Curriculum hr the Handicapped SiRSEA 
^ ^Southwest Illinois Regnor*al Special Education Assccianan 
Caholua^ iSlmois 1978 
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CARTOON ENLARGEMENT 
USINte THE GRID METHOD 

y Carolyn Henry ' 
' ' Teaching Area. Math Includtng the Educable 
Mentally Handicapped and Learning Disabled 

i 

Th*& report by at participant who is a teacher oi secondary-level 
learning disabilities students describes a method ol integrating art 
<afid tnath Although there will be debate irom some art educators 
about seeming lack ^ot spontaneity and creative expression 
ijohfjrent in thiS kind ul acti ^ity there are severaUmportanU^tors that 
^annotbe '^verix^ked F*rst Students un general and, more^en, those 
With a.handi^appm'i^^condition; at this age are v^ry s^lt- conscious 
ab-jut their AF^rk Thus ciny technique which can overcome this sell- 
vrwM«^a-.ri^.5b and can^involve students & an mportant instructional 
otr'j*eg/ M-.reo^er, AFhen j>tuderits become involved totheextentthat^ 
th'^-y ar*? linger s^lt conscious about their work, but rather are 
ri^^turili/ proud Ji theij >*ork, a signihcant chanbe in self-attitude 
^vc^curo Finally students who can overcome their inability to draw 
re'.c-c?n*2abie subjects - via the gnd method or some other method^ 
t^uv-h ai> ph^'^graphyj can go beyond these methcds to create mature 
uonrips^MtiuHo by rearranging these enlarged borrowed' !orms In 
lacl this 13 how many contemporary muralists work Therefore, the 
trditor? adv^^ate an approach A^hich meets the student at hiS/ her 
fevel ^1 ne*?d ^in this ^.ase the need to produce recognizable 
drawings with a minimu^n of frustration 01 course, the key is to 
envouraa^y ^tudentb once they ha^e mastered the technique, to go 
further and design their own compositiOTVS rising this process , 



Ha-ing a master s degree *n art education with certification and 
-t^fetdi ^ears teaching expenepce in 4pecjaUeducation, I atn well 
aware roie directed art ejtpenences <3fln ha ve in the education of 
harK^ii^apF^^d students Presently. I teach math, grades nine through 
twei/fe to oass^-^s ol eduoable mentally handicapped and learning 
] dic^able^i studenls al the Lanphier EdiS'jn Complex in Spnngfield 

llllnoi^ H-**' administration is both supportive and encouraging of all 
oilortti \o expand the knowledge and creafive poteptjals ol' 
, » * *^ Kar.di^app*<J shid^nt^ ^ 

Dir*.v^ted art exf^^ne rices oan be used to teach initial or deficient 
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' skills Altbs^n ^Iso fc^ used to remforceanv m^ith con^.ept ir* re/; jnd 
highly motivating wety 

!a the pasrl^^ve u$edcarcfEo<jrd wedvjng construrnon p-ipf^r 
weaving <5nd stnng aHjo help $Iud?nts understand and pr^ctj -uier 
measurements This- jr^ar^i JA^a^med to try enlarging cartoon pictures 
using the gnd method^ wtjich'^oulcT finable each student t, nav- 
manipulative practice with iHe VulVr in a practical apphc^j'.on Tj 
activity //as used to follow up and reinforce ^ un-t on Eng,u-f; n.l-r 
measuremenl ' * 

This art experience jested one week The students ^^-r- - "i 
ahead of time 'to bnng m their ^avo^fe rartoon picture The da/ v;e 
were to begin I supplied extra tunay papers arjd :omrc t-oiC5 tor 
those students who were iorgetiul or unable to \\nd a picture the^ ' 
liked I also provided a step by step example oi a car+con picture 
which had been enlarged by the gnd method to provide ^tivaticr; 
and direction Almost e/ery student approached fhis art exp^^n^.nce 
with a positive attitude I did have some students express concern 
about their drav^ng ability However constant encouragement ana 
the structuring of this gnd method was effective in calTninci any 
personal uncertainties The following is.«^daily<liary ol ever^^s 
Monday— Students taped cartc?on pictures to notebook 
paper drew guarfer-inch gnd squares on top oi their comic 
v/ith pencil and then numbered each square.acrossthetop 
and down the left side 

Tuesday— Students det:ided how large th^ir picture, could 
be blown^up in relationship to_the sKe paper on whi^h they 

^ wanted tadraw it, and then began drawing an appgjpnate 
sized gnd system onto their drav^^ng paper 
Wedneiday— Students began drawing their p^cture 
square-by-sguare hghtSy with pencil 
Thxutday— Students continued working on iheir drawings 
and then b^an outlining details with a black marker Efforts 
were made to encourage neat and attractive lettenng After 
each^ student finished the outhnmg procedure, he/she 
began erasing all gnd hnes from his/her paper <jnd then " 
could trim his/her picture to its appropnate s^^e 
Friday— Students colored their drawings with attentiory to 
neatness and qfood colonng techniqties using watef color 
pencils Each student was allowed to select colored 
construction paper and was showri how to make a simpl*>*^ 
background mait for his/heroivn drawing AH hntshed-work' 
was shown and admired by classmates and was displayed on 

' a large bulletin board af the back ol the cT^!si*SeTflfe!» students 
decided to have, their pictures Jammat'Hi by the cooperritiv^- 
scljco! hbrary / - - ' 
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Thi^ <if+ exp^nence provided d reireshmg break irom the 
bvmenjrnet^ ieduus ^c^ademic realm oi mdthemaUcs It helped edch 
3tud[*^Vit suer;7th^n hiSy her self-image through a positii^e creative 
<i'7ti/ity. ^Jtiizn pro*Vided a pleasing hnished product oi A\hich most 
student's were very proud II should be, noted ih^ much individual 
tieip With each handi*^apped student is necessary to assure success^ 

thi^ art eypeneac^-y* 

r r ^ni ^rte reb.ui^5o^ thrs art experience wilh handicapped students 
ii ^s p . ->cit.e t'j c^e directed art acU vilies could be oi speciiic value^ 
m >'ai.nirig practioaf mathemattcal concepts to special children 
tJlUmateiy -art can pr^j/ide enjoyable life expenences a sense ot 
:fea^ui^y and ^eli worth bujld spatial concepts visual perception 
^n^ verbaiizativn skills besides reaching ^he student on a basic* 
sensory motor level thr^gh sensory sUmulation • 




Th* . ^n*4r^c^^ner^ol ihe smaller cartooQ shpwnto Ihe left was done by a 
« .f.^i^r/ ****'i .*>fl[ming di&abi^ studept dunng his math class This 
-5 A)s 5 r/rr.^-tivdilFjq tote^ch the use ol a ruler Students^ 
iMtj^rs Ty^s.Mr. y t - vsr^s t^hmirvcited The iQDportani pari olth*^<3ri 

th'^-wi^ 4'udents u$e this tec hniq'je^lo compose thei) own , 
]iri/7'^ j*^ u ^^'i^^^r'H'l pcirt<i ot other dnwinqs 

ufces 

Aii'^^un C;l /or ^/jefx^ep/jonui Boulder CO Pruett Publishing 

F A Th-^^rapeutiv^Grfj^aU^^e Art Unit tor Children w^^^^ 
" . I^JiV^bjliTie^ Arari^mic Therapy^? 1925 
l/^w^-'-iMdi V >ea^j»/e ornd Mental GroWfh 3rd edition r|ew Yx:>rk. 
NV Wa^MilUn Company 1^57 / 
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FROM THOUGHT^ TO REALITY THROUGH ART 

Dianne Cinkovich 
Teaching Area Teacher i Aide for Third^Fouith and Fifth Grade* 
Including Behavior Disabhties» Learning Disabilities, 
He'tang Loss and Cerebral Palsy 

This account by on aide who teaches art part-brp^ illustrate? the ' 
tremerid^v^ub value whic^ art has m translormmg ^slract ideas and 
concepts into th^ more concrete therefore, understood lorm ^ 
This process is demonstraled via several activities, irtchidmg"* 
mapmakin<^ res^rching and recording histoncal events m proper 
s€*^ence Ways m which the simpl^old and d/e activity can osstst 
wi+h following directions, sequencing ^ i t ti A.; rtng are aiso discussed 
The results are impressive tn their own nght and additional evidence 
of. the value of art 13 provide! in the postscnpt wnllen by the regular 
classroom teacher ^ 



I Am ateachersaidemthe.Roanoke-Benson Multi-Uriitlocjitedin 
Sowers Elementary School jn Roanolfe, Illinois I teaph art on 
Thursdays^and Fridays in th& Multi-Unit (ti combineci lourth^nd filth 
grade) ^nd \ teach art in the third grade once a month. 

During the last three weeks I ha^e b^en wo^^jk^^'^ifitK a boy. Nick, 
who has mild cerebratpalsy and is classified a&a child with learning 
disabhties In addition to working^withNick^I have been workingivith 
seven other handicapped students The lessons were Jsed to reinforce 
matenal^ covered in their social studies These students have several 
handicapping cpnaitions, including learning 3isabihties, bohavjoral 
disorders and severe heann^ losses * 

The Multi Unit is, an integrated unit created by combining'five 
teachers' homerooms consisting gf either all fourth or ail fifth graders 
These students remain in their respective ar^as for reading and 
'language All remaining i::Iasses are taught with admixture of fourth 
and fifth grpders. ^ ' - . 

Area fJumber Four, in whi<^h I work consists o! below grade-level 
readers The art class is sqt up to accommodate ^he low-level reader I 
divide the class into small groups of seven, and plan lessons aimed to 
help them with seciuenting, recording, perce^ual training and eye- 
hand coordination These things are accomplisKed while the child it 
concentrating on nr*aking an artistic statement ^y careful planning, 
resuljs are encouraging and are immediately rewarding to the chiid 
The following are expenences with^^iibldren froirf special 
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eda\.dtiun luw level readers art end a regular class oi social studies 
They will illustrate how THOUGHTS can be brought to R£AUTY 
THROUGH *ART^ ^> * " . . 

Tha^irst expedience I would hke to share is one with the special 
education class oi which Nick isa part The art projectwasplannejlto ^ 
prove that's globe was better than a flat map To illustrate, I cuta 
grapeSruit m hall and <-l6an^ out all the meat and membrane Then I 
drew' the northern hemisphere on one half and the southern 
hemisphere on the other hali By placing the grapefruit halves 
together. I made a globe Thechildren recognized thegbbe and! had 
their attention conipletely Alter accoir^plishing that small feat I then 
stated that a globe was better than a flat map 

Now they b^an to question how come and why'^' To prove the 
jpoint I mashed the grapei^runt flat This caused the grapefruit to split 
We then taiiced about the changes that had taken place Nick still was 
nul ..v^nv.n^edf su we blew up balloor^ and drew with magic markers 
p^J^^iun^ ol the globe Letting the balloons down slowly and pressing. 
NiuK nu^ced that the relationships ol the land masses were changing 
Aiter me talioons were put away, I asked how^g lobes were better than 
tlat maps Everyone could* tell i»e, including Nick This activity took 
^ about tmrty minutes >4 ' ' a 

The so:;ial studies i^lass in the Fegul^ar setting also nad been 
learning map skills The'r^^f^ using -^a regular textTbook for the hrst 
time and were not showi^tg much un'cferstandmg Their teaoher.-Mr 
Jonn Byrne and I decided to add some spark mth a'n art project I 
pref^ared a !ess<jn on reading mater>^l they werp supposed to have 
cohered un maps These' lessons Were about historical trade routes 
and needs^for new trade-routes * " 

vVe started Joy counting^ oft into groups of hte T^en each group 
was assyned a'^question Group one Why do we have n]aps^ Group 
\wo Wh^t was the first kind of map"^ Group three^ What was the first 
trade route to the East Indies^ Group four Why did they cTiange their 
route Gro\(ip five What new route came from the need to change^ 
. The groups were told they could draw an^kind oi picture to tell 
the answer to their question The individuals in thegroups could work 
independently or as a group* All groups except one had to research 
their textbooks Soon answejs were found" and the children started 
drawmg their pictures ^ . ' - . * 

A pjece of muslin was divided into five equal parts and 
numerically identified ^ith Ihe question Each broup was then , 
supplied With fabric crayons \6 color Iheir wod< Each child found 
" excitement in drawing and coloring their versicjlpill^e historic p^ist 

Children in "corresponding numbered groups then ironed dri 
their designs As (he iir^t one was completed *t.was met with ooo 5 and 
ows • . ^ 
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While mabng an artistic statement with line and color on m' ^s'.a. 
the children also leamerf huw to do research using their text and 
reqprd events in sequence Not only did they learn the ansjivers to their 
^assigned questions, but because ol wanting io, see^each other's art 
work, they asked questions oi one* another This questioning led to* 
shoinng of information each had acquired 

Soc'i^Lstudies took us on yet another adventure inThe area of 
maps The special education class of Miss Barb Landes. and 
particularly Nick, on^ ol her students, were needing some help to , 
understand that Roanoke, Illinois, did not make up the whole world | 
Qnd that not all landVas flat ^.rathen that there aj-e mountair^, hills, 
plateaus and lakes) This matenal had been presented during Ihe 
class using more traditional teas^hing methods^but there v^asa need to 
make the information more cojricrete 

Through this need the relief map project was developed Boards 
were cut into fourteen and one-balf'inch by sixteen and one- half inch 
rectangles The United States* and Mexico were outlined in black ! 
nrrarker Then each child was allowed to pick several pieces ol 




Students were havmg trouble understanding basic map concepts 
This reliei map was one of several fype3ol art projects constructed by 
a group oi fourth and filth-grtfda students with learning disabilities, 
behavior disorders, heanng losses and orthopedic handicaps Thisis 
a graphic ext^mple oi ways art'can bndge the gap between the 
abstract and the concrete in social studieS 



ERIC 



97 



98 



ditterent labnc Using a three-ioot by foalfoot rehel map. Miss Ldndes 
went over the different land masses with the children 

Then I gave them sume watered-down white glQp in whichb soak 
their -pieces oi material After squeezing excess glue out oi the 
/ «n;iatenal the children could manipulate U into mounlains, hills. Hat 

lancis dind plateaus We discovered that Nick did not know the 
^ ditterence between flat and hilly Bs tracing' his [ingers over thejlai 
. *^ , areas and hilly areas on the rejvei map, Nick soon learned the 
•diiterence At iirst I had to show Nick how to form his mountains, but 
soon he v^as domg^jt mdependently * 

, Being.able to manipulate -ihe matenals with their hands to form 
mountains hiUs etc the children were able to understand jhe world 
Iseyond then:; as well as helping ihem to differentiate and recognize 
different areas on a regular map These students we*re given a written 
test on this ra^tenal and most scored over ninety percent 

Lea .^*ng the world oi maps and entering the world oijeeding, w^ 
^ lind our next art experience in riie area of biding and d ying Since the 

ar^cla^s participated in {his activity I wor^ked with Nick on a one-to- 
one basis at fitst I had one complete model to show Nick then I 
worked, along beside him shWing hitn step-by -step what the 
sequenlce was toTbe Instead of folding the material Nick crurnpled it 
He then dipped the same area into all three dyes available The colors 
, of the dyes had been chosen for esthetic value To help Nick r^allze 
that there was a certain sequence. I had him stoj::^ and wnte each step 
down Nexi he completed each* step In theendhef>roclaimed. *Wow*^ 
* ^ I made lomethmg really nice , ^ * ' 

Four days-^atAr whep the art class met and did a fold and dye ^ 
activity I gave the instructiojis once and then illustrated each ^tep 
After the children had folded and dipped the material they laid it 
down on a prepared piece of white paper Next the children were 
asked to wnte instructionsTon how to.do their particulandesign 

The next day we lifted the designs off the white paper The^ 
childr^n<were pleased and amazed tu find thcfprint leilun the white 
sheet hold them there vtfSsamystery aboutourpnnts Soon someone 
- found a picture in another s firint Then everyone worked on finding 
Ihe mystery in hiso/^n print Weall enjoyed seeing what pictures and 
patterns -^e could had 

i I d'sked the chijdren to read Jheir directions on how to make their 
designs Could they rri^ke the designs from th^ir own directions'^ 
Everyofie agreed they could' not So' each child rewrote hiS 
instruction^ so that another person could follow them and come out 
with good results ' 

H \AMh Nick mainstreamed' into this art class, I got to repeal this 
acfivity With him ^tck remembered how to fold the material insleadof 
crujjipling it He did remember hp w he got his design and could relay ' 




that ihruugh^wTiting Sequencing ^nd pattern search each wem 
necessary skiljs thdt were used and therefore strengthened 

The closing activity I will share with you is one ot particular 
importance to Nick He had^never been able to_^ retell a story in proper 
sequence without promf^trng until we did a chalk puzzle together 
Nick read the story abu8. then* he and I drew out the mam ideas in 
each paragrafi?! on pre-cut poster board in i;halk The board was cut 
su that the pieces would lit to make a train Alter we were through, Nick 
could tell us the story^ from beginning to end ^ 

Truly attqr these expenences, I am convinced the teacher has a 
valuable tool m art ^hich can help transtori^ thoughts into reality 



Postscript 

Ms Barb Landes, I I teacher- 
Roanoke- Bens on, IL 



Dianne s ideas and projects with my special education classes 
have helped to con vrince me that art can be an etiecti ve tool in helping 
children grasp concepts in the basic content areas Two projects were 
especially helpful V/hen we were studymgmap'skills,£)ianne helped 
the chiMren acquire topographical skills by constructing mountains, 
plateau, praine and coastal region! Irom materral squares dipped in 
glue ' This concrete representation constructed by the students 
themselves gave the students a deeper understanding of 
topographical concepts than could be acquirejd by difecussion 

' Another highlight came m reading One of my students, Nick, 
had never been able to retell a story he read_ vJithout verbal 
» promptings Together, Nick and Dianne drew a chalk puzzle which 
Nick put together He retold the story in corre'^ci sequence with no 
^ verbal promptings This is quite an accomplishment 

Dianne s patience, concern toJ' the crfildren, enthusiasm and 
planning have a<3ded to the etlectivenes^ oi th& lessons I appreciate 
ht?r help and hope to continue the use ol art^in the classroonj 

7' 

Resources ^ . * 

Art lor the Handicapped Workshop, Dr Frances Anderson. Pat * 
* Mc Anally first two sessions m January - ^ 

Activities in Art. by Jose D* Colchado, Devqlopmeutal Copyright, 
- 1978 

Bjbh God. Version set forth 161 1 A D 

Art League. 1978 . . \ " ^ . 
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THE SHAPES AND COLORS 

* " Martha Esper 
Teaching Area Special Educatiozi, Educable MeOially 
Has^dicapped and Learning Disabilities 

In thiS report "we gain some understar^3lng ol the many opporluriibes 
that m^t be provided so that a learning <;Jisabled child can have 
enough motivated practice to retam basic mtormation about shapes 
.and colors It takes time patience and a lot of practice tor learnmg to 
be effective Art is one vehicle through which basic concepts such as 
color and shape names can be learned Moreover, art can offpr 
poweriul modvatioa both through active manipulation ol matenals 
and through a vaned use of different tools and processes 



As a special education resource teacher. I work with fifteen 
children at Slade Elementary School in E St Louis, Jllinois The 
children *wit^ ivhom I work are learning disabled and educable 
mentally handicapped ^ 

The fearning disabilities classes and the educable mentally 
^ handicapped classes have marty different children An average 
resourcd room of twenty to i>venty-five children contains twenty to 
twent^-ffve unicjue individuals with abilities and disabilities Therapy 
for a'^child m ^ classroom of ten or in ar resource room>&J more must 
include a highly motivated system 0} alternatives It must b4, 
structured enough)^ that the teacher knows exactly how the child's 
learning processes are developing and understands .how each 
actitnl^' affects the learning process I must know* the individual 
abilitie^and disabilities to the point where I can predict how Ihe child 
Will deal with the learning activities that are presented jo him 

The art presented here offers exactly the defined structure tnat is 
needed for the learning disabled child and for the eckicable mentally 
hdndwsappeoVchild Also^art activities are correlated^vith academic 
concepts* ^ ^ ^ • . 

Mike IS one of my new students this yeaf He is only seven years 
old He functions at the level of a five year old and is repeating the first 
grade 

Mike is^ described «s a child who seems have a negative 
altitude toward school Mike is a Inendly and quiet chitd^with a 
performance score withm the low average . or dull normal 
classification of intellectual .ability 
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One impor.tant goal is for Mike to achieve success at the 
readiness level in reading One task m reading readiness that he must 
accomplish is the identification of sftapes and cilor^^n order to 
prepare'Mike for the art project he was^sfiven a review of colors and 
shapes These review lessons were done in a two-week penod, thirty 
^minates each day* 

I held up the pnmary coldrs from a box of crayons and named 
each color for hirfi*He was as^ed to repeat the colors Mtke was asked 
to locate the pnmary colore in the room^i e , a red coal, Slack paper 
•and a blue book shelf; I held up the crayons again and asked him to 
idenhfy the colors HehadtorgottenthecoIoFblue I repeated the color 
blue and asked him to locatejwo objects m th^ room that were blue 
Mike was given a ditto sheet /ath two circles pn it He was asked to 
choose two pnmary colors from the crayon box to use in colonng^the 
circles The colors he chose were blue ar)d red ' ' 

Mike was asked to identify the shapes from the previouaday -He 
washable to identify the circle I presented and named objects that 
iyere the basu shapes tsquare rectangle, triangle) and presented 
large cardboard models lor him to trace as he said the names . 

Mike 'was sho-vn a shape c«ri the overhead for twent^ seconds ihe 
shape wa'fe then covered and the child identified the shape of the 
object sho.wn 




After a senes of lessons on shape feccpKjnition and color iden- 
tification thi^ seven*yea*r old learning disabled studpnt was 
given an, opportunity to apply his*new knowledge m an art 
activity In this drawing on foiU the artist included several 
circles and squares and most importantly, integrated them into 
a coherent compositton 
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After the two- week period, Mike was ready for the art activity The 
actmty I used to reinlorce his identilication oi colors and shapes was 
' the marker drawing on bil Mike was given a piece of cardboard and 
aiurrfnum ioil He covered the cardboard with the foil and then taped 
It down or> the back He was instructed to loUow directions He Jeda 
pencil with a rounded point to mark the foil with the shape?. The 
. shapes were used to indicate the area to be colored Mike colored the 
shapes with the permanent markers I used the markers as another 
chance to heijp Mike 'with his color identification Mike was very 
f excited abput using ihe markers He seemed to be creative with the 
shapes he had done He made other pictures from the shapes Tlje*" 
markers helped motivate Mike, since he doe^ not get io use markers 
, very oiten 

• • ' — 

' ' * ' Resource 

Activiti^ *fi Art lose D Colchado. d«veiopmental copyright 1978 




ART AS AN AID TO REASONING, 
MEASUREMENT AND PLACEMENT ORDER 

Emil R. Proska 
Teaching Area: Art Including the 
Educable Mentally Handicapped 



Art activities not only focus on personal expression and the creative 
process, art activates also can emphasue measurement and 
proportion In this report of a junior high school art ciass ot fourteen 
educable mentally handicapped students, the art teacher dem- 
onstrates how problem solving and logical reasoning are major 
outcomes of a challengii^g three-dimensional papep construction 
project 



I accidently met a young man recently who is now a frp^hman in 
high sQhool He came to my art class as an eighth-grade special 
education student who had behjvior problems These problem's were 
exhibited m >^io!ent eruptions of temper, throwing stools and fighting. 
He proudly told me that he was taking -drafting and that he ivas very 
thankful that I had taught him how to use a ruler He said that he 
reniemi>ered everything about getting lines straight and paraiiei and 
how-to do perspe<;tive All the time I fhought he had learned nothing 
His parting words were, ^Don t let those kids get to you. Mr Proska 

The/ always do. but do I really get to them^l hope the following is 
an example of one of the ways I did get to my students The activity is 
^ an example oi an integrated art and measurement activity requiring 
.placement and reasoning It occured duhng my educabie mentally 
handicapped mtermediate-level art class! 

This study group is composed of fourteen students, ages ten to 
twelve, with difficulties m speech, emotional control motor skills and 
eye hand coordination One student is sullen and silent and others are 
argumentative and talkative Attention span with some ^s extremely 
short Expectation and success levels are very different for all 
students 

HoweveL even with these diverse abilities and handicaps, the 
entire group works wilhngly at art activities Therefofe, an art project 
was selected that might help students improve the weakest of abilities, 
that of abstract reasoning Other learnings that should be included 
are folio winps«mple directions, manual controls, useofarufertodraw 
a line, use of nmthematics, use of rhythm and<repehtion and, finally 
the technique of using a pattern in different ways 
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By tn<3tl and *erro> or through discovery, the^ students were to 
r^c^gnize an error while planning and ^ make corrections The plaVi 
was iov the students, working vAth a flat paper and folding it to create a 
three-dimensionaii model, to construct a two^story building with a sianl 
roof and ten/Armdows and two doors 

Work periods Consisted oi tprty-iwe mmutes each A partially- 
compietesi-^Tiodel was^ shown to*^he students to arouse interest and 
also to gi ve them some idea oi th^ results expected Each student was 
g^iven a pre-cut pattern ot th6 building which showed peaks and 
fastening tabs 

The total second forty-five minute penod was usedencouragmcf 
the students to complete the texture of the building, to cut the windows 
and doors and to attach the roof \ 

* Folding on the lines ^fter they r^^ned where to make them ^ 
appeared to be more difhcult for the girls than for the boys Two of the 
girls had to be assisted to get them fdded in the correct place Rad, a 
withdrawn boy who could not or would not reason out the placement 
ot the^doors and windows without the assistance of the model was the 
only student to figure out that putting in tissuaforfhe windows could, 
be done more easily workirtg with the pap^r flat than after the building i 
was toided into a ihi^e-dimensional position He also was able to 
create a good texture for wood and stone At the same iima Tony, who 
IS considered one ot the less able students in class, hnished his model 
before anyone else He became impatient with the glue process and 
insisted on using a stapler He had trouble making the cone cap lit the 
tower so he reasoned out how to cut a V into the cone so it woul^ 
match the roof slant of the main buildmg This solution was a 
remarkable ieat for him While Tony iS less able with regular school 
work he always works very quickly with art He wants to get finished 
no matter what' His example is the darker one. 

At the end oi a one-and-a^half-hour work lime, only Tony h^d 
completed the entire project Four others had t^e building folded and 
glued and the others were sUll in the process oi folding Finally, three ^ 
students had still not completed the textujre problem They had been 
very busy teasing each other while working I hav^ observed that this 
type ot teasing is a common charactenstic All oi the students want to 
hnish the project whiph is a remarkable carry-over since this will 
mvoive three weeks time The.projectisonly done during art periods 
However, at this time the stqflents were not instructed m regard to 
folding procedures Instead* they were given one rectangle shape that 
represented the size oi the windows and another for the doors^They 
were then to plan the placement cA these lor a two st<5ry building This 
was a skill challenge as well since they had to tracearound the pattern 
with a pencil It requned ten windows and two doors 

, As students were working, they were reminded lhatlhis was to be 
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a folding ra,odyl and would show lour sides oi the building Tolds 
should not occur through the windov^s To help them reason, this out 
thev were shown how thev could use theruler to drop vertical lines on 
the plan al the point where the peak root and the flat wall met There 
was an ifidicaior cut there created bv the tab Then they were^hown 
thai il a line were dra wji honzontallv on the plaa it would help them 
locate the fold for the tab ^ . ' 

, Locating the position and dropping the lines wa&^fhcult for the 
students Discoverv was really; taking place ih regard tothe plan and 
its use The students recognized that some doors or windows were not 
positioned verv well and therefore had tp make changes The idea that 
ten windows were required had to be reinforced several times ^» 

It was very ditficult for lh_e students to visuali2e wood and stone 
texture This concept had tc be taught on dn individual basrsi^by 
demonstration and explanatiorr^s to how repetition oi a line crea 
pattern Cunsidet^ble encouragement was necessary t6 xjei 
students <o stick with the w^^rk oi drawing thesQ patterns of stone or 
wood The> were beginning to get in a hurry and losepatience with 
the project U was iin^e to stop t"he proiect for the first forty five minute 
period ^ \ 






, Thqse paper castles were c6mpleted by two boys in an in 
terrn^*^ te c la ssisr students with low menial abilities Thisproiect 

•lodude^s^ork m design beasurement placeiAent toldjna, cut 
ting and gKimg , \ 



■ O 

ERIC 



105 



■ lO'G 



Students vsrere told not sh^wn, that wmdows could be but in 
ditterent ways completely out lyiade to open on the si^ie, made to 
open in the middle and act as shutters Window space would 'be 
replaced with tissue They exhibited extreme difficulty with the idea ol 
dividing the spare with two opemng shutters The doors did not give 
them the sam^ d>{hculty AU but one student had located the doors on^ 
the bottom of the pian and therelore were able tu cut shta arid make the 
dc^T open 

The.studetits had to b^ taughlhow to make a cyljinder and how to 
m^ik^ a cone even though they -were eleven years oi age How much 
(hey •will retain from this experience is only guess v/oriC Hopefully 
iheie students will also feeUhe way my former eighth-grade student 
did about bs art l^ammg experience 
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PAPER WEAVING 

^ * ^ Milcfced Scott 

Teaching Axea' Special Education^ Phmaxy Educrablo 
Mentally Handicapped 



In this report the teacherttrscusses wa/s to teach &pecnfic languagie 
^ concepts thruugh an art activity Papet weaving is often considered 
^ by art educators to be a less ' creative'" aiptivity iec^use focuses- on 
teaching a basic skill lUs important whenevera teadhens deveruping 
^suyh basic-slciUs to provide choices within Ihe basic art instruction ^nd 
to provjjie opportunities lor the learner to go beyond basic skill 
development tu demonstrate the skill through individu^al creative use 
ohhe skill acqfuired Here the teacher provides such choices through 
the activity */ . ' ^ 

' i ' ' ^ . 

^ My project was dpne at Sh«ndar> School in Bloomington, Illmois, 

^as part oi my weekly lesson plans The children I work *with are* 

mentally retarded their ages are seven through nine Art is part ol the 

weekly cumcnali^m br my children Since we.^re sell-con tamed and 

^ we d6 not have a special art teacher. I have art at le^t twice a week 

aad sometimes three times lor torty-hve to iifty-dve minutes at a time 

^Smce the children are slower paced in ibblr leeiming and their 

^ accompli shmenis, I iind art to be an avenue for the release of their 

feelings It was their work, their ideas and the^r eJlort that wentinto^the 

proiects Most oi'^e children usually are .'very proud of the ejid 

>^ product and are eager to take it home to sh^re with their families or 

With iheir bus nders and bus dqver '* - • 

Although the project was done with all nine_pf my children. I 

focused <cn Tillie She is eight years old Tillie is very active, about 

twenty minutes is ihe longest that she can sit quietly and work She is 

in constant A^ed oi praise and reassurance Tilhe, at the age of three. , 

was placed in the hospital as very undernourished Upon leaving the 

hospital she was placed with hei aunt, uncle and their three children 

She attended our preschool specjal education class, one-half year 

c^ kindergarten and About nine weeks of first grade, before entering 

my class for the last year and a haH in my program, 1 hav6 seen 

r ■ constant improvement in her work 

The children in my program have failed many times in regular 

classes I ieel that by the time they are placed with me. the number of 

failures outweigh the succetssea These cbildrer^ need activities in.. 

which they can succeed Art is one way to overcome some ol their past 
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l9xperreTice$ U iailure. One oi i)fie con<:;epts on which we were working 
dunng this iesson wae ovei,^nd*unchA I do many things to trv to get 
the ci)ildre-*i to understand over and under I have them unc/ef.a 
chair, roll oto)" cAroKertheia^le^pIaceaneraserijncfef the table, hold * 
obook o^^er.o chair In weeivin^^the)! act^iall)! see the pattern over and 
<^nder makes Also, tKory were<o choose ihree colors that would make 
/d nice patjem We talke^i aix>ui what nq[akes a good design^ Upon ^ 
^,ompletiog the mat the children counle^ )he number oi sinps th 
used How many strips do you have all to^eriher? How man>i st 
-each color^' I asked. Some ol the<;hildreiidiscovered the geometnc * 
.5hope that the v^awng developed M . ' - ' 





(A^mple paper weaviVig cjn jeach a things, such as 
/counting. , language, reading ,r«adiness and ^{me, motor 
coordination This weaving whs created by an eight year-old 
mentally ^^ard©dgi^n,asel^conj^^nedclass^c^ 

The children were to make a plaj;;e m^for themselves to be used 
at their Valentinei>arty Eadi child was given a pre-cut piece ol paper 
that was to be used«is the main potto! their mat They wer^to choose . 
strips ol two ^.olofjs to do the actual weaving As a class, we talked* 

^bout the jver, tjnc/er concept I demonst^:ated it by actually showing 
one strip oi paper being 'placed over^theiirst a*tlached stnpand under 

.the secoad This was continued until the individual stnp was woven 
av^ross the paper We then examined the hnisfied product having the 
chilS^en repeat Ihe woitls Ipver " and 'urjder" as I pointed to each 
strip. The children were then told to pick up their mat and one stnp ot 
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p^per We all started together bv^ going over the lirst, iherfunder (he 
second warpgtnp'Whil^ we completed the first stnp, we said out loud 
ep.er over' or "aric/er After that they weretoid that they coiitd use 
their stpps to make a design going under and ov^r Each^child v^orked 
at his own pace and was tree lo ask lor assistance- when need^ They 
•needed a lot oi help m doing the second stnp because of the pattern 
alternatiort " . * ' * 

Since we are a small group. I like lor thern to sit on the lloor in a 
^circle so' that I may be of mOre assistartte and assist a little quicker ^ 
th^n if I had to walk all around the room TiShe kept asking lor helpas 
- she wove her second and third wetl stnp By the time she started her ' 
fourth on^. she was able to complete it by herseli She was very proud 
ol her mat upon completion and*\^anted to do another une but there 
was not enough time One little boy was having an awlul time, so \^ 
assigned Tillie to help^him by saying ov^er'^and u/ader tor him 

I ieel that the children had a better understanding ol the concepts 
ot-ot^er/uiider They were delighted to see the color pattern into which 
their"* weaving developed Their mats added a nice leeling tC^ur* 
Valentine parly I could«see.a sense^oi pnde in tlje children as we 
prepared for our treats * * 

; . V 



. Resojrces 
Past experience ^ ^ * 
The Developfnental Lsarlriing JMatenal Weaving Mats 
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A CHRISTMAS PRINTING ACTIVITY 

lams F. Weaver 

Teaching Axea. Special Educ/ition, Physically Handicapped 

This report by a teacher ot physically handicapped children 
describes several types oi prmhog activities can be adapted for 
students who have very limited;u8e ol their hands II students cannot 
cut their own shapes for use in stencil or sponge printing, a vanety ol 
pre-cut shapes can be prepared by students or adults who do have the 
ability to use cutting tools In using this approach, it will be important to 
otler several choices to each student/ choice^ in terms ol a vanety of 
shapes coior^ol ppper ior pnntmg and colors ol tempera to be used in^ 
the actual pnntmg Pnnting can assist the student in further 
developing hiS/ her abilities to sequence Irom fett to right (important 
ior reading readiness) and to develof> pattern concepts which are 
important io^; the developmer^t of more abstract mathematical 
concepts « 



' , This report was wntten by Jams F Weaver^ a teacher of the 
physically, handicapped at John F Kennedy School in E St Louis, 
Illinois Kennedy Elementary School includes grades two throucjh ftve 
• with two classrooms physically* handicapped children The 

' « • children m the physically handicappedVooms range m ?jge from five^ 
to fourteen years Many ol the physically handicapped children are 
mainstreamed vsnth the regular elementary students at Kennedy 
Some ot the handicapping conditions which these children have are 
^ hemophilia cerebral P^lsy. muscular dystrophy and mno bifida 

My field assignment wasdone with leffery, a ten year old tnplegic 
Jettery isa cerebral palsied child who IS spastic He wears long legged 
- braces and is confined to a wlfeelchair He i6 able to walk by using a . 
walker leffery ^as very little use oi his left hand but he has been able 
to compensate I^e used both hands to move his wheelchair along, but 
his nght hand is doing most of the work 

jeiiexy is a very attentive child Although he only has the full use of 
^ I his nght hand he is an enthusiastic worker My purpose in the 
activities was to piovide expenences of" self-expression for leffery, 
along yfiXh motor development ^Other concepts to be worked on were 
color perception, shape discrimination and visual mOtor integration 
Many ot these conoftpts We important m reading readiness and in 
y/nting leffery has many problems m these areas, he has perceptual 
problems and fine motor problems 

" o . .' tp tio , 
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Alter th^ Thanksgiving hohd^^ys. we started talbng about the 
coming ol Christmas and what we would hke to ma^ tor Mom and 
Dad tor prese'nts Many children said they ^ould also like Jo make 
Chnstrnas cards this year One child mentioned he would like to give 
hi$ p^lrents something he made M\ by iiim^lf 

* We decided to make Chnstmas tree drnan^ebjjs/ and the childreij 
would pnnt their own wrapping paper, using tissu% paper, sponges 
I, Chnstmas tree shaped; and*tempefa paint hi addition to correlating 
the Christmas wrapping paper printing activity to reading readmess 
and writing (form percepbon or shape discnminatioa and color 
yiscnrninatiQni^thAS ^>;tivity can also be correlated ^ith social studies 
This is the time oi yedK^^^e^wril be talkmg'about Chnstmas customs in 
other lands and in fhe United States, Jeffeo^ decided he wanted to use 
Chnstmas colors and chose green tissue paper ^or^ child likeleftery 
who has ihainly the u^e ol only his nght hand, this.is a very good 
av-.tiVit> because it requires motor involvement color pptcepttCn and 
shape discnmmabQn * ' , 

leflerY informeo me that he hkp^ td pajht an^ he was anxious to 
get started A-s he dipped the sponge shaped like a Cbrwtma^ tree in 
tji'e tempera ^d started pnnting on the tissue paper, his lace lit up 
With delight He had a big smile He really enjoyed the activity 




Thi5 18 a sponge pnntiOg done by a f^n-y ear-old cerebral palsied 
student who has limited use oi only one hand The shape he used 
lor pnnting was prepared lor hin} by someone ^Iso, but all other 
design decisions were made by him The teacher related this— 
activity to a social studtes unit on Chnstmas hero ^nd overseas 
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J©lter> identiiied the ^^olors we used and also the shape he saw irf 
the Christmas tree pont, which was a inangle lelfery works very 
slowly Qnd re$ls his left hand on the fable as he manipulates )b^ ^ ^ 
materials with his nght hand 

V Next, we did another printing activity. leitet^'decided^he wdnted 
to use an angel stencil to make a Chnsttnas card like some oi ihe other 
children were making This time Jeffery had to manipulate the painl 
brush to ^ paint over the stencil to get i\ ready lor pnntmg on 
construction paper 'His strokes were slow and deliberate tsnd he 
worked very careiuUy^ Alter he hmshed going over the stencil with the^ 
paint brush, leifery turned the stencil over on the construction paper 
andj pressed He satd My Mama and Daddy are going to like my 
card The children could wnte their own Christmas greeting inside 
the^card ^* ^ ^ 

In wArking with Jeffery, I noticed he always had a ^^eiy senous 
expression on his lace while engaged in on activity But alter he saw 
the results ui his printing, his smile (exjaression; showed he was quite 
_ plj^ased With his work I thinkfeffery felt a sense ol sell worth m being 
able Vj accomplish someming himsell I ieel art is an extension of Ihe 
child duing the art work The child isexpressing himsell and should be 
given the opportunity to do and complete his art work on his own 

• There may be many modifications to be n^ade by the teacher 
according to the child s handicap In working with a child who is 
^^physicaHy handicaVp^/ ^n^y be necessary to make many 
adjustments in an art activity Since leilery is ngp- sided ;his working 

* hand is on tl>is side;, it is necessary to put all the malenais on this side 
in ordej that he may reach them The teifehej should also make sure 
the physicalty hk^jdrcapped child h^ a cumfortable position for 
Sitting II the child is in a wheelchair it is necessary to see that he is 
sitting close enough to the table or, li this is not possible, the arms ol ihe 

• chair could'be removed so he can sit comlortably €nder Ihe table 11 
none ol these things work, the child could begi vfen a tr^y lablg (a table 
that tits over the arms ol the wheelchair in order to worki U may alsu be 

. necessary to tape the paper in position so the paper doesn t move 
constantly, or help the dhild change^thB position ol the paper or art 
proect \{ needed ♦ ^ ' 
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' INTEGRATING SOQAL SCIENCE, SQENCE, ' 
MATH AND LANGUAGE ARTS THROUGH ART 

George Newlands 
Teaching Area Special Education, Behaviorally Disordered 

This report by a teacher at a correctional institution provides an 
extensive outline ol suggestions Jor ways art can be integrated with 
geography and history through a map-making activity A strong case 
is made fOr^the value oLart activities to motivate to enhance learning 
and to help establish gjx>d rapport between the teacher and the 
student 



I have been teaching educable mentally hanjdicapped and 
behavi^^rally dls^^rdered children for the past eight years^My students 
are enrolled m the St Qair County Detention Home for vbnous 
reasons but ma*nly br breaking ifcie law Most students are cntical oi 
authority many are unrealistically confident in their academic 
abilities Due to their truancy from st^hool most of these students have 
fallen behind their peers m the vanous skills The approach I have 
taken t6 teaching is best expressed by Jhe followmg 

Tell me.^ Ihrget 
Show me, I remember ^ 

s ' Tnvolve~m~e7l[ undersfarld' ' — — - ^ < 

Because of the emotional stress placed upon a child i i 2- 1 6 y ears 
oId)-^ntenng the St Qair County Detention Home, the prepared 
Individualized Educabonal Plan (lEP) is based upon the positive 
^ aspects of the child that will show he/'she can achieve or be 
sucbessful In wprking with this type of person. I have found that by 
V us^ng art m vari*ju5 ways the child becumes more easily relaxed and is 
willing to work not realizing he/ ghe is learning Rapport, which is 
essential is'established through art / ' 

^ Three maior objectives for this socital science ^ unit were 

developed The students will ' * ■ " ' 

1 Identify the states and locate each state on the map 

2 Identify the mam products of eaclt«tate 

3 , Relate the prc^ducts with the state wiere the^f are produced^ 

dev%lol:>ed or manufactured by marljifng the concentrated 
, areas for the products on the map 

In accomplishing the»objectives, van<jus activities occurred 
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ART . 

1 Trdang. cutting and drawing ol ^he states ttnd products ' 

2 Learning liity-lour products that are pt-oduced in the United 
States and marking, the area of concentration of these 
products or! a map 

(.Note The actual tracing drawing and cutting olmatenal bra state or 
product was a reinforcement) 

' . ' t - 

SOCIAL SCIENCE 

1 Learning She states by dividing them into geographic regions 
ue. Southern, New England, Middle Atlantic North, Central 
and Western States to include Alaska and Hawaii) 

2 Learning hgw the Unitt^d Spates was developed, starting with 
the Colonies j 

SCIENCE ' ^ 

1 , Showing the difference m climate Jor the vanous regions in 
the United States by using different symbols on the^map 

2 Learning the products that are lornied in the mountain 
regions and conducting a detaifed study on mining 
idiscovenng types ot mining found in the Rocky Mountains 
versus the types found in the Appalachian Mountains) 

3 Learning which minerals are found in the RocJty Mountains 
and which are found in the Appalachian Mountains, 

LANGUAGE ARTS 

t\ Writing and spelling ol the states capitals and products 
. 2 Using reference bcJoks to find specific facts and data about 
the states and products- 
MATHEMATICS 

f 1 Solving wordprqblems todetermine when the vanousstates 
entered the Union 

2 Comp^nng the square footage of the vanous states 

3 Comparing the square foo'tage oMfijnis ''^^'^d in the East wfth 
the square footage of farms found in the Midwest and Plaint 
States 

4 Companh<j-4he population of states by establishing a bar 
graph 

To determine il the main objectives were taught the students 

were provided with a blank United States map and asked to fill m the 

states and p'roducts found in each particular slate The result should 

indicate if-lhe main objectives were accomplished or if ihat part of the 

unit should be repeated 

Note of Interest While cutting the matenal for the states, the 

students noticed lhat Miv^hh^an was divided into two peninsulas Also 

they wanted to know why Flcmda got most ol Iheto^slline on the Gulf 

ol Mexico while Georgia got none and Alabama got a short shoreline 
' ' * ^ 




This visual illustrated ihe results o( on integrated ort and fiocie^l studies unit 
on History and geography The map ond the $maller>irawing9 ol each state s 
mOi}o[ products Wds done by 6 group ol junio^ high-age students who ore 
enrolled in o correctorwl iadlity 
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There are prop<»ed activities or proiecls that c<in be' sub- 
sequently used with this unit of work: 
ART ' 

\ 1 Draw, paml or use clay to illustrate the type of vehicles snd 
equipment used by Lewis and Qark m their tnp west 
2 Mark on a map the Sante Fe and Oregon Traris 
LANGUAGE ARTS 

1 Wnte the capitals oi each state along.with two important cities 
m each state ' 

2 Dst the names and dates each state entered the Union 
Psychologically art has made a vast contnbution to my class^ as 

the majonty oi my students are not in the mood for conventional 
classroom teaching techniques However, whfen art matenals are 
introduced and the students are required to create ordesigo a project 
oi their own selection, they each seem to become a different, relaxed 
4:?eik>n because the end' result is his and his alone 

/ 

Resources 

Activities in Art by lose D Colchado, 1978 (Section on Correlating- 

Art Projects and Other Subjects— Printing) 
Art tor the Handicapped Workshop Senes '1978-79, Illinois Slate 

University 

United States History Atlos^ Hammond Inc, 1971 
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ORAL COMPREHENSION, 
MEMORY AND SEQUENCING 
• THROUGH ART ACTIVITIES - • 

Joseph T. Haefner > 
Teaching Area: Title One Reading ^ 
Including Learning Problems. 

• 

In ^is account, the reading specialist describes ways a simple art 
act!vity <wa;^ed paper crayon laminations) c^n be »^ed in the best 
sense to help a heanng impaired student practice his oral 
comprehension, sequencing and memory abilities All oi these 
abilities are important to developing reading skills and the art activity 
offered a positive framework within which to practice* these other 
academic skills The student also was enlarging hisown basic arises 
repertoire ^Unfortunately the accompanying visual lor this report 
could not be reproduce due to technical problems ) 



This held assignment was done at Emerson School in GVanite 
City Illinois Since I am a Ltle One Reading Teacher the art project 
was conducted in the class of one of my reading students This class 
consists predominantly oi children with learning problems, but also 
has children with heanng impairments, emohonal and social needs 
and children who have been mamstreamed Irom special education 
classes A remedial format is used in their instruction since the 
reading and math levels range Irom beginning-second-grade to 
middle third^grade level Students' ages range from nine y^ars to 
twelve and one half years The classroom is self-contained and has 
one teacher mstnjctjng twelve students 

My student, whom I will refer to as E Z (these are not his real 
initials) IS a harS-oi-heanng child EZ was bom with a bilateral 
congenital microtia with a concomitant bilateral conductive heanng 
loss He wears a body aAd with a bone conduction receiver 

a classroom setting the teacher has to speak ioudly and E Zi still 
gets confused This confusion is^ more evident after oral group 
instruction or group explanation oi classroom assignments He will 
begin his work and upon completion, he v^ill hay^ dine the 
assignment incorrectly Effort is made by the teacher, while teaching 
and while assigning work, to face E who has mastered the skill of hp 
reading He is also given individual instructions, and care is taken, to 
see fh{^ he understands what is required of him by the classroom 
Assignments 
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Having iatled repeated! ^n school, E Z accepts not lyiowmg what 
15 going on and occasionally turns down or turns off hisKeanng aid 
and sometimes chooses not" to pay attention 4unng class His reading 
level iS 2 8 and his math level is 3 3 E Z s overall level of cognitive 
lunctioning is withm the low average mental ability range His mental 
age is two and or?e-haH years old 

In my opinion art activities are Jun even if what you create would 
be classified as good bad or indifferent It gives me a feeling of self 
worth end sell^sati^taction Transmitting these same feelings to my 
students are worthwhile goals for any learning activity 

My specific goal-ipr EZ with this art activity was better oral 
comprehension It afforded me the opportunity to give verbal 
r instructions in a specific oo^^r In doing this. E Z needed to use 
memory and sequencing Aividditt^nal benefit derived from this art 
activity was vocabulary ennchment , 
In this paragraph I will describe the classroom psocedure dunn^ 
the waxed paper and crayon laminations art activity Since the class 
had previously studied leaves we took a short field tnp to collect the 
needed leaves for this project I then explained what was meant by a 
waxed paper and crayon lamination and provided a visual example to 
be hung upon the chalkboard I distributed, scissors, crayons and . 
waxed paper tor each student Each student shaved h\i selected 
colors with the scissors Next, I demonstrated where the leaves 
belonged in relation to their drawings it they were to be used as- 
tailfeathers of a turkey 

The students proceeded to take their leaves and place them upon 
their waxed paper and crayon shavings Having made this 
arrangement, a second piece of waxed paper was placed over their 
arrangements An iron was used to melt the crayons and seal their 
pictures The construction paper was passed out and each student 
traced the shape of a turkey on this piece of paper We cut from the 
insid^ol this paper arbund their tracing This left an opening m the 
^ construction paper in the shape of a turkey The students then pjasted 
their waxed drawjngs to the construction papgr This left them with a 
' finished turkey picture which they trimmed down to a desired si^e and 
shape These were put up on the windows which allowed the light to 
shine through The finished products made very beautiful ♦ 
Thanksgiving 'decorations 

Upon completion of this art activity both EZ and teacher were 
tired, but this feeling ot tiredness was cpupled with a feeling ofra leb 
well done I^nng this activity E Z had tg pay vemtlose attention not 
only to my verbal commands but also to my phy^al movements He 
attended to the tasks at hand with great concentration and diligence 
-r^ The mood of the room was joyful Everyone w<\s willing to share not 
only their thmgsj^but afso their time by trying to help each otheVdo the , 
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best possible ;ub E2 s gre<ate3tlhrill was being allowed ta use the iron 
while mellmg the crayons This responsibjlity offered hifn a great 
sense of pnde Cutting the form out from the inside of <3 paper proved' ^ 
tncky for E Z since he had trouble staying close to his traced outline 
and since he had a very lirrufed skill in the use of scissors He also 
learned what happens when you choose mostly dark colore and have' 
too many crayon shavings 

• / iKis art proiect also afforded EZ an ppportunity to work with 
matenalsfound itihif environment but in a new way Oral vocabulary, 
bfmgoneofhisv/eakestareas was edargedrfunng this art activity In 
summation, &Z coufd see tlis turkey picture and realize he -did it by 
himself This reahzatic)n mad<^ him proud and you could see this in his 
lace and aclio?is 



ART And the biungual child * 

Kathy Ully 
Teaching Area: Bilingual Tutoi, 
. Kindergarten and Fiist Giade 
V . - 

This report describes several ways art can be used to facilUate- 
intormal language expression This expres^on is especially difficult 
tor students who have languaqre problems, and the power of ar} to 
motivate a student is evidenced m this account Additionally, the 
teacher relates one way to teach a science concept (melt) through a , 
simple art activity ^ 

We all know how selt-defeating it is to have ideas which we 
cannot explaia It. is even more discouraging to a non English- 
"speaking child in an American school ^ 

1 have been involved with children of this d&scnption since the , * 
start 'ot the school year 1978-1979 I am a tutor working with the , 
Bilingual Progran>. whicirfSpaVt of thg Special|;ducation Department . ^ 
oi Spnngdeld School District #186 ^ ' T 
• This report is part of the requirements for thd Art for the 
Handicapped Workshop provided through a grant from Ihe Bureau-of 
Education for the Handicapped It will include information about the 
Bilinguai Program and the children involved the objectives of the art 
activity, andlhe prccess, resultsand reconjiriendations for the activity • 

I'work with five non-Enghsh-speaking children Each child 
receives one hourot individual instruction each day. five days «j week 
Two o) the children are enrolled in kindergarten half day. programs 
The other three children are centered in the first grade classrooms at 
Lincoln Elementary School (classified as a first grade center) These 
three children spend the remainder of their day ma regular classroom 
setting, with two ot these children receiving other supportive services 
besides those offered by my program 

All oi the children have languageih^ndicaps of varying degrees 
Because the majority oi their nucleus family do not speak English the 
children s command oi the language centers around the help 
received at school The ^ohool personnel especially the classroom 
teachers, are sensitive to the language difficulties of these students 
and supportive of their efforts m language acquisition This 
atmosphere has encouraged informal conversation \i^ith these 
children and greatly helped their self imag^ 

ThebroadobjectivespitH^artactivity I conducted wijhfourof the ^ 
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live children were the same The specihc goals I hoped toaccomphsh 
with one particular child as a basis ior Ihis report will be explained 
later */' • ^ • 

All ol the children need to learn linguistic elements in an ordered 
* ' sequence which is^einiorced through frequent practice But more 
importantly, the? need togaina f^l lor the language Ihrough mformal 
pieans Art can lulfill this need lA bilingual children My hrst goal, to 
promote conversation through questions, problem solving and 
expenmenlalion qoiicurs with this statement For a young child 
art, becomes a problem-solving experience for^the child' he 
must •make decisions about the content^^nd nature of the 
product -the media to be .used and the degree of • 
representation or abstraction to be employed As the child 
progress©* in his ability to respond to the cues provided by 
the adult he will identily each successive problem in his 
attempt to 'express his perceptions and will try tentative ^ 
solutions and evaluate them . 

The study oi science is important lor all chilorentt helps them to 
realize ^that Iwmg thin^ and^the environment change all the time 
Science education emphasizes the process approach which allows 
children to develop skills in observation, cfescnption jDroblem 
solving cl<5ssifjgation, seeing relationships, Logica^ remaning and 
iniemng second goal^ to lacihtate understanding of the concept 
melt, woald hopeiully develop the skills listed above, as well as a 
general interest in science , 

With the objectives o>*ii^,4rtaictivity as a background I will 
outline the prohle oi one particularcTuld I also will explain the process ^_ 
of the art activity 

' Lng-Ping is a seven-year-old Korean boy on whom I expressly 
wanted to tocus my attention Even though he has been m th^United 
Slates less than a year, he fias made remarkable progress m English 
language acquisition He is able to ask and answer simple questions 
onavanetyot subjects When he is unsure ol his answer he will say I 
torgot or I don t understand ' Ling^Ping is eager and motivated to 
learn, mainiy because his parents do not speak English and his 
younger sister has little language He has shown much imagination 
and creativity both verbally and artistically He is als<j receiving small 
group*'help with a reading specialist ' ^ 

It IS wiTh thi^ background mtormatfon in mind that I chose the 
tolbwmg art activity and goals to be accomplished The art activity 
was waxed paper and meked crayon laminations Anext^Sicn _[ thi? 
activity was to mount the rrf^lted designs on hve pieces of construction 
paper to make tive snowmen puppets And as a fiTrther lesson Lang 
' ' Ping was to learn tha fingerplay Tive Little Jnowmen Fat' (see 
Resources) These^daptatibns to the maiil art activity, waxed paper 
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and meaed i^rayun laminahtjns, would hppeluUy fulhll the goals to 

> promote cc/nversatiun lhr<jugh queshon*, probldri solving and 
&Kpenmenl<**ion, to lacihtate, understanding oi the concept melt'' 
and {promote correclphonebc pronunciation and ^eque^jcmg while 
learning the ffnqerplay . o tt^ 

The rtialenals needed^ mcludecj newspapers, iron, crayon 
shavings waxed p^^r Construction papfer glue and popsicle sticks. 

1 I started the discusSion by showing bng-Ping a bowlotsnow 
and a cup with an jce cube Both items had already started 
melting He ^ave a few explanations of the process' 
'occurnhg, *^It is nnaking water/' "It is snow'' After 'it was 
esTctblished th^at the snow and ice were melting. I asked him 
what made them melt He replied, ^The stiff makes them 
melt" When^sked "Why does the sun make the snow» 

; , outside melt^ '.he replied. Because a is hot Ije was puzzled ^ 

and hesitant in hj^s answera We established the idea that the 
ice cube and snow were melting inside the classroom 
because of the heat coming frorh ih^^ radiator 

2 y/e talked about an iron and its uses Ling-Ping knew that 

An iron isJiot and Tou put it on clothes" But he dioTnot 
know what would happen if'ihe iron was placed on small 
pieces of crayon 
,3 Next bng^og chose wfcite, orange and red crayons frbm 
which to make shavingWAfter he finished shaving the 
crayons with scissors, he pJaced ihe ^a xed paper on lop of 
the shavings and used newspaper as the final layer 
^4 Withhelf> from me. Lng PSfc^roned the newspaper within 
' occasional look at the underneath actfvity After the* iirst 
^sweep ol the iroa he jooked-starlte'd but^gave no verbal 
Explanation When I asked hint what was happening, he 
could not say Aftef cueing him, he said with amazement 
The crayon is'meltmg". *' . * 

5 While the w^xed paper and melted erayon pic;ture was 
coohng I explained Jhat he would mount hve <;onstruction 
paper seowmen on the melted crayon picture I then sang the 
• Five Little SnovfrmeriFaf hngerpiay Aiter>/ards. Itdldbng- 
Ping he could learn the song to share witholhers by using \he 
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Lng-Ping proceeded to trace anS/cut out five spowmen 
''^ shapes from construction paper ■ ^ 

7 Jhen tie added the features (hat. mouth nose, eyes') to each 
snowman ' ^ i 

8 ^ When the i>uppets were complei^ with all Iheieatures and 
sticks/ Ljig-Pmg recorded "Five Lttle, Snowmen Fat ' 
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tit must be noted that Lng-Ping has good fine mtftor coordination with 
the scissors. kr*aWs his colors and dctes not always require a model to 
follow,) 






These 01^ Fiv^ Little Snowmen Fat Jhey were created by a seven year-old 
Korean boy who has been m a bjhnguai program lor less tharxa yerfr Th^ art 
achvtty was atmed at teaching the concept oi" rr\e!t and to facilitate $pon 
tanecus language " • ^ 



^ . bng Ping did achieve the goals set up for the art activity to 
promofe conversation through questions, problem solving and 
expenmentai^n. to iacihtate understanding^of the concept "melt" to 
promote correct phonetic pronunciatyDn "and sequencing while 
leammg the-hngerplay , ^ 

Aiter ouripovir oi instruction, we walked into the hallway to return 
to his classriom Ung-Ping was carrying the bowl of half melted snow 
He stopped, took a handful of snow and placed it on the radiatorunit 
He waited and then exclaimed It is metting fast " A few days after the 
activity 1 asked him if the snow was melting outside He replied "No " i 
When 1 asked vhy. he replied ' Why. beca use it iS too, too (fold it is not 
sunny oytside " 

Ex^nmenlation was pari ol the process When bng Pin^ looked 
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under the newspaper after ihe first pass of the iron, b^lcwked startled 
!o see' only part ot the ^.rayon melted He responded by saying, Oh, 1 
see" and by ironing some more Then he replied Now a is melting 

Problem-solving} occurred when Lng-Ping had to place live cut- 
out snowmen on his waxed paper desigri so that they would ajl fit 
After cutting out the snowmen he had to decide what kind oi ieatures 
to add 

Li?ig*Ping talked n\o re than usual during the entire ariactiviiy At 
times he was eager to^xplain his work but lacked the proper words to 
do so With encouragement he formulated the following titles and 
explanations ior Kis pupt^ets 

These are Tive LtUe Snowmen Fat" 

#1 IS Jimmy the Snowman 

#2 IS Fnend Snowman (the mouth is so small because he is very 
happy) 

#3 is King Snowman (he i5 v^eanng a crown and has a pipe) 
1$ Silly Snowman (he has hat over his eyes ajida^ big mouthj 

^5 is Father Snowman (he has a biqf nose) 

Lng f^ng was very excited with his puppets and loudly sang the 
hngerpidy that I helped him learn While cutting out the snowmea he 
made up another song to, the same melody using nonsense words 
about boats on the water 

I feel this art activity promoted moxe language acqujfl^fon in Ling 
Ping It also helped him express these new words through a medium 
t}>at was new andr^xciting to him And he profited in learning the 
concept of melt ' 

This report by giving information about the Bilingual Program 
and the children involved the objectives of the art activity the 
process results and recommendations iorart activities proves thatart 
IS an integral p^rt of the cumculum for the language handicapped 
Children learn by doing How else can children gain experiences as 
a basis for lan^age developmenf^ Children learn language best in 
real situations with concrete experiences ^ 



Corcoran Gertrude B Language Experience for Nurs^iy Qn<i 
KmdergoPten Years F E Peacock Publishers Inc Itasca IL60i43Copynght 
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five Uttljs §nowih«n Fat / — ^ 
Five little snowmen lat, each wit^i a funpy hat Out came the sun and 

me ted one. what a sad thing was that Down, dowrt, down 
ft>ur little snowmen fat each with a iyntiy hat Out came the sun and 

melted one. what a sad thing vas'<hat Down, down, down 
Three imle snowmen fat. each with a funny hat Outcamethesun and 

melted one what a sad thing waS that Down, down, down 
Two httle snowmen fat each with a f unn^ hat. Out cam* the sun and 

me ted one, what a sad thing was tha» Down, down, down " 
One htt e snowmen fat each with a l«i|ny hat Ol»bame the sun and 

melted one what « sad thing vJhsfthat Down.' down do.wp 



—^thor unknown 
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*• WAXEdPAPEllLEAF A$> 
CRAYON LAMINATION ^ 

• Lynwcxsd Schoiie 
. Teaching Are*. Special EducAtion, Uaming Daabled 
and EducabU Mentally H»ndicapp«d ^ 

Th>?-rep<;rt is a tine'example ol the way a simple art activity (waxed 
P4perlealaridcrayonlamination)canbeusedasacentral activity ina 

science and re^dmg lesson with a group ol ve^y special students, ages 
hve to eleven Additionally and ol equal significance, the students 
learned a new arti^Uc process and prxxiuced some beauhiul work. 

J- » 

! am ,i member ot the Supportive Learning Program at A O 
Marshall School m lolieL Illinois The program consists oHwo special 
educauon teachers, one assistant one aide and thirty students These 
students have been Stalled into the program as educate menteUy 
handicapped lEMH),- edutatiQnally handicapped (EHI learning 
tlisabled aDJor bel^viorally disordered (BD)TTiey are between t^^ 
ages ot iwe and eleven Currently Iwenty-eigh ol these students «e . 
main6(ream-ed Wjtb A O Marshall's total population of five hundred 

Sarah is one ot my EMH students She is mainstreamed with the 
hfth grade lor all subjects with Ifee exception ol language arts My 
language arts clas. consists of len.stud«its m addiUon to Sarah TTiere 
are live LD students fooi^MH students and one EH ^udent 

Dunng language arts class mysludents had been discussing the 

seasons Sp^al emphasis wason the <="f^^?<»f? ,t'tre'!SSl 
As one of the culmmating abUvities, we planffed a field tnp to the oco^ 
park and ^^14*^ certter In preparation for our Inp the studente listed 
whauhey thou^l we wcJLld see We also studied ^^^^ 
we planned to ^iL there are tour prominent trees These trees are 
maple red oak, wti.te oak and burr oak T^^^'^^^^t^^f*" f^/J^S 
each day working with the leaves from these trees We talked «bou^ 
Se shape and color We did sorting activities TTie students identified 
-teaves rStch^vteaves and descnb«Hhe leaves On the day of our 
field tnp we reviewed three worksheets that Ann^Reed, my assistant 
had drawn lor the students Dur*g the field trip it would be each 
student s respoQsibihty to check off what they saw 1 would also be 
their responsibility lo colle^ at least sixleaves Th^isole^^^^^^ 

taken back to school and pressed in books overnight 
• The day alter ouq field trip was almost as exciting as our tnp The 
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students were anxious to see what<?hey were going to do with the 
leaves they had collected As each student entered the room, he orshe^ 
npticed the supplies I had set out on the tables When all the students 
had amved, I explained the procedure for the art activity 

Place one sheet of waxed .paper on a pad of open 
i newspapers. ^ 

* Arrange threg to five leaves on fhe waxed paper 
Make crayon shaVmgs by using a cheese grater or knile 
Arr^ge shavings on and/or vound leaves . 
Cover with a second sheet of waxed paper andseveral layers 
of newspaper ' ' 

Using a hot iron set at cotton, heat the entire surface of the 
newspaper unhl the crayon is melted-and the v/^ed paper 
melts together , 

Tnm the edges of the waxed paper ' 



I 
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1 his crayon lamination wascreated by ondeven-year-oldeducabie'menially 
. handicapped girl Dunng Ihi's activity the student wag reinforced on colore 
and on size and shape re!at)o;;*^ips. As she arranged hor leaves on the p^r 
Sarah spontaneously commented ort her arrangement pattern Big bwber 
biggoflt*- , , « • . ^ 
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Sarah was visibly excited She smiled and carefully looked aTher 
leaves She selected three leaves, which she qiifkly ideotihed as 
haple She arranged her leaves in a straight life on her sheet o! 
waxed paper and said. Big, hi^er, biggest ' Sarah smiled at her 
arrangement then moved to tfle next step, which wascrayon shaving 
She explained to me where each color would be, but did not specity 
the colors she planned to use Then Sarah proceeded to work She 
selected ten crayons Irom the crayon can She set these cr,ayons on 
the table and then arranged them in the order -she planned to use 
them Sarah then beg^n the shaving process As she worked, she ■ 
talked halt to herselt arfd halt to m,e She would name the color she was 
using and where it was going She was careful and tned not to ali«^ 
any ot the shavings to intermix or touch the leaves Frequentl^^ she 
stopped to simply admire her work When all her crayons had been 
used, she said. There' and viewed her work When she decided . 
everything was just as she wanted she placed a piece of waxed paper 
on top and coveredit with newspaper She carefully ironed her work 
Several times we stopped and held her w6ris,up to the light to see 
where it needed'to be ironed (one spot did not adhere due to over- 
itom;ig) Sarah was pleaded with her work- She smiled and 
commented on' how pretty it was Again she mentioned her order of 
big bigger and ftiggest Then she Jnmm6d aiound the edges ip what 
she said was a vAgglfe line 1 taped her finished product to the wipdow 
Sarah smiled af her accomplishment then she started on clean up 
ThrcTugh this art project Sarah was able to reviewcolors size and 
shapereiationships'She used line motor control, visual discrimination 
and auditory sequential memory (directions) Her self-concept was 
enhanced, through both the completion of 'the project and her 
satisfaction with the project ' • , , 

'Resources , 

Colchado'Iose Ac&v;f;es ih An Illmois-State University, 1978 
Rathbone, Charlie. Look^Jut Bingo," Learnmg. (7), 1978 ^ 
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PAINTED STUETED HSH 

Charlotte Gmnetti Ponto 

Teaching Area; Ait Including the Learning 
Difibled/Bohaviorally D^Jordered, Educably 
» Handicapped and Educrable Mentally Handicapped. ' , 

A three-dimensional imagindrySee^imal is "definitely a unique 
artistic creation as the reader will discover as he/she read^ this 
account ol the creation ot^one a lourteen-year-old mamstreamed 
educabi^'mentaliy handicapped student In additon to provsdibg 
opportunities tor learning about artistic processes. tKe unit provided 
opportunities tor the student toiurther develop her fin^ motor skills 
through sewing aqd her concentration abilities through f<5Howmg an 
artistic process through several steps 



Artistic expenence is central to the human being and 
where it is sleeping it should be awakened however 
modestly— ior it is the pel^n who will awake— arjd be 
■ strengthened and aided in his growth and development 

—Mary Caroline Richards 
* B^ing an art teacher I imd this quote to be most ao^ropnate to my 
art program because I am concerned with artistic expenence I feel it 
IS cemral to all human beings whether theyyeo child or an adult of 
a/?rage intelligence above or below^ When I teach art I have this 
^^u^^eJD i^^nd My concern is with artistic experiences rather than 
imished projects Although art work is a by-product of the expenence 
providing the expenence is the pnme purpose of my job 

I teactv^rt to sixth- seventh^' and eighth-grade students, ages 
eleven through iourteen-years-old at Hufford Junior High in Johet 
Illinois The school would be considered in the upper middle-class 
structure I have each student lor six weeksof every year they attend 
which IS three years My art class size consists of approximately 
twenty -hve students ^ol which three to five are speeial education 

* students , ^ , 

Our special e^yi^ion program at Hufford includes students v/ith 
these handicapping conditions learning disabilities (LD) behavior 
'disorders iBD), educationally handicapped (EH), and educable 

* mentally handicapped lEMHL which is also known as the adjusted 
leammq program (ALP) All students m these programs^ are 
mainstre^smed into the practical arts' whidh are cooking, sewing. 
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drafting, woodshop and art and also intoX© fine arts, which include^ 

physical eyucabon. nr\usic and speech, 

Th^ student I chose to observe and wnte about. I will call Chen e' 
^ She IS in seventh grade and is thirteen year^ld CKen is in the EMH or 

ALP program I chose Chen because she was at my side every stejioi 

every art t>ro)ect EMHis used to indicate that t>ie IQ saore *s 50 or 

above and in spite of low schopl achievement and attendant 
^ difficulties, there is a resonable prediction of some degree 
^ academh> success and ^ventual social and vocabonal independences 

m adulthood (Hanng N G . Behavior of Exceptionol Children > ^ 
Chen wqs m a class of twenty-five students, of which six were m 

the special education program She was the only EMH student m this 

particular class 

Chen was very enthusiastic about her art class and was verr 
determined to work and complete all tl;e projects assigned to the 
class She kept up with the students as well as she could Although she 
/needed constant mdnridual guidance, everythmg was done by her 
alone e^^cept for one step which was tracing around her drawmg to ^ 
make a second exact copy like the first one I had to help her do that 1 
' let her do it three times before I decided she wasn t able to do it no^ 
matter how hard she tned — 

My seventh grade class usually does about three or four projects ^ 
duong the six weeks The one project I chose to observe every step of 
the way with Chen was called Painted Stuffed Fish The project 
involved vanous creative and manipulative steps Its purpose was 
three-fold to pamt to stuff and to sew Each student In the class was to 
create sdhie kind of fish that was never seen or exhibited before It had 
to be their own creation, but the fish had to haVe fish qualities By that I 
mean the fish had to have part^on it to move and get around under 
v/ater 

The sljidents were to make up and draw three sketches with very 
decorative designs on them One sketch was chosen tor the Imal work 
according tcythe design and ability to sew and stuff Chen s chosen 
design w^s an octopus type fish with three legs Alter the choice was 
made each student then enlarged the drawmg to tit the two-foot long 
paper ' ^ ^ 

The design had to have thick enough parts to be able to trace, cut 
sew and stuff I noticed that Chen had trouble enlarging her drawmg 
She had to do it a touple of times Tinally. it wa? similar to the ongmai 
drawing so I Igiher cut it fut V/hen cutting, she also lost part of her 
drawing but t^^^^jss did not matter After completing the lirst lish, she 
had to trace oroOna it to make a second copy She had some problems 
with this step She couldn't trace it exactly enough, so I helped her 
After both copies were cut out Chen's didn't exactly match They 
were cut roughly, but they did match in a crude way — 
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-All the while Chen worked on her project the other students at 
her table kept encouraging her and telling her she was domg okay 
which ol course. enCouraged her onward I noticed something else 
about Chen while ^vorking with her Besides her manipulative^kills 
being below dge level she looked at Ihmgs from the side ahQ not 
directly 'She never looked at me directly m the eye either I doni 
know why ' * j " 

Alter enlarging cuttmg and tracing, the students Started paioting 
Chen painted ireely, not staying in any Sines She didn't want to pamt 
with loo many colors-just orange lor the whole thing I told hfer she 
needed a di/sign that would use more colors, but it seemed she really 
couldn I underetand She said she would put purple dots on the 
o:»inge wheft-the paint dned Th|S idea was line She feemedtto be 
satistif^dwith her ii^h V/hen she came m the artroom. she went nght to 




S 
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The pioied Pamted Stulfed Fish'^ involved 
' various creeitive and manipulative steps 
%is prO;ect lasting one to iwo weeks, en 
couMged concentration imagination coor 
dmation and decision'makinc} This par* 
ticular sea-cpeature is the product of a 
thirteen year-o^ educab!e inentally handi- 
capped girl 
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» * 

her work and worked until she finished whaJ she was working on or 
until clean up lime I kept reminding herabout cleaning up and she 
did very well with it 

The final step iji m^Cking the fish was sewiflg and stuffing it I had Jo 
sit wipi Chen and show her how to sew She wojld sew awhile and 
then have to be reminded how to go with the needle on the top or 
bottom She- would ^ew a hitle, then sFuff with crunched-up 
newspaper sew agam and stuff a little until complete Shellac was 
used to seal and preserve ihe-iish 

f found that Chen, like many other students, enjoyed wording on 
her previous pwjects but when she was finished with them, no longer 
cared or related to them She left them or <ustloixjot them WhileChen 
/ was woricmg on.her.fish she devoutly kept track of it and was very 
concerned about it r 

I also observed that Chen was very unsure of herself when we did 
our projects not only this one, but ethers as well She never thought 
she wduld be able to complete or even do sonje of them But when they 
were finished she seemed relieved and pleased thafshe had actually 
finished them She made aT>oint of always asking il|he was caught up 
She wanted to make sure^ did all the projec^Kt the class was 
doing *^ Hp 

This* project being a long-term one of one to two weeks, was good 
for concentration using imagination, helping coordination, making 
choices and decisions, following through w\th one step before 
continuing with another, being aware of moton concerning 
underw.ater creatures and, besides all this, shanng Chen learned to 
share supplies ^deas^and duties with her table partners (usually three 
to four at a table) ^ . ^ , 

This project can be done with special education and average 
students from fifth grade on up to the eighth grade My BD and ID 
students loved this project mainly because there were so many 
different steps As soon as they got tired of drawing, they cut, then they 
painted and then they sewe^ 
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APPENDIX A 
Art artd the Impaired Child: 
Some Selected References 
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AUnitz, C (Guest Editor) Art education and special education (also 
enbre,ssue)^rf£yucoftoaDecembeU975.2e(8)(Journarotthe 

Llrn^Vf 22%T'" "^'^ 
Anderson, F E Art hr oU the children A cr^tive sourcebook lor the 

iQ??'S^t^?<Ji r?"'®' ^ Publisher, Springfield. IL 

iy/» (301-327 E Lawrence St, Spnngfieid, IL 62717)*' 
Andereon F E and Barnheld, LS. Art espe<nally for the exceptional 

Art^ucatK)a May. 1974. 27, 13-15 
Fukun, Shiro Jo«. can / make what I cannot see' New York Van 

Yort N?' iSilf ^"''^'"^ ^' ^^74 (450 W 33rd St. New 

Hollander, H C Creo/;ve opportunities for the retarded child at home 
and in school Booklets 1-6 "New York. Doubladay, and Co 1971 
BooJdets (l)Getbngstarted (2)FingerpamHngandimntmakmg 
3 Drawing and painting (4) Qay and other dimensVonal media 
(5) SJitchery (6) Wo^working and odds and ends (Garden City 
New York. NY, 11530) 

Hoover F L^rtoc/m//es /or /Ae very young Worcester, MA Davis 
PubHcatons, 1965 (Pnnters Building, Worcester, MA, 01608) 

Insights. Art m ^peaal education Educating the handicapped 

■ b704 if ^^'^ ^'^'^^ ' M'liburn NI. 

Kramer. Z Art as therapy with childreh New YorrSchoken Books, 

u L ^ Wadison Ave, New York. NY, 10016) ' 
%M HP (Editori Art for the prepnmaiy child Reston VA The 
^National Art Education Association, 1972 (1916 Association 
Dnve, Restoa VA. 22091) 
Undsay Z Art and the handicapped child New York VanNostrand 
Reinhold Publishing (Jo, 1972 (450 W 03rd St, New York NY 

Uvano-Kerr, J and Savage, S Incremental ?»rt cumculu^n model tor 
• ?o retarded Exceptional Children, November 1^2 ■ 

f?^i . ^ °^ Cibuncil for Ex<;epJional c'hilden 

192Q Assoaation Dnve. Reston. VA. 20Q91) 
Packard, S, and Anderson, F E A shared identitjrcnsis Art education 

and art therapy Amencan Journal of Art Therapy October 1976 



16, '21-28 (6010" Broad Branch Road NW/'Washinglon, DC. 

20b,15) ' ^. Tn^M^ 

Rogers. \ R (Editor) (Entire issue) Art education, art therapy T^e New 
York Stole Art Teachers Assoaation Bulletin. May, 1978. ^«3) 
(3789 E' River Road Grand Island NY. 14072) 

Rubin. I A Child art therapy Understanding and helping children 

• arow through art ' New York Van Nostrand, Remhold Publishing 
Co 1977 (450 W 33rd St . New York, NY. 10001) 

Shemll. C (Editor) Creative arts for the severely handicapped 
Charles C Thomas Publisher t301-327 E Uwrence St. 
Springfield IL 62717), m press . 

Silver R Developing cognitive and creative sMs through a^ 
University Park Press (233 E Redwdod St. Baltimore.^ MD, 

21202)'.1978 ■ , , v.. . ' i 

Voigt R (Editor) Art and the excephonal ^e*^^^^^^ 
Cooperahve EducaUonal Service Agency. 1977 (M-CESA 22m 
Adams Drive NW, Atlanta. GA. 30318) 



Additional intormatiQn xelated to art and the impaired child can be 
obtained by wnting the following ..^.a.w.k^ 
Wendy Perks Executive Director. National Commitlfee Arts for the 
Handicapped. Suite 805., 1701 K Sti^t NW, Washington. DC , 

20006 - r, 1 yiT\ 

Amencan Art Therapy Association. 428 E Preston St , Baltimore, MD, 

21202 ' ■ . , , , . 

Illinois Art Therapy Association, Ms Jesse Vichs, Public Information, 
-6444 N Glenwood Chicago, IL, 01626 



• APPENDIX B 
. Illinois State University 
Departments oi Art and^Special Education 

ART JOR THE HAMblCAPPED 
Workshop Needs AssessAtnent— 1978-79 . 



Naipe ^ . * \ 




Teaching Atm Art ^ Ei Ed , ^ Special. Ed 



Indicate yburVeographfc area 
** 

Specify student handicapping conditions 



To help us plan oQr workshop segments,, we need'fo'Save some 
tnfonnation from you, the participants Please read the questions 
carefully and give considered thougl||to your responses We thank 
you for your time in respondfng to Miuestiona PJeas& return the 
TOmpIefed questionnaire in the envelope provided AS SOON AS 
POSSIBLE to insure a place in the workshiap. All other details relating 
- to your enrollmepi in the ISU graduate course, ART FOR THE 
«ANDICA5BECrf389.36vonehoHr on a pass/fajl basis, fees paid by 
thegrantTwili be handled du^irtg the first workshop segment (Friday 
,>v6hing) A letter accompanies this neejJs assessment with details 
abouj the ti^es and locati(Jn of the workshoiw 

'"^2* - ' ' ' 



Compi^all parti and riturn within^seven days. 

I ART INFORMATION Please place a.check m ihe^ppropnate 
respohse on BOTH SIDES of th6 item 
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-A MonopnnUn^ ^ 


















' B Found object pnntmaking 










• 








, C biiing on wooo pnnimaRniy 






• 




1 * 








" D CardbMrd*pnntm3bA<3 
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E* CoHograph pnntmabng 
• 
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• F * Meot^wy pnntmakmg 
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— . ^ 
G- Tissue papef printing 











* « pevelopnifntal CopyngKt 1978 F E Anderson^ P *McAhal!y L 
'Morreau. ' 
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A Ydm pup]^ts 
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. 'Sock puppete 


















v^, odCK puppets 


















D. Finger puppets 
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E I Spoon puppets 


















F Egg c^\rton puppets 
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3. THREE DIMENSIONAL 
CO NSInUCTION 
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A vyooG scuipiure , ^ 
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B. Box sculpture 
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C- Newspaper sculpture 
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V olotteo cdraJooora sculpture. 


















£ Styrofoom packing , 
maten^l sculpture 
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F. Nail relief 
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G Geoboord 


















H Coal honger sculpture 


















4 OTHER 


















» A Slide making 


















B Morbehzed paper 


















C Paper towel iold and dye 














• 




^ waxec paper ^nu meiieu 
, crayon pictures * 


















E Marker drawing on foil 


















F Nature weaving 


















G Folded paper animals 











Are any oi the following situations a problem for you^ 
1 In my mainstreamed classroom, th^e handicapped children 
are behind in their art skills (ability to uTe scissors, for 
^examplej and their hgure concepts I therefore can not plan 
the same activity for them that I plan for the rest of my class. 
{Check appropriate response ) m - ' 

•\ 

Yes. this IS a problenu 

J. No, this is not a problem. 

Does* not apply. 
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In^my art cl«56, my non imF>aired students; do Aot easily 
socwlize, make fnends, discuss or mteract with my 
handicapped students (Check appropnate response) 

Yes, 4his 1$ a problem * ^ 

. No^ Ihis is^not ^.problem 

Does not apply 

In my art class my handicapped students do* not respond to 
the same dassrooijn management approacHTl use with the 
non-imF>aired students, bul I cannot have twadiHerent sets o! 
rules for th§ <same clas? members (Check appropnate 
response )^ ' ' ^ 



■ Yes, this is a problem 
. No, this IS not a problem" 
. Do^ not apply 



We^need to know what problems tii any; you might be having in 
teaching art to children with hanctit^ps Please list your three ^ ' 
most pressing problems ^the fitf*»<^5e gre4e^^ problem. Be 
specific as to situations etc ^ , ^ 



1 (Greatest Problem) 



'4* 



r^g Problem) ^ ^ * 



2 ' (Next Most Pressing 

3 (Third Most Pres'smg Prpbl^l 



Explain any other problems you rnight be having 



I; 



ERIC 



139 



Hi) 




orlhopedically itnpdired 




« 






cerebral palsy ^ 








^ 


spasticity 










athetosis 










enslepsy 










gran^^hftl^ 










petit mat 










-hemophilia 










behavior disorders 










* behavior modifacation 




* 






shai^ng 




• 






m^ehnq 










reinforcing 








• 


acting out 










task analysis _ 










autism 










_ hypoactive 










* Individual Educaton 
^ ■ PlandEP) 
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Pleos% check the column that- best\ndicates ydur level of 
understanding ol the {oHowing terms' 



o ' 





1 1 

lednling disabilities 








^ — 1 


perserveration 










reversals 










hyperactive 










educable mentally retarded 










deaf 










hard ofheating 










residual heanng 










^speech reading 






h 




manual communxration 










total Communication 


• 








bimd — 










partalty seeing 










braille 










residual vision 










strabismus 










nystagmus 










myopia 










hyperopia 










astigmatism 











4 



ERIC 



141 



U2 



There as not general agreement as io condbtona for placement of 
children with handicapping conditions in art or in a Lre<5ular classroom 
Situation Thus we would like your impressions arid reactions tcjln^ 
loUowing items Please check BOTH'SIDES oi the response option i for 
each handicapping condition listed bolow \ 
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Visually Impaired Child 














Hearing Impaired Child 
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r 




* 




Learning Disabled Child 














Behaviorally Disordered Child • 














Orthopedically Handicapped Child 














— I 

Mentally Retarded Child 
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I have worked with children with' these types of handicappirig 
• ^condibwis (pledse check BOTH ITEMS} 











> 












Visually impiired Child 


* 


- 








Heanng Impaired Child 












Learning Disabled Child . 












Behaviwaily Disordered Child 








i 




• 

Orlhopedicaliy Handicapped Child 












Mentally Retarded Child 













What was the greatest problem yg^ encountered jn'workinjg with 

chil^hen with the following handicappirjg conditions? 
♦ 

1 Visually In]paired (greatest problem— please be specific) 











t 


2 Hearing Impaired (greatest problem- 








V 


3 Learning Disabled (greatest problem- 
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Hi 



4. BehdviowUy Disordered [greatest problem— ple^ise be specific) 



5, Oi^opediceiUy Handicapped (greatest problem— please be 
speafic): ^ 



6 Mentally Retarded (greatest problem—please be specific) _ ^ 
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Name , 

(lost) (first) • / 

I teach, Art Special Ed Elementary Ed * 

I have the following art matenals for my students (check the 
appropnate response^ 



■ 


Have 


Pan 
,Get 


Tempera pdint 






Paint brushes 




/ 


White drawing paper 






Crayons 






Wi;iter color markers 






Sassors 






White glue 






Pencils 


• 




Masking tape 






Brayers 




> 


Waterbdse pnnter s ink ' 




V 
t 


Acetate ^ 






Shde mounts (old file folders) 






Cardboard 






W^axed paper 






Old magazines 






Coat Hangers 






Display area 






Tissue paper 







/ 



ERIC 





nave 


. Can* 
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Construction pcpgr ^ 






Stapler 






Water containers (pie tins) 






Yam 






Wood 






Nails # 






Newspapers * 






Old boxes 






Styroioam pachngh?^ 






A 1 flu 

Alummum foil 






Ditto paper 






Iron 






Pliers 






Needle and thread 






Cloth scraps 






Food colonng 






Storage for 3-D projects 







c 



On 4he**average, how much time do you spend teaching art each 
week? 

30min. 30*60 min.^ 

over 60 mm. otheMsLf^cify) ' ^ 

• How often do you integrate aft with social studies? 

'I never thought about it 1 once a week 

2 fames a week 2*4 times a month ^ 

other (specify) 



PRir 



How often do you integrate art with math? ^ * 

never thought about it — OTce a week < ^ 

2 times a week ^2-4 times a month 

— other (specify) 



How Qiten do you integrate art with reading? 

never thought about it i once a weeic 

2 times a week I ^-4 times a mon|ii 

I other (specify) 

o 

RETURN TQ 

Art Department, Illinoi^ State Univenity, Normal, IL 61761^ 
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APPETfDfiCC . 
Out^de EvaluatoTs Statexnent 

r, Introduction 

In our pionrung sessions wih members of the project team. 
Summer ond eariy Fail, 1978, we emphosized Ih© possibility of two 
major constromts, U; beloted return oi the needs assessments and (2) 
partapant resistance to sessi€>ns occumng Fnday evening and 
Saturdays. Although both conditions emerged;as the project evolved 
Ihey were not dhpphng influences. 
J llie remarks ^below are divided into three cat^ones 

Administrative, Program and Future implications 

Administrative 

Comitients Jrom participants indicated that art people wanted 
additional inlorr^tion on dealing mlh special kids and the speaal 
X ' education people wanted more on the arts expenence. While fhfe 
positive result obtained m the ^prkshops by combining disparate 
groups should be noted and used in future planning, the comments 
also indicate the. possibility of succesisfully conductng two separate 
workshops, one lor special educabon teachers to spend a greater 
penod of time on art expenences, and one for the arts people to leam ^ 
* more about special children * » 

Progiain 

iTie comments by partcipants at all sessions were yer7 favorable, 
in large part because of the "hands-on" expenences 

Future Implications 

Because this program was conducted as a pilot program, wehave 
chosen to offer several recommendahons about future activities 
L Partcipante should be asked to report the extent to which 
, , they were able to use the information and activities presented , 
m the workshops. This could hfi made a part of the field 
reports. 

* 2 It may be that the setting m which the workshojp is 

conducted— eg. public schools, lab schools, pnvate 
faahlies, etc— can influence the behavior of partiapants 
and the value of the workshop to the partcipants ^ 
✓'Sx The activities and discussions where a cross section^ of 
teachers were involved proved exhremetyvaluable, and the 
possibility of planning for this type of Interaction dunng a 

o . ' lis . • 
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^ gr&dler, portion of time in future workshops should be ; 
considered ' - ' - 

. 4 The graduate credit offered for partctpaljon in the course 
:!^ho<ild be examined to detennme whether the credit iS 
importanho ^nci/or necessary for the partcipantSp 
Finally^we appbuolhe idea ^f.an inlerdisaphnary team 
approach, so clearly portrayed in the proposal and praisejhe 
creative, unstinfing efforts ol its members to operationalize an 
extremely difficult plan Pr^^so^; Andersoa. McAnally and^ 



CoIchaHb deserye congralulaf 

X5ordon Hoke 
Associate Professor 

College of Education '^^^ 

Center for Instructional Research and Cumculum Evaluation 

(ORCE) / 

University of ftimois 
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